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Ln 1967 C.  L.  Jaqua studied
the principalship oi Seventh-
day Adventist academies in the
continental United States for his
doctoral dissertation at the Uni-
versity of Southern California.
In the spring of 1980 the author
conducted a modified replica-
tion of his study for a disser-
tat ion at  Northeasr  Louis iana
University. The purposes of the
study were ( l )  to  determine and
analyze the status of the princi-
palship with respect to a num-
ber of personal and professional
characteristics, professional and
academic preparation, profes-

Thc  au tho r  has  se r red  as  v i cc  p r i nc i pa l
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The Academy
Principalship Today

By Wil l iam G. White, Jr.

sional experience and status,
duties and use of t ime, and
opinions on selected issues; (2)
to determine changes that have
occurred in the status of the
p r i nc ipa l sh ip  s i nce  Jaqua ' s
study;  and (3)  to  compare some
of the personal and professional

The 19E0 principals
devoted an aYerage of 56
hours each week to their
professional duties.

characteristics of SDA prin-
c ipals  to those inc luded in the
1977 study of  the senior  h igh
school  pr inc ipalship by the
Nat ional  Associat ion of  Sec-
o n d a r y  S c h o o l  P r i n c i p a l s
(NASSP) .

Personal Characteristics

Seventy-two (90 percent) of
the 80 principals responded to
the questionnaire in time to be
inc luded in the study.  Sl ight ly
more than 96 percent of the
principals were men, and 92
percent  were whi te.  More than
three-fourths of them adminis-
tered schools wi th grades 9-12
only;  more than hal f  o f  the
schools represented in the study
had enrol lments of  215 or  less.
The median age of principals
increased l rom 42.6 years in
1967 to 45.5 years in  1980.

Part ic ipat ion of  pr inc ipals  in
church lay posi t ions remained
fa i r ly  constant  (wi th near ly  85
percent serving as local elders),
but  there were major  sh i f ts  in
the number who were e i ther
l icensed or  ordained min is ters.
The number of l icensed minis-
ters declined from 36 percent to
26 percent, and the number of
ordained min is ters decl ined
from 54 percent to 32 percent.
Nearly three-fourths of the
licensed ministers and slightly
more than half of the ordained
minister-principals in 1980 were
licensed or ordained during or
after their f irst principalship.
Thus, the practice of conferring
ministerial status on academy
pr inc ipals ,  though general ly
diminished, continued.

Academic and Professional
Preparation

Principals were better pre-
pared for their responsibil i-
t ies than was the case in 1967.The demands on the principal's time are very heavy.
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with respect to those holding
advanced degrees (see Table l).
Since 1967 the percentage of
those with Master's degrees
decreased from 82 percent to 79
percent, those with specialist
degrees increased from none to
3 percent ,  and those wi th doc-
torates increased from 3 percent
to 12 percent .  The 1980 pr in-
cipals, however, were not as
well prepared in terms of the
number who held Master 's
degrees in education and the

The principals reported
having taken a variety
of graduate education
courses.

number wi th graduate majors in
e d u c a t i o n a l  a d m i n i s t r a t i o n .
More than one-th i rd of  those
wi th Master 's  degrees had them
in f ie lds other  than educat ion,
pr imar i ly  in  re l ig ion and the
humani t ies.  Whi le near ly  74
pe rcen t  repo r ted  g radua te
majors in  educat ion,  the per-
cen tage  o f  t hose  w i th  ma jo rs  i n
educa t i ona l  adm in i s t ra t i on  i n
their highest degree declined
from 62 percent to 44 percent.

The 1980 principals reported
having taken a var iety  of
graduate educat ion courses.
Respondents ranked the follow-
ing courses as the most helpful
in the principalship: personnel
administration, internship/field
e x p e r i e n c e ,  s u p e r v i s i o n  o f
instruction, school law, psy-
chology of adolescence, edu-
cat ional  psychology,  school
finance,/business management,
administrative theory, and sec-
ondary school curriculum. The
ranking revealed several shifts
in the perceived importance of
graduate educat ion courses
since 1967. In general, 1980
principals placed greater value
on courses directly related to

school administration and less
value on courses in such areas as
educational psychology, coun-
seling, and philosophy of edu-
cat ion.

SDA col leges and univers i t ies
did not  appear to p lay a major
role in the graduate training of
academy pr inc ipals .  Of  those
wi th graduate degrees,  less than
one-third had earned their high-
es t  deg ree  a t  SDA ins r i t u t i ons .

Dur ing the per iod f rom 1967
to 1980 the number of  pr in-
c i pa l s  w i t h  S ta te  admin i s r ra r i ve
certif ication increased from l2
percent to 22 percent, but more
than half had no type of State
ce r t i f i ca t i on .  Un fo r tuna te l y ,
the number hold ing the SDA
A d m i n i s t r a t o r ' s  C e r t i f i c a t e
declined from 73 percent to 68

percent (see Table 2). Although
32 percent of the principals did
not have the Administrator's
Cer t i f i ca te .  on l y  3  pe rcen t
thought requirements for the
certif icate were excessive.

Professional Experience
and Status

Pr inc ipals  in  1980 had both
more years of  professional
exper ience and a grearer  var iety
of  exper iences pr ior  to  thei r  f i rs t
academy pr inc ipalships.  They
reported a mean number of  14. '7
years of  exper ience in educat ion
pr ior  to  thei r  f i rs t  pr inc ipal -
ships,  compared to 10.6 in  1967.
At  the same t ime,  the median
age of  pr inc ipals  at  thei r  in i t ia l
appointment  to the pr inc ipal -
ship rose f rom 35.2 years to 37.

TABI,F]  I

Percent  of  pr incipals report ing highest  degree earncd al  var ious insl i tu l ions

Institution Iluchelor's Sltet'ictli.st Dot'tor'.s

SDA
And rcws
U ni  vers i  t  1 '

Loma  L inda
LJn  i ve r s i t  y

Paci f ic  [Jnion
Col lege

Union Col lege

Wal la Wal la
Col legc

Othe r  P r i va te

Pub l i c

1 . 4

0

1 . 4

2 . 8

U

0

0

1 8 . 0

1 . 4

N A

5 . 6

6 . 9

4 3 . 0

N A

1 . 4

N A

NA

N A

0

t . 4

N A

N A

NA

NA

t . 4

l l . l

TOTAL I  l . )2.u7 9 . 15 . 6

TABLI] 2
l9E0 and 1967 principals report ing highest SDA cert i f icat ion

Certifiete
I 980

Nuntber PerLenl
I  967

Nuntlter Per('enl

Teaching

Condi t ional

Standard

Professional

Administrators

No Cert i f icat ion

l 8 21 .3

I

/

t 7

49

I

1 . 4

5 . 6

z- t .o

68.0

t . 4

72.7

0 .0

48

0

TOTAL r00.0 66 100.0
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These figures, coupled with the
increase in the median age of
1980 respondents,  may indi -
cate that  a number of  those
appointed to the pr inc ipalship
d id  no t  i n i t i a l l y  p l an  a  ca ree r  i n
school  adminis t rat ion.

Pr ior  to  thei r  f i rs t  pr inc ipal -
ships,  near ly  three- four ths of
the 1980 respondents had been
academy teachers, 47 percent
were  academy  ass i s tan t  p r i nc i -
pals ,  32 percent  were e lementary
teachers,  25 percent  were e le-
mentary pr inc ipals ,  25 percent
were j  unior-academy pr inc ipals ,
and 22 percent were academy
res idence -ha l l  deans .  Ma jo r
shi f ts  s ince 1967 inc luded an
increase f rom 15 to 47 percent
in the number who had been
ass i s tan t  p r i nc ipa l s ,  and  a
decrease from 35 percent to 22
percent  in  those who had served
as res idence-hal l  deans.  The
percentage of  former e lemen-
tary pr inc ipals  rose f rom l7 per-
cent  to  25 percent ,  and the
pe rcen lage  o f  l - o rmer  j un io r -
academy pr inc ipals  decl ined
from 38 percent  to  25 percent .

The most direct route
to the academy principal-
ship in 1980 was the
academy assistant
principalship.

There were also increases rn
the number of principals who
had worked in publ ic  educa-
tional institutions. Eleven per-
cent had held administrative
positions at the building or
district level.

There were substantial shifts
in the positions held by the prin-
cipals immediately prior to their
first principalships. The number
who were academy residence-
hall deans immediately prior to
their f irst principalship declined
from 15 Dercent in 1967 to 3

percent in 1980. Those who had
been academy business mana-
gers or treasurers fell .from 8
percent to I percent.

For  many years the junior-
academy  p r i nc ipa l sh ip  was
thought to be the most direct
route to the academy principal-
ship.  This was t rue in  1967,
when 23 percent of academy
principals came directly from
junior-academy pr inc ipalships.
However,  in  1980 only 1 l  per-
cent  came f rom that  posi t ion.
By 1980 the academy assis tant
pr inc ipalship had become the
most  d i rect  route to the pr in-
c ipalship.  Thi r ty-one percent  of
the pr inc ipals  had been pro-
mo ted  I ' r om the  ass i s tan t  p r i n -
c i pa l sh ip ,  compared  to  l 5
percent  in  1967.

An alarming aspect of the
professional  exper ience of  1980
pr inc ipals  was the number of
academy pr inc ipalships held
and the number of years in the
academy pr inc ipalship.  More
than 65 percent of the 1980
respondents were serv ing in
thei r  f i rs t  pr inc ipalships.  Only
15 percent  had held more than
two pr inc ipalships.  Whi le the
Jaqua study d id not .  repor t  the
number of principalships held
by 1967 respondents, it did
report that the median number
of  years in  the academy pr in-
cipalship was 5. The median
number of years in the princi-
pa l sh ip  o f  1980  p r i nc ipa l s
declined to 4 with a mean of 6.5
years. This median of four years
in the principalship was less
than half of that reported by
participants in the 1977 NASSP
study. The 1980 SDA principals
reported a median of 3 years in
their current positions, with
only 37 percent having served 4
or more years in their current
posi t ion.

Professional Status

Fifty-one percent of 1980

principals reported that there
were  wr i t t en ,  de ta i l ed  j ob
descr ipt ions for  thei r  posi t ions.
In identifying sources of practi-
cal support for their authority,
40 percent of the principals indi-
cated that they received the
most support from the chair-
man of the board. More than 30
percent found the greatest sup-
por t  in  board pol ic ies,  and 14
percent  found such support  in
the local conference superinten-
dent  of  schools.  Near ly  8 l  per-
cent reported that they were the
only member of the board to
administer or implement board
ool ic ies.

The principals partici-
pated in a variety of
professional growth
activities.

The pr inc ipals '  membership
in professional  organizat ions
and  pa r t i c i pa t i on  i n  va r i ous
professional growth activit ies
were also of interest. More than
83 percent of the principals were
members of the National Asso-
ciation of Secondary School
Principals, compared to 58 per-
cent  in  1967.  Twenty-s ix  percent
of the 1980 group, compared to
2 percent in 1967, were mem-
bers of the Association for
Superv is ion and Curr icu lum
Development. Membership in
three groups declined substan-
tially between 1967 and 1980.
The number belonging to the
A m e r i c a n  A s s o c i a t i o n  o f
School Administrators fell from
52 percent to l5 percent. Mem-
bership in State secondary prin-
c ipals '  associat ions decl ined
from 4l to l9 percent. And only
I percent reported membership
in the National Education Asso-
ciation, compared to 27 percent
13 years earlier.

(To psge 39)
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Religious Potential
(Continued from psge 34)

ents are usual ly  aware that  most
of  what  set t les in to a young per-
son's  mind can be ident i f ied
more  i n  re rms  o f  f ee l i ngs .  a t t i -
tudes,  and percept ions than in
rat ional  conceptual izat ion.  In
general  I  f ind my students more
ready to express thei r  emot ions
about  cer ta in th ings than to
expla in or  analyze those th ings
inte l lectual ly .  Af ter  a lest  cover-
ing a uni t  o f  s tudy,  facts and
deta i ls  arc quick ly  forgot ten;
on l y  impress ions  rema in .  I s  t h i s
a fa i l ing or  def ic iency? |  th ink
not .  F i rs t ,  i t  is  morc o l '  a  hurnqn
character is t ic  than an exclu-
s ivc ly  yor , r th fu l  tcndency;  scc-
ond,  fec l ings and at t i tudcs are
conditioned or rtrodi./ ied by the
proccss o l '  in te l lectual  ar ta lys is
and  i ns t ruc t i on .  Thcsc  a re  bo th
learn ing domains and may be
employcd to cornplemcnt  each
other  for  balanced growth.

The pract ica l  outcome of  th is
i s  t ha t  a l t hough  emo t i ona l
exp ress ion  may  p redomina te
among  s tudcn ts ,  t he  t eachc r ' s
j ob  i s  no l  j us t  t o  be  the re ,  " l ov -

i n g "  t h c  s l u c l c r r l s ,  i m p a r t i n g
nice fec l ings,  and creat ing good
vibrat ions.  Percept ions,  at t i -
tudes,  and leel ings must  have a
f i rm base,  or  they wi l l  be as
easi ly  molded by cv i l  as by
good.  That  f i rm base must
der ive to a large degree f rom
inte l lectual  understanding.  The
Master  Teacher,  Jesus,  not  only
went  around showing genuine
love and k indness;  He a lso
spent  a great  deal  of  t ime
teaching the t ruth and exposing
error  in  a decidedly in te l lectual
( though not  snobbish or  com-
pl icated)  manner.

Max Raf fer ty ,  is  h is  analys is
o l  t he  Summerh i l l  expe r imen t ,
wrote:  "The a im of  educat ion is
to g ive young people the in te l -
lectual  tools  which the race over
the centur ies has found indis-
pensable in  the pursui t  o f

vol . . . t4,  NO. 3,  IEBRUAR!-MARCH, 1982

t ru th."  The goal ,  he says,  " ts

the equipping of  the indiv idual
wi th the arsenal  he wi l l  need
throughout  l i fe  in  h is  combat
against the forces of error. HaP-
piness is  a byproduct  of  educa-
t ion,  not  i ts  be-a l l  and end-al l .
E,ducat ion does not  guarantee
happiness.  I t  merely  enables one
to be more d iscr iminat ing in  i ts
ques t , " '

I t  is  possib le,  of  course,  to
make that  quest  dul l  and bor-
ing by over inte l lectual izat ion,
ignor ing the af fect ive learn ing
a rea .  The  l ' ce l i ngs  and  emo l i ons
o l  s tuden l s  a re  no t  an tagon i s t i c
to  i n t c l l ec tua l  g row th .  Ou r
students,  l ike ourselves,  are

. l ' ee l i ng  pcop le ,  emo t i ona l
human beings.  Fcel ings may be
wrongly founded or  erprcssed,
bu t  t he  so lu t i on  i s  no t  t o  c rush
feel ings.

T h c  r i g h t  c l c l c l t s c  a g a i n s t  l a l s c  s c n -

t i r r t c r t l .  i r  t r )  i r t a t t l e i l l r  j t t . t  t c t l t i l t t c n l ' .

B y  s t a r v i n g  t h c  s c n s i h i l i t l ' o l  o u r  p u p i l s

w e  o n l y ' r n a k c  t h e n t  e a s i c r  p r c !  1 o  t h c

propagand is t  rvhe-n  hc  c t l t t t cs .  I i t l r  la t t t -

i shcd  na turc  rv i l l  bc  avcngcd ar td  a  harc l

I t t ' : . r t  I  i s  t t , r  i r r l l r l l i l t l c  n t o l t ' t l i i l t t  r t p l t i t l t l  : t

s o f t  h c a d .  '

The emot ional  and inte l lec-
tual  scnsi t iv i ty  of  young people
is  the very opportuni ty  and
chal lengc the Chr is t ian teacher
needs.  There is  immeasurablc
spiritual potential to be derived
from th is  sensi t iv i ty .  To deny
th is  potent ia l  because of  youth-
fu l  faul t  or  fo l ly  is  to  y ie ld the
potent ia l  to  the adversarY of
souls.

The appl icat ion to c lassroom
teach ing  i s  e rp ressed  i n  a  g ran -
diose but  chal lenging way by
Raf fer ty :

The educator  should approach his c lass
not as the chernist  appraiscs his retor ts
nor the astronomer his nebulac but
rather as the conductor  confronts h is
symphony orchestra.  There is  a
mingl ing of  moods,  an elusive interplay
o f  sp i r i t ua l  coun te rpo in t  imp l i c i t  i n  t he
teaching process which marks the
closest  human approach to the Phe-
nomenon of  symbiosis.  ln i ts  h ighest
form i t  approximates creat ion.  .  .  .  We
must t ra in our teachers as a sculptor  is
t ra ined,  not  a physic ist .  TheY must
r h i n k  l i k e  p o e l . ,  n o t  l i k e  . t a t i s t i e i a n s .

For the-v are deal ing not  wi th th ings l ike

the  chemis ts ,  nor  w i th  bod ies  l i ke  the

phys ic ians ,  no t  ye t  w i th  minds  a lone l i ke

the  psycho log is ts .  To  them is  reserved

the  sp lend id  p r iv i lege  o f  fash ion ing  and

nur tu r ing  those coruscat ing  and i r ides-

cent  en t i t ies  ca l led  persona l i t ies ,  t ran-

s ien t  as  g lanc ing  sunbeams but  more

las t ing  than the  gran i te  o f  our  h i l l s .  l t  i s

a t  once the  most  p rec ious  and most  dan-

gerous  du ty  en t rus ted  by  mank ind  to

m e n . o
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The Academy
Principalship Today
(Continued from Page 7)

Less than hal f  o f '  thc pr in-
c ipals  repor ted membership in
thc Associat ion of  SDA h,dLrca-
tors,  which was establ ished in
1970 to servc as an umbrel la
group lbr  var ious SDA educa-
t i ona l  assoc ia t i ons .  l t  was
in rposs ib le  t o  de te rm ine  i f 'mo re
than hal l '  o f  thc pr inc ipals  rca l ly
d id not  belong to any SDA
pro l css iona l  o rgan i za l i on .  o r
whcther  thcy d id not  under-
stand that  the group(s)  to  which
they belongcd werc par t  o l ' the
associat ion.

Professional Growth Activit ies

The  1980  p r i nc ipa l s  Pa r -
t ic ipated in  a var iety  of  Pro-
l ' e s s i o n a l  g r o w l h  a c t i v i t i c s .
Between 1975 and 1980 more
than hal { '  a t tended SDA educa-
t ional  meet ings,  took Profes-
s ional  courses,  par t ic iPated in
specia l  conferences or  work-
shops,  at tended nat ional  educa-
t ional  meet ings (e.g. ,  NASSP),
and presented educat ional  ta lks
to c iv ic  or  professional  groups.
In terms of  regular i tY of  reading
and the perceived importance
of  professional  journals,  1980
pr inc ipals  re l ied most  heavi ly  on
the N/SSP Bulletin, Phi Delta
Kappan,  Tna JounNRr oF
ApvENrIsr Eouc.tttoN, Educa-
tional Leadership, and Educa-



t ion Digest. More than half
reported that they regularly
read Education Digest, Tsr
JouRNer op ApvrNrtsr Eluce-
rIoN, and the N,4SSP Bulletin.

Use of Time

The 1980 pr inc ipals  devored
an average of 56 hours each
week to thei r  professional
dut ies;  1967 pr inc ipals  devoted
60 hours weekly to thei r  jobs.
For ty  percent  of  the 1980
respondents regular ly  taught  an
average of  6.6 hours weekly.
For ty- f ive percent  of  the 1967
g roup  regu la r l y  t augh t  6 .4
hou rs  a  week .

SDA colleges and uni-
versities did not appear to
play a major role in the
graduate training of
academy principals.

Princ ipals  were asked to rank
n ine  admin i s t ra t i ve  a reas  i n
lerms of  t ime usage-both opt i -
mal  and actual .  The responses
are presented in Table 3.  The
1980 respondents showed an
understanding of  thei r  ro le as
inst ruct ional  leader,  but  rec-
ognized that  they spent  more
t ime on the day- to-day opera-
t ion of  the school  program.
Pr inc ipals  repor ted that  the
condi t ions that  prevented them
from using thei r  t ime most
advantageously were:  ( l )  t ime
taken  up  by  admin i s t ra t i ve
detail, (2) inadequate financial
resources,  (3)  lack of  adminis-
t r a t i ve  o r  supe rv i so ry  ass i s tan ts ,
and (4) too few teachers.

Conclusions

l �  Pr inc ipals  in  1980 were
better prepared for the acad-
emy pr inc ipalship than the
1967 principals with respect to
the number holding advanced
degrees and the number with
State administrative certif ica-
t ron.

2.  Pr inc ipals  in  1980
less well prepared for the

40

emy pr inc ipalship than l96j
principals with respect to the
number wi th Master 's  degrees
in educat ion,  the number wi th
graduate majors in educational
administration, and the number
hold ing the SDA Adminis t ra-
tor 's  Cert i f icate.

3.  Pr inc ipals  in  1980 had had
more years of experience and a
greater variety of professicinal
exper iences pr ior  to  thei r  in i t ia l
appointment  to the pr inc ipal -
ship than had l96i  pr inc ipals .

4.  The most  d i rect  roure ro
the academy pr inc ipalship in
1980  was  rhe  academy  ass i s l an t
pr inc ipalship.

5.  The br ief  tenure in  of f ice
of '  pr inc ipals  was a more ser ious
problem in 1980 than in 1967.

6.  The professional  s tatus of
pr inc ipals  was weakened by a
lack of  wr i t ten,  deta i led job
descr ipt ions and a lack of
re l iance on conference suDer-
i n tenden ts  o f  schoo l s .

7.  Compared to 1967 pr in-
c ipals ,  1980 pr inc ipals '  mem-

b e r s h i p  i n  p r o f e s s i o n a l
organizations and professional
growth activit ies seemed to be at
reasonable levels.

8.  The Associar ion of  SDA
Educators did not appear to be
an important association to the
pr inc ipals .

9. Principals recognized that
they  we re  no t  us ing  the i r  t ime  as
they thought  they should.

10. The factors that pre-
vented pr inc ipals  f rom using
thei r  t ime as they thought  most
ef f ic ient  were factors over
which they had l i t t le  or  no con-
t ro l .

Author 's  Recommendat ions

l .  P r i n c i p a l s  s h o u l d  b e
required to have the SDA
Administ rator 's  Cert i f icate at
the t ime of  thei r  in i t ia l  appoint -
ment  to the pr inc ipalship.  The
cert i f icate should speci fy  that
the adminis t rator  have a Mas-
t e r ' s  d e g r e e  i n  e d u c a t i o n ,
p r e f e r a b l y  i n  e d u c a t i o n a l
adminis t rat ion.
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2. The assistant principalship
should be recognized as the best
pool of candidates for the prin-
c ipalship.

3. The decreasing tenure in
office of academy principals
deserves the immediate atten-
tion of denominational educa-
tion officials.

4. Local conferences should
establ ish K-12 school  systems
with centra l ized adminis t rat ive
con t ro l  ves ted  i n  t he  supe r i n ten -
dent  of  schools.

5.  The Associat ion of  SDA
Educators should be developed
i n t o  a  v i a b l e  p r o f e s s i o n a l
organization that could benefit
principals as well as other pro-
fessional educators in the SDA
school  system.

6 .  The  j un io r -academy  p r i n -
c ipalship deserves fur ther  s tudy.

Careers by Proxy
(Continued from page l6)

d i f f i c u l t d a y . . .
As an executive secretary,

Finnie has traveled around the
world to monetary conferences
in assisting her employers with
their duties. I could have been a
secretary. Instead I became a
teacher and taught  of f ice proce-
dures to Finnie in college. Her
efficiency, demonstrated even
in school days, is a cause of sat-
isfaction to ff i€, her former
teacher.

Bob, at age ten, was enthu-
siastic and eager to share with
his  c lass the news about
impending motherhood for his
cat. His interest in l i fe and its
preservation has continued, as
he has chosen medicine as his
career. I remember a relative
strongly urging me to become a
doctor. I could have done so.
Instead I have helped several
doctors on the road to useful-
ness. My choice was better, for
me.

As the guest of a former stu-
dent, I was impressed with her
talent in homemaking. In addi-
tion to being a good cook,
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Louise is artistic and skil led
with a needle-even tailoring
suits for her husband. In the
course of our visit. she told me I
was the one who first taught her
how to use a purchased pattern,
back in seventh grade. More-
over, I had convinced her that
school was fun. so she had not
dropped out when the going was
rough. Her l lbil i ty in home
economics far outshines mine. I
marvel now that I dared to
teach sewing at all.

Reading in the Review of
w o r k e r s  a n s w e r i n g  m i s s i o n
cal ls ,  J im's name caught  my
eye. He was leaving to be busi-
ness manager of an important
overseas college. He wil l be a
good one-responsible, accu-
rate, honest, caring. Could I f i l l
an office l ike that? Hardly! But
I taught Jim his first bookkeep-
ing lesson,  back in  h igh school .
Having earned my way in
school by working in the college
business of l ' ice,  there were t imes
when I was tempted to make
that work my goal rather than a
means to the goal of teaching.
I could not do both. I chose
teaching. But Jim fulf i l ls that
other dream.

"You  know, "  sa id  my  p iano
teacher long ago, "you could
become a music teacher. Have
you ever thought of that?"
Whatever spark of talent she
observed in me never became a
flame. Although I have taught a
litt le simple music to children in
the classroom, Stella, another
of my students, did go on to
become a music teacher. Her
talent was more than a stray
spark, and it has made me glad.

Sometimes, when teaching
newswriting in college, I won-
dered what it would be l ike to
make a career of writ ing. But
the classroom took so much
time. Harrison had to do it for
me. From our amateur efforts
at editing the college paper, he
has gone on to earn a profes-
sional degree in journalism and
now makes his l iving as an
editor. I am proud of him.

Many of my students have
become teachers. too. since it is
in teacher-training that most of
my recent years have been
spent. One, Shirani, recently
earned her doctoral degree in
education. I am so glad she
could bui ld  on the t ra in ing we
gave and go far beyond-ful-
f i l l ing another dream for me.

And what of Dilani, Pervaiz,
Akhtar, and others who are cur-
rent ly  s tudents? Only the com-
ing years can tell what rewards
of satisfaction their careers may
br ing to the teachers who work
wi th them now. Tru ly ,  teaching
can fulf i l l  all your dreams!

A Bruised Rod and a
Smoking Flax

(Continued on poge I2)

to himself. And Edmond was
only one of many who must
find the care and concern that
they deserve from Christian
teachers.

Mr. Nelson walked into the
conference room and faced his
staff . After several teachers
prayed for the guidance of the
Holy Spir i t ,  the d iscussion
began.  Some of  Edmond's
teachers felt very strongly that
his influence was most detri-
mental and that he must leave.
Others felt that he needed more
understanding and wanted to
help him somehow.

Dismissing himself from the
meeting, Mr. Nelson went to
his office and telephoned his
wife. After some discussion. he
returned to the meeting. A deci-
sion had been made-Edmond
wou ld  s tay -on  p roba t i on .
However. he would leave the
dormitory and would have a
home with Mr. and Mrs. Nel-
son. The boy needed a father
image.

When considering troubled
students, it is important to
remember the story Jesus told
of the prodigal son. This young
man chose to leave his father's
home. He voluntarily went to
a far country, but his father

4 l(  \ l I o \
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