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I couldn't believe it. Marilyn Lane* was reading aloud the
part of the young Greek noblewoman Antigone with a confi_
dence I'd never seen in her bef<tre. For three years, she'd sat in
my English classes, a girl who seemingly couldn'r write,
woulcln't listcn, and rarely tried to cooperate in class. But now
she was reading Sophtrles' centuries-tild w.rds with a surpris,
ing intensity:

Say that I'm mad, ar.rcl madly let me risk
flte w<trst that I can suffer ancl the besr:
A cleath which martyrdom can rendcr blest.

Marilyn was a prerry girl who could be likable_when she
felt like it. she rypically surrouncled herself with loud, smarr-
mouthed friends whose atritudes about school grated on an
English teacher's sensibilities.

Marilyn masked her scholasric inferioriry wirh sneers and
sarcastic pur-downs; but she stood apart from her crowd in a
lonely son of wav. I'd pretry much given up on hoping she,d
ever. understand anyhing we did in class. Ird come to-expect
her brash, inaniculate apathy about school, English class, and
everything worrhwhile in life.

But now she was actually concentrating on Greek clrama.
And reading it well. \Xtry I'd assigned the parr of Antigone to
Marilyn I couldn't explain, but in doing so, I'd bumbled onto
a discovery about her. Marilyn had caught a glimpse of
.Not her real name
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I-rerself a voung, headstrong vt()rnan at

odds with the n'orld. And nox'l had that
glimpse of her, too, as she reacl on '*'ith

authoriq':

No one at mv sicle
No one to regret,
['ncelebrateci kx'e
l s  l l l  I  l r . r r e  f , r r  r i l r '  l a . t  $a l k . . .
No tears will mourn me clead. No friencl

to cn'.

The class listened. Antigone was Mari
It.n's role.

I suppose all English teachers have sto
ries l ikc Mari l l 'n 's that i l l r ,rstrate the p<;u'er
of literatr,rre in the lives of str:clerrts. Eacl'r
of us has experiencecl that pon'er our
sclvcs, br.rt r.','e too oftcn find or.rrselves tr1-r
agairrst tl're chalkboarcl clefencling our
expkrration of literature to str.rclents u'h<r
are n()t convincc-cl that tl-tc srrbjcct has anv
valuc:rt  al l .  ("\ \4rv clo I  havc to read p<r
ctn. '1 I 'nr going to bc a doctor, ancl this
stuff r 'ufrrr ' t  ckr nre a bit  of g<xxl thcn!")

Tixr <lf terr rvc lngl ish tcachers nreet thc
antagonizing str.rclcnts'  chal lenges nith a
stanrr"nerir-tg, "\{tcll, in a fcw, 1'ears 1'ou'll
probably be ablc t() scc this ir"r a differcnt
pcrsl)ect ive." Then \vc f inish the cless
pcriocl r','ith a stock lccture on the back-
grouncls of the English Rornantic Movc
nrcnt rt ten(lccl l rr '  (et best) lLrkeu'arnr
strrr lent intcrest.

Helping Students Understand

Vre English teachers kno* that l i tcr:r
turc is valr,rablc tr l  t t toclcrrr r 'or,rng pet4rle.
rcgerc l l css  o f  thc i r  p la r rs  fo r  fu t r r rc -

approacb to teacbing

Wbat are tbe
pedagogical

implications oJ a
reader-respottse

Iiterature?

enrpl<4'ment. Inclccd, n'e knon'that echr
cation itself is trr rnore than a preparatiorr
for a rvel l 'paf ing iob. But somehoq'v"e
need to share w-rth orlr students thc ['a]'s
literature l-relps us to gair-r ir-rsigl'rt irrto thc
h u m a n  c o n c l i t r o n ,  r n t o  m o r a l i t l '  a n c l
values. \X,'e ncerl to bc able to answer the
(lf.rcsti()n, V/h.1, shttrtld strrderils u'htt trant
to hc compulcr prollrammcrs, ministers,
rtr lqraphic desil4rrcrs slrrdl' lilerattrra?

Eacl'r of Lls mLlst clraft or.rr own ans\\'crs
to this question, not reh' ing ()n onc
sorlrcc ()r point of vier ' , ' ;  but pcrhaps t l i is
art icle can st ir  up s()me resP()nscs t() thc
(lucstion, V1h), st t r tJl, literal t r re ?

The Function of L:terature
F'irst, u.c rrcccl to rcvicq' somc of <xrr

theorics about thc tcaching of l i terature.
'Ile 

Gerreral Conf'erence l)el)aftmcnt ()f
Ilclr.rcatior"r 1>arrrpl'rlet, 

"Grridc to thc Tcach
ing of Literature in Seventh clat 'Advcntist

Schools," offers the follo*'ing as a ftlnc-
t ion of l i terature:

The stucl1'of literaturc c(nfr(nts tlre stuclent
n'ith realitl, explores significant questions, and
introduces ideas in their hrstorical c()ntext. lt
prtx'ides a basis frrr clevek4ring cliscrimina(rn'
po*'ers.r

From an academic 1-roint of r''ierv, arguing
f o r  t h e  s t u d y ' o f  l i t e r a t u r e  i s  e a s , v .
Thoughtftrl people representing a wide
range of scholarl_v and professional pur
sr-rits knorv that literatr,rre offers insight
into human natrlre, that it offers spiritual
ancl secular images and s.vmbols $()fth)'
of serior,rs refl ection.

Wc neecl to provicle our stucients rvitl't
man.v opportunities to reacl ancl respond
in b<xh speech ar-rcl writ ing to a variet) '() f
l i teran'texts. Alcx T. Gruenberg savs that
'  whet l i ter l t t tr t '  t  ln do is I)r(sent ( ) l ] t i (  )n\,
explorc 1-rossibi l i t ies, and wiclcn cxpe'
ncncc."2 Hon'cr.'cr, hc cautions that litcra
turc shoulcl not lle seen as "a sct of
: rns$ 'c rs ,  b r - r t  a  p rocess  o f  scck ing
ansR'errs."l In stLrcl,r,'ing and rcsponcling to
literature, orlr stuclcnts can expcriment
vicariouslv u' i th answcrs k) tr()ubl ing
situationsi they can begir-r to clevckrl-r
their own set of cr i tcr ia t irr  hancl l ing thc
clemancls of lifc.

Helping Students Develop
Judgment

ln a rcccnt Atlanlic ,lktrttlth' tnicle,
"Vthy Stuch'tJistoryi"' I'auI Gagnon argucs
th'.tr .itrdgmcnt is a primary benefit to be
gainecl fronr classcs in histon'.4 Likcwisc,
the str,rcll' of lite rature olfcrs our stuclents
r 4-rpoft urr it ies firr clcr.'cloping i uclgrncnt.
This shotr ld ccrtainl l 'bc a sel l ing 1-toir-t t  t tr
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studenrs skeptical ab()ur stuclving litera
ture, rcgarclless of their career plans.

As stu(lents rt'trcl Dit kcrrs Gitut t...,,-ttt,t.
!al futt ts : lxl  (  r inge ( )vL.r l) ip 's slroclt lr .
treatment of his olcl friencl Joc. rhcv are
making evaluativc luclgmeni.s about how
t() treat ()thers. As thct 'cxperience.Jerry's
"outsidcr" 

status in Robert Corrlier's Z7:r,
Chocolate ifll{, students are f<rrcccl kr
cor"rsider the cffects <tf peer pressurc ancl
make jrrclgnrents accordinglv,

In discussing what tcachcrs clo ancl
expect in a literature class, wc rnust first
analvze ()ur own pcrceptions of literaturc.
IIou,we prcsent literature to our classcs
is funclamental to our studcnts' qucsti()n.
Why du u't hurL' t() stud], litcrutitra.2Tltc
theories of reader-rcsp()nse criticism can
make literature m()re nreaningfirl for
students.

Reader-response Theory
Reader response theorv, a w)rkable

alternative to the new critical aporoaches
(  o r  pser rdo-neu c r i t i t .a l  appr , ra t .hes  )
comm()n in American secondan' schoclls.
general lv is trat 'ed bar.k r, ,  thc nirhl icarion
of Lruise Rosenblart 's Li l t ,ratt t t ,cts EtDlu
ration in 1938. Rosenlr latt  cxnlains ihat
l i terature exists as perf(rrnlxnq€,.s I t  is not
the ink marks on the page, but the inter-
ac t ion  (o r  t ransac t ion)  be tween the
reader and the ink mark (the text).6

Rosenblatt, in her later study Zbe
Reacler, the Text, the Poem, maintains tl"rat
a literarv rl,'ork-a poem she calls it-is
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We need to sbare uit t
our students tbe ua.ys
literature belps us to
ga.in insight into tbe

buman condition, into
moraliA and aa.lues.

not an entity bv itself. Rosenblatt saYs that
tlt<: ptt'm is lh(' (.()n\.ergcflt.r. of thc /t:r7
ancl tl're reader. TIrc mingling of the
reader and the text resttlts in the ooer-n.6
The cnd l)r()( lu( l  is trrmposecl 

-hy 
the

allthor's creativin, ancl intention, cok>rerl
11' the personalin', intentions, ancl expe
riences <tf tl-re reader. Rosenblatt de-
scribes the poem as :rn evcnt or a
transacti<tn.7

Us ing  a  rcader  response approach,
Roben E. Probst savs that n.hen u,e stud1,
Paraclise Lost, f<>r example,
qe are ine.r'irabh'studving ourselves. The
str,rd1, of a poem is the study <tf me-or
rrru-doing st>mething; it is the str.rdv of
an ad! a process, a behaYirtr, a happening.s

Teaching lmplications
\Xhat are the pedagogical implications

ofa reader-response approach to teaching
literature? Hov'does this orientation helo
us answer our sttrdents'  quesrions abour

stuclyi ng litcraturc? Reacler- response stucl
ies  accOmmocla te  s t r - rc len t  cen terc -c l .
expcr ien t ia l  ec luc : r t ion .  A  s l - r i f t  f ro r l
emphasizing t lre "meaning" 

of thc poent,
or the author's meaning in thc poent, to
what the p()cnr nteans k) the stuclent can
procltrce a classro<lnt environment of stu
clent exchange ancl self realization. No
longer under thc threat of "r ight 

ancl
wrong" answers abollt a literary wrrrk,
stuclents are freed t<; cxplore thc qucs
tions, ans$,ers, and f'eclings evoked 11'
their reacling.

Roscnblatt maintains that thc frecdom
of a response-centerccl curriculrrm f<rsters
c lceper  s tuc len t  unders tanc l ing  anc l
appreciation of litcraturc: "Sound 

literarv
insight :rnd csthel i(  j tr t lgmc.nt ui l l  ner.cr
l re  taught  bv  imp< is ing  f igm ab<tye
notions of what works shoulcl icleallv
mean. 'o 

This upprouch t( )  studying l i ter lr
ture allows ()ur questioning students to
validate their reactions to a poem, a st()ry,
or a plav.

Faciliating Student Discovery
\(/ith a reader-response approach, the

teacher no longer functions as the all-
knowing dispenser of answers, the last
word. Reader response-based literature
study' requires a different expertise of the
English rea(her:

The teacher of l i terature...seeks to helo
specifir' huntan lteings dist.over the sarisfa.l
tir>ns of literature. Teaching becomes a matter
of improving the individual's caDaciW rc)
e\()ke meaning from rhe rexr bv leading him ro



reflect self'criticall.von this process . . . The
teacher's task is to foster fruitful inter-
actions-or, more preciselv, transactions
between individual readers and individual
literan' q'orks.lo

Conseqr-rentl.v, the high school English
teacher no l<lnger needs to feel com-
pelled to provicle lectures on specific
authors and literary periods, because the
literary stud,v centers on the stlldenls'
response. Bombarcling the stlldents with
backgror , rnc l  i r t fo rmat ion  abor - r t  "The

Open Boat" and naturalism in American
literature is distracting ancl, rn fact, irrel-
evant k) thc stuclents' invoh'ement $'ith the
literatr-rre. In a response centerecl English
classr<xrm, evaluati()n ancl literan' crit
icisln 'uvill gr()w natllrallv fiom the str,r
clents' resp<lnses.

Tkxr oftcn English tcachcrs confusc
Iitcrary .s/rrrli,with Iiteraturc, Alan Pun'es
te l ls us that l i tcrarl 'scholarsl-r i1-r " is not thc
sanrc things as thc wl)rks it deals n'ith,
just as science is not r-r:rture ancl l-ristory is
n o t  h L l m a n  e v c l r t s . " r r  T h c  l i t c r a t u r c
teacher shoulcl help tcenagcrs to bring
the ir cxpcrienccs to thc text encl thcn 1-rar
ticipatc in thc 1rrx,nr.

Roscnblatt ('ontments on thc voultg
aclult  in l i teraturc class: "Like thc begin
ning rcaclcr, thc ack>lcsccnt ncccls t()
cncountcr l i tcraturc f irr  nhich hc pos
scsses thc intcl lectual.  em()t ionel, ancl
experiential ec1ui1'rnrent."r2 Ancl I)un'es
p()ints oLlt that "tl're- pafticular resl)onse
rlc nrekc- cle-pencls on u.,ho is rc
sponcl ir-rg. " lr

Lefting Students Ghoose

A reacler rc-sponse curr iculum in l i tcra
turc class prob:tblv u'orks bc-st if stuclents
arc allou'ccl to choosc thctr olvt-t reacling.
- l 'his chal lcnges t l ie lJrrgl ish tcachcr's rolc
as guardian ancl facrlitator of our litcrury
hcritege because stuclcnts rlrcl.\' u'antv)
reacl the classics ()r erc not cm(xionalh'()r
sociokrgicallr' prepared to ckr so.

Iloscnblatt aclvises teachers to match
literatrrre- rl'itfr agc and interest lc','els of
stuclents ancl thcn let the rrrturg 1-rct4rle
select their rxvn reacl ing ancl cxplore
their ourt rcsponscs:

' I l rosc $ho tn to crt>u'cl into the schtxrl
vears everything that "ought to be reacl" cvi'
clentlv assurne that tl.tc rrruh will never reacl
again after the'school vears are over. l)eople
u ho read filr thenrse h es s'ill corne t() the clas
sics at the point when panicular mrrks *i l l
have panicular significance fcrr thenr. Tir force
such uorks upt.rn the \'or-lng premature h'
defeats the long-te rnr goal of edr-rcating petple
t() a personal love t>f literature sufficientlv deey-r
to caLlse them to seek i t  out fcrr themseh es at
the appropri:r te t imc.r4

Balancing the Literary Diet
English teachers do have a responsibi l-

in' to provicle a varien' of literature frrr
their stuclents to read. I  think we need to

In stud.jting and
responding to

literature, our students
c&n expertment
uicariously witlt

Ansu)ers to troubkng
situations.

balar-rce the l i teran'cl iet in r>ur classrrxrms
bern'een a varieq' of self'selected *orks
and rrcasional classics. For cxample, mv
student N{arili'n Lane's inxrlvement n'ith
Antigoi le rr 'or-r ld probablv not have
rrcurred had I nrx assignecl the class to

orallv rcacl tlic plar'. Irronr variccl rc:tcling
expcricnccs otrr stuclcnts * ' i l l  c l iscover
that rcacl ing l i terature is a signif icant ancl
cnjovablc pursuit .

l l nc lo i rb tcc l l t , ,  the  reac lc r  rcsponsc
approach to teaching literatr.rrc in tl'tc
seconclary school ni l l  run into r4-r lrosi-
t ion. In an era ofback to basics, l i teraturc
teachers are oftcn chided frrr spencling
too lnuch time on "the frirrrktrs" uten
thev shotr lcl  be clr i l l ing stLldcnts on
gra l rmar  r l r  coml - ros i t ion .  A  reac le r
response approach to literature n'ill, rro
cloul>t. threaten the preoccupati()n $'ith
impar t ing  te 'chn ica l  sk i l l s  encoc l ing '
decocling-u'hich supl-rosecll.v enhance
career ltreparation. BLlt English teachers
neecl to keep in nrind that the priman'
matters of imponance in their claSsrooms
shor.rld be q'hat Benjamir.r DeMott calls

Contintred on page 42
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can be either a career or an avocation.
Invite professional musicians to discuss
their work on career days or during music
class.

10. If you are musically illiterate, do not
pretend to know more than you do. Ask
someone in the communir.v to outline a
plan for you to follow in teaching music
or invite a retiree or professional musi-
cian to teach several units or even the
entire music curriculum.

11. Above al l ,  make music class fun. I f
students do not enjov listening and par-
ticipating, it n'ill be meaningless or may
even generate negative attitudes.

Everyone needs a creative outlet for his
or her emotions. Listening to <tr perform-
ing music offers just such an opponunity.
If people do ncx have a positive, construc
tive outlet f<tr their emotions, their only
choice is negative and destrrret ive. pei-
s o n a l  m u s i c , m a k i n g  c a n  s o o t h e  a n d
subdue the spirit and promote peace of
mind. In an alienated, high pressure
s()ciety, music offers solace as well as
time f<rr pers<tnal enjoyment that can be
shared with someone else.

Our imaginati()n and subconscious
mind givc meaning to ancl are nurturecl
bv music. rVithin that realn"r of existence
God comntunicates with us. Thfttush orlr
( ' rctt ive efft  rns qe ( an als() c,,ntmrrniclte
with Him.

In the ancient tabernacle services. God
took advantage of al l  human senses in
trving t() reach His people. The ringing
bells, thc smell  of ascending incense, the
blcating of sheep, the l ights of thc can-
dlesticks, ancl even the blo<td on rhe alrar
spoke a message fiom God. The sound.
ing of the rams' horn trumpets and the
singing of the people combined jn
response to the voice of God. The Bible
gives us unmistakablc directives to use
music in thc worship of God and to asso
c i a t e  r n u s i c a l  s o u n d s  w i t h  s o i r i t u a l
perspective.

that are most imponant. If we are really
serions about this, we will reaffirm that
we want our students to learn first about
God, and then to master as many other
worthwhile subjects as can possibly be
crowded into rheir schedule.

Music belongs ro rhe first category-
learning about God. Today, as in the
schools of the prophets, we can teach our
s tudents  about  God th rough mus ic ."Sanctified 

intellect brought fonh from
the treasurehouse of God things new and
old, and the Spirit of God was manifesred
in prophery and sacred song."2 This
quote, in the book Education, gives us an
astounding concepr to ponder. \Xhat is
God trying to say ro us? \lhv does the
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noise of the world's music drown out the
voice of the Spirit in sacred song?

King David caught the vision of God's
Spirit as manifested through music. He
placed musicians in the remple and gave
them the iob description of "praising 

the
beaury of Holiness."

Currently in our church we have few
ministers of ntusic. Onlv in our schools
are a few musicians empkrl'ed for teach-
ing purpr>ses. Manv young people feel
called into musical service for God each
year, but most of them eventually choose
other careers because thev know they will
probably never be able to get a job within
the church.

It is time that we stopped viewing <tur
Christian musicians as entertainers wh()
are so eager frrr selfgratification that they
will perform an\where free and at any
personal sacrifice. If we get our priorities
straight, we will recognize the value of
t h e s e  p r o f e s s i o n e l  m u s i c i a n s  i n  o u r
schrxrls and churches, ancl we will pav
thcm what their servit .e rs wonh.

Imagine the positive results of our rec
<tgnizing the ralue of music in our l ives
ancl institutiitns. ht Lls resctlve to teach
our students ab()ut music as it w"s taught
in  rhe  B ih lc .  t  l ra l leng ing  t l renr  ro  k  x  rk  f t  r r
ancl listen t() rhe g(x)d ancl r.rplifting. This
will hasten the clay when in all our
schools and churches we will hear Gocl's
people praising I l im with singing and
instruments of praisc. D

A Validation of Experience
As we look back at the original ques-

tion that prompred this discussion-�WbJl
teach literature?-it is easy to see that
when teachers focus on their students'
responses to theif reading father than on"cor rec t "  

in te rpre ta t ions ,  when they
allow their students the autboriN ul
speak about their own responses. stt-I.
dents will find a validation of their exoe-
rience. \Xhen l i terature teachers take a
reader response approach to teaching,
instead of, "Vvh1' 

do we have to read this?"
they will hear "Vtrv 

can't we read more?"
D

Douglas lones k Assistant hofessor of
Englisb at Andreus (tniuersity, Berrien
Springs, Micbigan, ubere be teacbes litera-
ture, udting, and teacber education classes.
He preuiously taugbt academy in Oregon.
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BIBTE AS
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simply not grasp rhe aurhor's complete
meanlng.

Literary Devices Are Used
Throughout the Bible

"Uterature 
exploits, for example, such

Tirday, our sch(x)ls largely have the
r e s p o n s i b i l i t y  o f  p r o v i d i n g  t h e  l i n k

l :*":nmusii 'andpraise. Inshaptngthe WHY STUDY
::,ix ;1, :l i['::: ;:.il?ij: ::i]::i: rlr E RAT U R E?

Larry Otto is Cbairman of tbe Department
of Fine Arts at Soutbtoestem Aduentist Col-
IeEe, Keene, Texas.
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t h e  " p a r t i c u l a r s  
o f  h u m a n n e s s " r 5 -

fostering understanding and compassion,
developing judgment, exploring attitudes
and ethics.

Too oJten Englislt
teacbers confuse

llterary study ufih
llterature.
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