
Thinking
Success

By Robert L. Cervais

Most individuals Iive
up to the expectations
others hold for them.

wo pr inc ipals  are h i red
w i t h  n e a r l y  e t y u a l  b a c k -
g r o u n d s  a n d  t r a i n i n g .
One wi l l  great ly  improve

his school ,  the other  wi l l  leave h is
school in the same tlr worse shape
than  be fo re  h t ' a r r i ved

W h a t  m a k e s  t h e  d i f f e r e n c e ?
Does  one  p r i nc ipa l  have  be t te r
teachers arnd students,  or  more.
parenta l  and church support? Ask
thc pr inc ipals  th is  c luest ion,  and
they wi l l  both say Yesl

Howe 've r ,  c l ose r  examina t i c l n
reveals that the schoclls are nearly
equa l .  The  p r imary  d i f f e rence  i . *
that, before he came, one princiJral
heard good things about his nr:."r,
school .  He expected good teache rs,
ha rd -work ing  s tuden ts ,  and  en -
t h u s i a s t i c  c h u r c h  a n d  p a r e n t a l
support .  As a r t 'su l t ,  he got  i t l

T h e  o t h e r  p r i n c i p a l  h e i , r d
rumors that  the teachers were un-
coope ra t i ve ,  t he  s tuden ts  we re
underachievers, the parents ra'ere
t roublemakers,  and the church was
host i le  to the school .  He went  to
the school expecting trouble, and
he wasn' t  d isappointedlMost  ind i -
v iduals l ive up to the expectat ions
others hold for them.

School administrators can influ-
ence student achievement without
ever entering the classroom. If the
principal believes that students can-
not or wil l not excel academicallv.
chances are that  many wi l l  not .
Teachers wil l embrace the same
attitude, and a number wil l believe
that, in fact, these students are
doing as well as can be expected.
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I n d e e d ,  e v e n  t h o u g h  s t u d e n t
achievement is below p;rade level,
the teachers may th ink that  con-
s ider ing the abi l i t ies of  these stu-
dents, they are doing pretty well l

The .se  nega t i ve  a t t i t udes  a re
especia l ly  harmful  when deal ing
r v i t h  m i n o r i t y  o r  l c l w - i n c o m e
ch i l d ren .  Conven t i ona l  w i sdom
suggcsts that  b lack or  Hispanic
chi lc l ren are more d isrupt ive and
;reriorm more poclrly in school than
n 'h i t es ,  and  tha t  ch i l d ren  f rom
I r r t n res  i n  l ower  soc io -economic
classes are le'ss successful acade.mi-
c.rl lv than children from wealthier
i.rmil ic.s. Therefore, teachers and
.rtlmirristrators may e'xpect less of
these chi ldren,  thereby perpetuat-
ing some unfortunate stereotypes.

The opposi te at t i tude a lso holds
true'. When administrators believe
thev h. rve above-average students
w'ho wi l l  do wel l ,  they do.  Adminis-
tr.rtors re.ceive exactly what they
e x p e c t . r  T h i s  p h e n o m e n o n  h a s
[ .een wi th us for  centur ies.

In past  years,  women and minor-
it ies rvere so frecluently told that
thev hac'l severe l imitations that
thev  . r l l  t oo  o f t en  l i ved  up  (o r
tlow,n) to these expectations. Even
toclav, girls often believe they can't
ercel  at  mathemat ics and sc ience.
Urrfortunately, many girls not only
clo poorly in these crit ical areas,
thev don' t  even t ry .

Somehow boys have come to
bel ieve that  they are not  expected
to clo rvell in language arts. Boys do
signii icantly less well in this area
than girls. Is there a biological dif-
ference between girls and boys that
.iccounts for this behavior, or does

Continued on page 32
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"Virtue" provides a good
example:

Sweet dav, so cool, so calm, so bright,
The br idal  of  the earth and skv:
f he  dew  sha l l  weep  t hy  f a l l
F r ) r  t h ( ) u  m u 5 t

The same is done for the three
remain ing stanzas.  Students read
the poem more closely as they try
to find the most suitable words to
fi l l  in the blanks. Studying the
rhyme can also lead to working
wi th other  aspects of  the sound
pattern of the poem-for example,
the repeated word strrrt ' f in its var-
ious denotat ive and connotat ive.
meanings.

Imagery is t ied in with the
sights and sounds of  poetry.  I t
offers another avenue for elicit ing
student  react ior- r .  Explor ing such
poems as Browning 's  "Meet ing 

at
Night , "  Dick inson's  "A Narrow
Fel low in the Grass,"  and Keats '
"To Autumn" can he. ighten stu-
derr ts '  awareness of  imagery and
heip them understand more
clear ly  how thei r  language works.

lJere, too, good oral reading
helps to br ing the images to l i fe .
Employing my best  in tonat ion,  I
once read to a col lege c lass the
highly imagist ic  descr ipt ion of  the
fog in "The Love Sor.rg of J. Alfred
Prufrock":

Thc yclkrw fog that  rubs i ts  back upon the
windowpant 's ,

L i ckec l  i t s  t ongue  i n t o  t h t ' co rne rs  o f  t he
evt 'n ing,

Lingercd upon tht '  pools t l . rat  st . rnd in
dr. r ins,

[ .c t  fa l l  upon i ts  back the soot  that  fa l ls
f rom chintneys,

Sl ipped hv the terr . rct ' ,  macl t  a sut ldcn
It .r p,

And seeing th.rt it rvas .t soft C)ctobt'r
r-right,

Cur l t 'd  once . rbout  the house,  and fe l l
as l eeP  

( r i nes  15 -22 )

I wanted the students to see, feel,
and react, but I was quite unpre-
pared for the "Mmmmml" 

that fol-
lowed my reading, signaling their
complete involvement with the
scene that T. S. Eliot had created.
Through the reading and ani-
mated discussion that followed,
the poem became thei rs .

The Bible as Poetry
The Bible, itself a repository of

some of the greatest poetry ever

written, is an inexhaustible source
of poetic images expressed in
figurative language. The Psalms in
particular encourage the study of
imagery. What a forceful picture
Psalm 93:3 presents in the floods
"lift ing up their voice." Then
there is in Psalm 102:6 the moving
image  o f  t he  man  o r  woman  i n
deep distress feeling "l ike a peli-
can in the wilderness" and "l ike

an owl in the desert." Psalm 137
makes an excellent piece for team
teaching, as the Englistr teacher
joins the Bible teacher in provid-
i ng  t he  s tuden ts  a  r i ch  expe r i ence
in Hebrew history and poetry.

Using Hymn Poetry
The study of  imagery and met-

aphor can be extended to hymn
poems. Some of  the greatest
hymns of  the church make thei r
impact  through bold images.

Students must be
allowed to interact
with a poem.

Enl is t ing the help of  the music
teacher for a lesson in hymn sing-
irrg as well as hymn reading, the
Engl ish teacher can provide an
enriching e'xperience for students.

At  th is  point  you may be ask-
ing, How do I begin whetting my
students' appetite. for poetry?
Generally speaking, today's stu-
dents are reluctant readers of poe-
t r y ,  so  a t  t he  ou tse t  t hey  may  no t
respond to a long trek through
"Hiawatha."

Instead,  they may be teased
into welcoming poetrv through a
short  uni t  on "L i t t le  Poems."
These  " l i t t l e  poems"  a re  p ieces
from four to eight l ines with play-
ful rhythms, strong imaS;es, and
readily understandable meaning.
They are easy t t l  memor ize and
lend themselves to imitation and
il lustration. Among such poems
are the picturesque "Dawn," by
Paul Laurence Dunbar; "The Shep-
herd," by Will iam Blake; and
"Fogi' by Carl Sandburg.

Teaching poetry presents us
with an opportunity to stimulate
our s tudents ' in terest  in  the sub-

ject by making them participants
in the poetry experience. We
should ask the same question that
John Ciard i  poses in  h is  famous
book title, Hottt Does a Poem Mesn?

To find the answer, we must fol-
low Ciardi's lead and involve our
students fully in the experience of
poetry. In so doing, not only wil l
we give them enjoyment while
they study with us, but we wil l
also achieve the more important
objective of making them lifelong
lovers o l  poetry.  t r

REFEI{I.]NCES
I lJenry ' favlor ,  "The 

Strange C;rse of
Modern I )oetrv,"  Thc Washi t tgton Post  (July
26, 1987), p 83

r Russcl l  A.  I lunt ,  "Toward 
a Procr.ss

lntervent iot l  Model  of  L i tcrature Tcach
ing,"  Crr l / r3,Engl ish,44:4 (Apr i l  - l982),  

p.
348.

r Louist' Rosenblatt, Littrnturt m F.xlilttrtt
f io l  (New York:  Noble and Noble l ,ubl ish-
c r s ,  1976 ) ,  p . 33 .

I  Davic l  J .  Whi t in,  "Makins 
Por. t ry Conre

A l i v t ' . "  / , / , / . { r i  r i { r 'A r l c .  60 : {  rAp r i l  l u x . l r ,  p .
,156.

THINKING
SUCCESS
( 'ontrnut'r/ ftonr 1r,tgi ' B

society expect girls to outperform
boys  i n  l anp ;uage  a r t s  and  dc r
poorly in mathematics?

How does one explain the fact
t ha t  ce r ta in  t eache rs  and  admin i s -
t rators a lways preside over  wel l -
behaved students? Could i t  be that
these indiv iduals expect  good d is-
c ip l ine? This message is  conveyed
to students and parents,  who come
to  be l i eve  i t ,  and  coope ra te  t o
achieve the desired result.

Indiv iduals do l ive up to what  is
expected of them.

Belief in Self

The power to think yourself into
a winner has been shown reDeat-
edly in  the f ie ld of  spor ts .  l i ruce
Jenner, champion of the Decathlon
event in the Olympics really won
the events in his head prior to the
games.

The Bible offers manv examples
of  thepowerof  fa i th .  Consider  Paul ,
who had severe physical l imita-
t ions as wel l  as problems wi th
church leaders. He was literally
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run  ou t  o f  a lmos t  eve rv  t own
he  v i s i t ed .  Ye t  Pau l  be l i eved  so
strongly in his mission that he is
recognized today as one of the
greatest evangelists of all t ime. The
Bible also says that as we sow so
shall we reap. If we think posi-
t ive ly ,  and work to achieve our
goals, we wil l be rewarded with
S U C C C S S .

The difference between a suc-
cess fu l  p r i nc ipa l  and  a  no t - so -
successfu l  one is  that  the former
be l i eves  the  schoo l  has  be t te r
teachers and students,  but  more
importantly, he or she ftclps teach-
ers and students bel ieve thev are
better.

School administra-
tors can influence sfu-
dent achievement
without ever entering
the classroom.

Easier  sa id than done,  you' re
probably th ink ing.  Consider  th is
quote f rom the dean of  posi t ive
t h i n k i n g ,  D r .  N o r m a n  V i n c e n t
Peale, "When the mental picture is
strongly held, it actually seems to
c o n t r o l  c o n d i t i o n s  a n d  c i r -
cumstances."2

Goals

Deve lop ing  a  pos i t i ve  men ta l
outkrok in yourself and others is an
ongoing process that  is  not  easi ly
accomplished. However, if this atti-
tude is  lack ing in  your  school ,  ask
yourself these questions:

"What  are my long-  and shor t -
term goals for this school? What
goals do my teachers and students
have?" The goals of  these groups
must be compatible. Litt le progress
would be made if the principal
d e s i r e d  p r i s o n - l i k e  d i s c i p l i n e
while the teachers were working
for  a chi ld-centered atmosphere.

Goals must be written, specific,
and internalized. Broad, sweeping
goals such as wanting a "good

schoo l "  a re  nex t  t o  wo r th less .
Wanting a good school is an admir-
able objective, but it is vague and
intangible. How will you accom-
plish this goal? To accomplish an
objective it must be made specific.

For  example,  " l  wi l l  conduct  a
series of workshops to help teach-
ers develop better classroom man-
agement skil ls," is a specific goal
t ha t  can  be  ach ieved

Recently a superintendent of a
medium-sized public school dis-
trict was shocked to discover that
only three administrators in his
district had specific goals. Litt le
wonder that  th is  d is t r ic t  is  makins
s low  p rog ress .  These  admin i s t ra -
tors have failed to take the first and
most basic step in school improve-
ment: developing a set of goals.

Goal setting is especially impor-
t . r n t  i n  de f i n i ng  a  m iss ion  s ta te -
ment  for  a Chr is t ian school .  Aca-
clemic achieveme.nt can be attainc.d
in publ ic  as wel l  as pr ivate educa-
t ion.  So why should parents pay
tu i t ion to send thei r  ch i ldren to a
chu rch -spc lnso red  schoo l  when
publ ic  educat ion is  f ree? A sound
answer to that  cuest ion is  th is :

" W e  h a v e  h i g h  e x p e c t a t i o n s
here.  We expect  our  s tudents to
achieve academical ly .  We pract ice
Chr is t ian behavior  and expect  our
students to do s i t ,  both in  and out  of
school.

"We believe in our students and
take steps to help them devc-lop a
posi t ive sel f -concept .

" l f  y o u  c o n t a c t  y o u r  c h i l d ' s
teacher,  he/she wi l l  be happy to
show you the goals that  we have
establ ished for  your  chi ld 's  c lass."

How can you ensure that  your
school  wi l l  be a model  school? I
bel ieve that  emphasis on the three
areas l is ted above-high expecta-
t ions,  posi t ive sel f -concept ,  and
spec i f i c  goa l s  w i l l  g rea t l y  im-
prove any school program. Student
ach ievemen t  shou ld  soa r  wh i l e
d i s c i p l i n e  p r o b l e m s  d i m i n i s h .
Teachers and administrators can
expect greater parental and con-
st i tuent  support .

I f  you emphasize the t ra i ts  men-
tioned above, your school wil l be a
bet ter  p lace when you leave than
when you arrived! !
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MOTIVATING THE
UNDERACHIEVING
STU DE NT
C'ontlnued irt'tm page I 2

Comparing several analyses wil l
reveal the methods that require the
least amount of repetit icln. These
methods should be used most  f re-
quent ly  by the student .

In order  to fac i l i ta te learn ing,
teachers need to recognizt '  th i t
s tuden ts  l ea rn  i n  d i f f e ren t  w . t ys ,
and use a var iety  of  methods to
ensure student  masterv of  the con-
cep ts  be ing  p resen t t , d .

Pract ica l  lmplementat ion

The teacher needs to walk a del i -
ca te  ba lance  be tween  exp ress ing
conf idence in the student 's  abi l i t ies
and moni tor ing the resul ts  of  the
c h i l d ' s  e f f o r t s .  U s u a l l y  u n d e r -
achievers lack the sk i l ls  and per-
severance tcl organize themselves
and do what  is 'necessary to achieve
their gclals. Therefore, adults have
to take the responsibil i ty for teach-
ing them organization and self-
d isc ip l ine.  This is  the t imc to enl is t
the a id of  parents.

Involv ing parents wi l l  not  only
give the teacher more t ime,  but  can
also re inforce the lessons he or  she
is t ry ing to convey in  the c lass-
room. Parents usually want to hc.lp
thei r  ch i ldren,  but  they somet imes
feel  inadequdtc or  help less,  even
though they are aware that  there
are problems. They are often happy
to receive some kindly suggestions
about methods that wil l heio their
of fspr ing to succeed in school .  S l .g-
3r 's / i t r r rs ,  not  cr i t ic isml  Too of ten
frustrated teachers cr i t ic ize the
of fspr ing of  f rust rated parents,
sparks fly, and nothing positive
results.

Let's see how Mrs. Smith used
parental participation to help solve
t h e  p r o b l e m  o f  J a n ' s  u n d e r -
achievement.

Mrs. Smith met with Jan and her
parents one af ternoon.  She ex-
plained that together they were
going to devise a program to help
fan overcome some of  the bad
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