
WHYTEACH

UMI.
ORY?FIIST

By Cary Lanr l

or many people, including
history teachers,  h is tory
i s  s i m p l y  p a s t  p o l i t i c s ,
t he  ac t i v i t i es  o f  k i ngs ,

presidents,  and other  pol i t ica l  f ig-
ures . r long wi th mi l i tary men who,
in General  Kur l  von Clausewi tz 's
c lass i c  ph rase ,  pu rsued  po l i t i ca l
go.r ls  by other  me.rns.

I nc reas ing l y ,  howevc . r ,  h i s to -
r ians recognize that  the story of  the
past  inc ludes a l l  aspects of  human
history. Hence, colle.ge ancl univer-
s i ty  cata logues now l is t  such sub-
iects as urban h is tory,  h is tory of  the.

Intellectuol o,nd
culturat history is
dfficult to deJine.

fami ly ,  ethnic  h is tor ies of  var ious
kinds,  socia l  h is tory,  economic h is-
tory,  as wel l  as in te l lectual  and cul -
tura l  h is tory.

Diff icult ies With Definit ion
This last f ield, intellectual and

cul tura l  h is tory,  is  d i f f icu l t  to  de-
fine. In fact, textbook publishers
have generally shied away from the
field because individual teachers
emphasize very different areas in
classes with the same tit le.

Cultural history classes may deal

Dr. Gnry Land is Prot'essor tti Histonl at
AndrnLts Un it:ersity, Berrien S 1t rings, Mic higan.
Hc recentLy edifed Adventism in America: A
History (Eertlman's,7986), aud The World of
Ellen White (Ratieu, and Herald, 1987), an in-
depth study of the late 19th century ttnd early
20th-century periods that shaped early Adztentisnt.

with only the ideas of the intellec-
tual elite who wrote major works or
may describe the myths and preju-
dices of the masses. The "culture"

surveyed may be l imited to signifi-
cant paintings, sculptures, music,
and architecture of the societv or it
may  i nc lude  "popu la r  cu l t u i e "  a :
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e\pressed in d ime novels,  music
hal l  songs,  or  McDonald 's  bui ld-
i r rgs.  The course may be cal led
rn te l l ec tua l  h i s to ry ,  cu l t u ra l  h i s -
ton ' ,  in te l lectual  and cul tura l  h is-
torr', or some related terminology.

Definit ions are not. however. a
source of majclr concern because
the study of  nonpol i t ica l  human
activitv is imoortant whether it is
high-brow, middle-brow, or low-
brow. In fact ,  i f  we are to under-
stand humans in thei r  to ta l i ty ,  a l l
aspects of their activity, not just the
deep  though ts  o r  aes the t i ca l l y
pleasing productions, deserve our
attention.

Broadening Our Emphases
To adequate ly  penetrate past

societies, our history courses must
move  beyond  the  ac t s  o f  con -
gresses and par l iaments to the
deepest concerns of societies as
expressed through various facets of
their culture.

Today we have a more compel-
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The studg oJ cul-
tures distant in time
m(],kes us aware
tln:rrt ours is not thce
onlA waA to act. We
begin to realize tho,t
there are o:nd ho:ue
been other wo:4s to
be lluman.

l ing reason for  broadening our
concept of history than simply the
professional aim of moving toward
"total history." A number of books
have recently been published de-
crying the ignorance of modern
young people.

If writers such as Allan Bloom, E.
D. Hirsch, and Diane Ravitchr are
correct, the young know neither

thei r  pol i t ica l  nor  thei r  cu l tura l
heritage. They cannot place the
American Civil War within the cor-
rect half century, and they do not
recognize such names as Feodor
Dostoevsky and Ernest Heming-
way.

I suspect that Seventh-day Act-
ventist young people are, except
for biblical knowledge, just as cul-
t u ra l l y  i gno ran t  as  t he i r  pee rs .

Because the problem of cultural
i l l i teracy is complex and has a vari-
ety of contributing factors, it does
not lend itself to simple or quick
so lu t i ons .  Howeve r ,  d i scuss ing
such  sub jec t s  as  l i t e ra tu re ,  a r t ,
music, relip;ion and philosophy in
our  h is tory c lasses and re lat ing
them to the more conventional poli-
t i c a l  a n d  m i l i t a r y  c o n t e n t  w i l l
introduce students to names and
terminology that  wi l l  he lp make
them culturally l i terate. It wil l alscr
provide them with a larger social
context  wi th in which to under-
stand indiv idual  works and ar t is t ic
movements. Attention to popular
culture wil l accluaint students with
both the traditions of the popular
ar ts  and thei r  temporary nature.

Exploring Other Worlds
Ultimately, the purpose of this

endeavor,  as wi th a l l  h is tor ica l
study, is to l i ft students out of their
own time and place and transport
them to another historical world.
Just as travel to foreign countries
broadens our horizons by introduc-
ing us to different ways of dressin6;,
eat ing,  and ta lk ing,  so the study of
cultures distant in time makes us
aware that  ours is  not  the only way
to act. We begin to realize that there
are and have been other wavs to be
human.

Moving Toward Relativism?
But therein l ies a major problem

with cultural history. As students
become aware  o f  o the r  be l i e f s ,
artistic standards, even moral sys-
tems, they observe the process of
change from which no culture is
exempt. This may cause them to
ask  whe the r  t r u th  i s  i n  any  sense
absolute. In thus questioning they
echo the observat ions of  many
scholars.

One of the founding fathers of
intellectual and cultural historv.

Continued on page 38



In the childhood of American his-
tory, for instance, Abraham Lincoln
was "The Great Emancipator," a
champion of human dignity and
human rights-the man who freed
the slaves.

Then, during the 1960s at the
height of the civil-rights move-
ment, Lincoln was seen as "just

another white racist," a man who,
during his 1858 Senate campaign
denied any belief in racial equality
and said he would refuse blacks the
pr iv i leges of  c i t izenship.

More recently, as Lincoln has
been compared to others of this
time we have come to understand
his racial views more fairly. He was
not a 1960s-style white l iberal, but
he was a man ahead of his times
who held that slavery was a moral
evil and took steps, when he could,
to eradicate it.

Perhaps in Adventist history we
are sufferin6; through the same rites
of passage. We learn, for instance,
that the story of Ellen White hold-
ing the Big Bible was never placed
in print by James and Ellen White.
Indeed, it was not printed any-
where unti l nearly 50 years after
the event. When it did appear, in
Loughbo rough ' s  se rmon  a t  t he
1893 Ceneral Conference, it was
obviously confused with the story
of her holding a smaller Bible in
Randolph, Massachusetts.T

So,  the t radi t ional  account  of
the Big Bible was handed down
th rough  the  fam i l y ,  and  many
Adventists might wonder, as did A.
C. Daniells, how much of the story
is original and how much "crawled

into" the original story.s But what
about that Bible in Randolph, Mas-
sachuse t t s?  I n  t ha t  s to rv .  Mrs .
Whi te pointed to texts sh-e could
not see and quoted them correctly.
This time, however, we have an
eyewitness account. So we do have
a direct account of a Bible-holding
story, one just as miraculous.

Or consider the story of the boat
that came back. Mrs. White herself
tells how, on a trip by sailboat to
West Island off the Massachusetts
coast, she, H. S. Curney, and others
were caught in a violent storm. It
seemed they were doomed, but a
brief vision assured Mrs. White that
they would not be lost. Their cries
were heard from the island and
they were rescued.e
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One children's book continues
the storv. however.l0 In the embel-
l ished version, the sailboat, which
was borrowed,  was lost .  When
Curney returned to confess the
accident to its owner, he discov-
ered the boat had found its own
way homel

Unfortunately, a careful check of
the sources reveals that the story of
the boat f inding its own way home

Denominationa.l
history mcrkes us
d!fferent o,nd dis-
tinctiue; it giues us o
commonbond o,nd
helps us identlfg
with orte qnother.

was an entirely separate incident, a
personal  exper ience of  Gurney
alone. So the historian has to separ-
ate the two stories in order to main-
tain the integrity of both.rr

Guardians of Memory
Historians then, are the guard-

ians of a people's memory. Without
them we would wander farther and
farther away from reality. Our his-
tory would be less and less useful
in  b inding us together  because i t
would become increasingly  d is-
torted by the biases of small inter-
est groups within the Iarger com-
munity.

We need Adventist historv then.
f  o r  i d e n t i t  y ,  f o r  i n t e r e s t ,  f o r
instruction, and for insight. And we
need Adventist historians to main-
tain the integrity of the process.

Ellen G. White summarized well
the value of denominational his-
tory when she wrote, "The past his-
tory of the cause of God needs to be
often brought before the people,
young and old. We need often to
recount Cod's goodness and praise
Him for His wonderful works."r2 tr
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l 2 ; " L i t e r a r y T h i e f , ' r C r ' J  .  \ 1 t  - - e n - . r l  p p .  l l . l t ' ;
" H u m a n  T h o u g h t '  o r  D r v n t  l r . , t h . '  p p .  I o - l o .
Ministry, 55:6 (June 1982 t.

6 Ron Graybil l, "J. N. Andrervs; Famill '  Man," in
Harry Leonard, ed., /. N. , lrrrlrrl 's: f ltt, Mnn nnd tht
Mission (Berrien Springs, ivl ich.; Anclrews Univer-
sity I\essr_ lotr5),.pp._1 {..11. _

l { u n  U r a y b i l l .  " b . l l e n  ( ,  \ \  h r r r  . r n J  l h c  B i , l
B ib le"  (unpub l ished paper ) .  For  a  l i ve lv  re lo inde i
t r ,  m)  paper  r rn  the  B ig ,  Brb l . ' .  .Fe  A.  |  .  \ \  h i lp .  "  f  hc
W i t n e r :  r ' f  t h e ' B i g ,  B i b l e . " '  \ \  h r r t  F . t , r t c  f ) , r r u m e n t
F i le ,  #81b.  For  an  account  o f  the  ho l t l ing  o f  a  Jarge
Bible in Randolph, Mass., sec F.l len G. \\hite, -Sfri/ i l
ua l  C i f ts ,  vo l .2  (Bat t le  Creek ,  Mich . :  Jamcs Whi te ,
1858), pp.78,79.

" Section entit led "tsible (-onference of 1919,"
article, 

"Use 
of the Spirit of Prophel, in Our Tt'ach -

i n g o f  B i b l c a n d H i c t ( ' r y .  S p L i i r l , i  l 0 : I  M . r v  I q 7 ' , r
f 2r{

" EIlen C. White, Edrlv Wrrtirrls (\\ 'ashington.
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pp .23 ,24 .
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Back  (Mounta in  V iew,  Ca l i f . :  I ' ac i f i c  I ' ress  [ 'ub .
Assn. ,  1976) .
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L r  Whi te ,  T rs l i rnor l , s  fo r  t fu  Church  (Mounta in
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WHY TEACH
CU LTU RAL
HISTORY?
Continued from p,rge 16

James Harvey Robinson, saw such
study as a means of releasing us
from the bonds of prejudice and
tradi t ion.  Advocat ing " the New
History," he wrote:

Contemporary re l ig ious,  cducat ionat l ,  and
legal  ideas are not  the immediate product  of
exist ing c i rcumstances,  but  were dc.veloped
in great  part  dur ing per iods when man
knew far  less than he does now. Cur iously
enough our habi ts of  thought change much
more s lowly than our environment and are
usual ly  far  in arrears.  Our respect  for  a g iven
inst i tut ion mav be purelv t radi t ional  and
have l i t t le  re lat ion t t j i ts  v i lue,  as judged by
ex i s t i ng  cond i t i ons . .

Therefore, Robinson concluded:

We must develop histor ical -mindedness
upon  a  f a r  mo re  gene rous  sca le  t han
hitherto, for this will add a still deficient
element in our inte l lectual  eouioment and
w i l l  p romo te  ra t i ona l  p rog re i s  as  no th i ng
else can do.3

Whi le recent  scholars do not
exhibit Robinson's confidence in
progress, they have continued to
champion the relativism of his argu-
ments.  Al lan Bloom summarizes
the current dominant attitude:

History and social studies are used in a
variety of ways to overcome prejudice. We
should not be so ethnocentric. a term drawn
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from anthropologv, which iells us more
about the meaning of  openness.  We should
not  th ink our way is  bet ter  than others.  The
inteni ion is  not  so much to teach the stu-
dents about other t imes and places as to
make  t hem aware  o f  t he  f ac t  t ha t  t he i r  o re f -
e rences  a re  on l y  t ha t -  acc i den t .  o f  i he i r
time and place. Their beliefs do not entitle
them as indiv iduals,  or  col lect ively as a

: i : : " .  
, , '  t h i nk  t hey  a re  supe r i o r  t o  j nvone

For the Christian, the implica-
t ions of  th is  at t i tude are especia l ly
troubling. Not only do Christians
believe that there is absolute truth,
they also believe that Christianity
i s  t he  f u l l es t  exp ress ion  o f  t h i - s
absolute truth that humans can
know.

But Christianity is also historical
in  the sense that  i t  is  based upon
events that are believed to have
happened within time and space.
For Adventists, the first advent of
Jesus and the events of the 2300-
year prophecy are amonEi the his-
torical elements of their faith.

ldeas Influenced by
Time and Place

Furthermore,  Chr is t ian i ty  has
c lea r l y  deve loped  h i s to r i ca l l y ,
drawing first from the Judaic tradi-
t ion and then f rom the Greco-
Roman c iv i l izat ion wi th in which i t
was  fo rmed .  Ma jo r  t heo log ians
such as August ine (354-430 A.D.) ,
who worked with the Platonic phil-
osophical tradition, and Thomas
Aquinas (c. 1225-7274 A.D.), who
bo r rowed  f rom Ar i s to t l e ,  con -
sciously used the ideas of their cul-
t u ra l  he r i t age  to  exp ress  the i r
understanding of  Chr is t ian i ty .

Even in more modern t imes in-
dividuals who believed that they
were restoring pure biblical Chris-
t ian i ty ,  such as john Calv in and
Martin Luther, interpreted Scrip-
ture in the l ight of their own partic-
ular background.

Not only has Christianity in gen-
eral been influenced by the assump-
tions and thought patterns, often
called world views, of its surround-
ing culture, but Seventh-day Ad-
ventism also clearly reflects the
1 9 t h - c e n t u r y  A m e r i c a n  m i l i e u
wi th in which i t  was born.  The
in te res t  i n  hea l t h  re fo rm,  t he
taboos against such activit ies as
dancing, theater-going, and even
our interpretation of the proph-
ecies of Daniel and Revelation can

be t raced to cer ta in in f luent ia l
movements operating within the
culture of the time.

Awareness of such problems has
Ied to the h is tor ica l  re lat iv ism,
s o m e t i m e s  c a l l e d  h i s t o r i c i s m ,
spoken of earlier. Must we con-
clude, as did James Burke in a popu-
lar television series and book, that"all views at all t imes are eouallv
val id"? Expla in ing h is  v iew,  Burk-e
further states

There is  no metaphysical ,  super-ordinary,
f inal ,  absolute real i ty .  There is  no specia l
d i rect ion to events.  The universe is  what we
say i t  is .  When theor ies change the universe
changes .  The  t r u th  i s  r e l a t i ve .

No Simple Solutions
This dilemma does not succumb

to simplistic solutions. But we can

The studg oJ
cultura,l history
offers us crn oppor-
tunitg to reexqmine
our beliqfs in the
light oJ human
experierace as illum-
inatedbg ttrte
ttistorical record.

establish strategies to deal with it.
First, we must recognize that his-

torical and cultural relativists have
valid reasons for asserting that be-
l i e f s  a re  cu l t u ra l l y  cond i t i oned .  The
expression of our awareness histor-
i ca l l y  and  geog raph i ca l l y  on l y
makes us more sensitive to this
fact. As a result, the study of cultu-
ral history offers us an opportunity
to reexamine our beliefs in the l ight
o f  h u m a n  e x p e r i e n c e  a s  i l l u m i -
nated by the historical record. We
will no longer be bound by the
myopia of our own time and place.

Second, we need not accept the
re lat iv is ts '  c la im that  recogniz ing
how bel ie fs  have changed over
time necessarily leads us to relati-
vism. "History and the study of
cultures do not teach or prove that
values or  cu l tures are re lat ive,"
writes Allan Bloom. "All to the con-
trary, that is a philosophical prem-

ise that we now bring to our study
of them."o

Recogniz ing Cul tura l
Condi t ion ing

We need to be aware that all his-
tor ica l  understanding- in shor t ,
everyth ing wr i t ten in  textbooks
and monographs and taught in the
classroom-grows out of the views
of  the indiv idual  h is tor ian and
teacher.  Our only  access to the past
is  through the surv iv ing docu-
ments and books based upon them.

Once we are aware of the cultural
conditioning inherent in the writ-
ten record, we can more knowledge-
ab l y  d i scuss  the  va l i d i t y  o f  d i f f e r -
ent beliefs and practices. We can
examine the reasons and claims for
every philosophy, religion, moral
system, or polit ical structure we
encounter, comparing them with
our  own assumpt ions.  By so doing
we work toward a c learer  and
stronger position of our own.

There is always the danger that
such a process may lead to the
re ject ion of  the bel ie fs  wi th which
we began. However, if we truly
believe that Christianity, and Ad-
ventism in particular, most fully
express the t ruth about  God and
human beings, then we can face
this situation with confidence. The
only other  opt ion is  to  choose to
remain in ignorance, certainly a
posi t ion that  most  educators and
thoughtful persons would reject as
unacceptable.

By b ioadening the subject  mat-
ter of history to include the totality
of human experience, cultural his-
tory can play an important role in
the development of self-awareness.
Cultural history provides a spring-
board for  the reexaminat ion of
one's beliefs through knowledge of
the past. In so doing, it helps us
achieve a certain humility, because
we are aware that  others have
thought and behaved differently.

Renewed Certainty
The insights gained through a

study of cultural history can offer
us a renewed sense of certaintv.
because we know that our bel ieis
are our own, and not accepted
solely on the basis of tradition.

For a denomination challenged
with the task of taking i ts fai th to al l
the peoples of the world such an
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approach seems absolutely neces-
sary. The student who has begun in
the classroom the process of separ-
ating the absolutes of Christianity
from their historical circumstances
will be ready to translate that l iving
faith into another cultural context,
whether it be a Western society or a
non-Western civil izatron.

Cu l tu ra l  and  i n te l l ec tua l  h i s -
tory, by making us more aware of
our identity, individually and col-
l ec t i ve l y ,  pu t s  us  i n  a  pos i t i on
of strength as we face the buffet-
ing winds of  a rapid ly  changing
world.

; Karl Marx, "Principles of Communism," in Karl
Marx and Friedrich Engels, Co/le,cfrd lVor,(s (New
York: lnternational, 1975), p. 354.

- Donald N. Clark, Chrisfinnifu rn Modtrn Korn
(Nerv York:  Univers i ty  Press of  America,  19116),  p.
36.

" tbid.
L" Donakl Etrgene Smith, Rc/r,gitrl nrrrl Po/ificn/

Dtt't'ktlttrttnf (Boston; Little, Bron'n & Co., 1970).

SOCIAT STUDIES
FOR STUDENTS
OF DEVELOPINC
COUNTRIES
(-ontinr.rcc/ from p,tge )2

5.  A sense of  contoassiorr  for  the less
for tunat t ;

6.  A serrse of  respect  for  and thereforc i i
to lerance for  the opin ions of  othcrs;

7 .  A  w i l l i r r g r r ess  t o  . l c cep t  necess . r r v
changes  w i t h i n  a  sys tem o f  l aw  and  o rde r
dt ' r iv ing f rom the wi l l  of  thc pcopr le;

8.  At t i tudes favorable to tht  socia l ,  phys-
i ca l ,  cu l t u ra l ,  and  econom ic  deve lopmen t
t ha t  w i l l  enab le  t he  l ea rne rs  t o  pa r t i c i pa te  i n
t h t '  I i f e  o f  t he  commun i t y ,  and  when  t hey
l cav t ' s choo l  t o  f unc t i on  as  i nnov ; r t o r s  i n ; r
society in which al l  members can take pr ide;
soc ia l  s t ud ies  shou ld  make  t he  schoo l  an
agt 'nt  of  ch.rnge.n

The or ig inal  purpose of  the ASSP
was to reorElanize the approach tcr
socia l  s tudies bc l th at  the pr imarv
and  second . l r y  l eve l s  as  we l l  as  i n
teacher- t ra in ing col leges.T These
concepts have, therefore, become
the basis  for  the advanced teacher-
t ra in ing program in socia l  s tudies
in Kenya.

Guidelines for Zimbabwe
Schools

When the newly independe.nt
country of  Z imbabwe in 1980 set-
t led on a socia l  s tudies sv l labus
f o r  t h e i r  p r i m a r y  s c h o o l ; ,  t h e y
adopted the following broad guide-
lines:

1 .  To  ga in  such  an  unde rs tand ing  o fone -
sel f  as a member of  society as wi l l  resul t  in
posi t ive and acceptable behavior  in the
communlty.

2.  To gain ins ight  into the organizat ion,
or ig ins,  and cul ture of  h is and other com-
munl t tes.

3.  To understand one's socia l  obl isat ions
and  re :pons ib i l i t i e s  i n  f u l t i l l i ng  t he  m .

4. To know about life in certain selected
communit ies and countr ies,  compar ing and
contrast ing them with one's own so as to
ensure an appreciat ive understanding of
their differences.

5.  To be able to re late the past  to the pres-
ent  in the study of  change and cont inui ty in
human affairs.

6.  To be aware of  thc imtr l ic . r t ions of  pop-
ulat ion growth upor l  ( )11r. 's  phvsical  and
socia l  environment. '

In most African cc)untries the
syllabi both for primarv and sec-
ondary schools are set bv the gov-
ernment .  Where church-ooerated
schoo l s  s t i l l  ex i s t ,  t hcv  ha r  e  t o  f o l -
l ow  the  same gu ide l i nes  as  t he
government-operated inst i tu t ions.
This is  par t icu lar ly  t rue in  the sec-
ondary schools where students are
prepared for national exams.

Obstacles to lmplementation
The above guidel ines show that

the theoretical Framework exists for
a competent  socia l -s tudies pro-
gram in the Afr ican nat ions.  How-
ever ,  in  some countr ies the pro-
gram has not  been made fu l ly
o p e r a t i o n a l  b e c a u s e  t h o s e  i n
charge have failed to commit suffi-
c ient  resourccs to make i t  succeed.

Some governments havc.  com-
mit ted themselves to upgrading
science training, feeling that they
will achieve qreatest benefit from
the money thus spent .  However,
socia l  s tudies is  cr i t ica l  to  the edu-
cat ion and modernizat ion ef for ts  of
developing nat ions.

Improvement is needed in two
main areas.  Textbooks are seldom
avai lable in  suf f ic ient  ouant i t ies.  In
fac t  t hey  . l r e  ( ) f t en  n t l t  ava i l ab le  a t
a l l .  Teache rs  o f t en  have  l im i t ed
tr t r in i r rg,  and thei r  pay is  so low
that  thev sk io c lasses t0 earn a
second income from another job.
Ne i the r  o f  t hes t '  p rob lems  i s  un ique
to socia l  s tudies,  but  rather  t ied in
wi th other  problems in the educa-
tional systems of the developing
countr ies.

Christ ian Values and
Social Studies

Although social studies offers
some solutions to the conflicts be-
tween peoples and nations, it also
highlights the intractable nature of
certain human problems and draws
attention to the eternal and more
stable values of human existence.
These values seem to have greater
appeal in the third world than in
some of the developed countries.e

A Christian who is well versed in
the social sciences wil l definitelv
have an advantage in interpreting
the human situation at this crit ical
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sunrp t ions  beh in t l  much cu l tu r . r lh is to rv ,  B loom is
r lu i te  c r i t i ca l  o f  thc  f ie ld .  Hc  bc l i cv t ' s  tha t  ph i
losophy is  . r  super io r  n rcans  o f  t r . rnsc t .nc l ing  t in re
,rntl plact'.
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CH RISTIAN ITY
AND POTITICS
( 'ontinrrt 'r/ lront p,tg,e l9

held by manv Chr is t ians,  wor ld
po l i t i ca l  a f f a i r s  a re  ve ry  c l ose l y
re la ted  to  t he  de ' ve lopmen t  o f
C h r i s t i a n i t y ,  t h e  g r o w t h  o f
churches,  and the complet ion of
the gospel  commission.  Seventh-
day Advent is t  s tudents need to
learn about  pol i t ica l  af fa i rs  and sys-
tems and thei r  re lat ionshin to re l i -
g i on  i n  c l  va r i e t y  o f  gove rnmen ts
and pol i t ica l  systems.  Such knowl-
edge wil l help them better under-
stand thei r  church,  thei r  pol i t ica l
sys tem,  and  the  wor ld  a round
them.  !
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