
few weeks ago I visitecl the
Museum of Natural l{iston'
in Vienna, L.lnder a glass
case stood one ofrhe oldest
creations of humankind, the
Venus of $/illendorf. I was

deeply moved by this encounrer. Once
again I was reminded that human beings
created an objects long before they left
any other records of their thoughts and
cleecls.

For ages, anifacts were the clearest
representations of human beliefs, achieve
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ments, and civi l izat ion. Tltev exltressecl
the

most subl ime aspirat ions of rel igion, plt i los
ophr'. ancl scrial refirrntr thev ponrav[ed]
ideal fipes of huntan being, both phvsicallv
and n.rentallr', conceptions of a better l'av of
life and a more perfect srrial orcler.r
An l,orks toda\.are as vociferous in their
statements concerning the nature and
hopes of our civilization as ar an)'rime in
history. "An is the visual represenrarion of
anv age, the true mirror of the times, bv
n'hich men mav see themselves if thev

BY ERWIN SICHER

Wbat are u.)e dolng in
our scltoo,s and

colleges to train tbe
sJes and ears oJ our
loung people to see
and bear; and after

their qJes and ears are
open, to appreciate, to

understand, and to
intetpret tbe uisual

and auditorn uorld?

are not afraid to look."2
Unfonur-ratelr', college students todav

do not look. Thet'l-rave eves, but thev see
not; thev have ears, but thev hear not.
Thev have little appreciaticln, understand-
ing, or knon'ledge of the ans.3 Llnfonu-
natelr', this includes Seventh-dar. Adlent.
ist college students.

V/hat are n'e doing in our schools and



colleges to train the eyes and ears of our
voung people to see and hear; and after
their eves and ears are open, to appre
ciate, to understand, and to interpret the
visual and auditon' q'orld? Thus far,
Adventist colleges have done linle to dis-
pel the depkrrable anistic ignorance of
their students, Vhile most SDA colleses
dtr offer an r 'uurses. the maiorir l '  of i tu-
dents continue to be graduated without
ever ha'"'ing taken such a course. But even
if a student is fortunate enoush to enroll
in an art t lass, his or her understanding

and knowledge probablv remain limited
because the course is ski l ls 'or iented. or

because the arts are .,'iened as isr>lated
achievements.

In most of our colleges, the arts and
other achievements of human beings
through the ages are tar-rght separately, as
though each u'ere a unique event. A stu-
dent mav simultaneously' studv Sumeria
in histon' class, krpe de Vega in Spanish
class, Paul in Bible class, the respiratory
s)'stem in anatom). class, Shakespeare in
literature class, and r.ase painting in art
class; or if he is reall_v fonunate. he ma_v
'.,- 

:::,::::::_ :""' :: :::

College students today
baue little

eppreciation,
understanding, or

knoutledge of tbe qrts.



tecturc. A month later lle nrav bc occu
picd wir lr  Roman histor1., Cen.antes,. l ,r l rn
thc Rcvelator, Renaissance poetn,. Vesa
l i r rs ,  ln r l  Ch: rg r l l .  Sr i l l  l r r re r  in  r l ie  semc.
semcster topics like the Thircl Reich. the

In most of our
colleges, tbe arts end

gle disciplinc.s Frtr examltle: \M-rat is thc
Rena iss : rnce  sp i r i t?  Such a  c lues t io r - r
recluires a veriet)'of disciplinary insights,
eaclr of which !lr()ws out of ntore specific
ques t i ( )ns  t l ten  l rc  l t l ) l ) r ( ) l ) r i : l r c  k r  l t r t t l
appnrachable by a singlc cliscipline.

The answcrs to thesc mrtrc specific
questi()ns ( achievccl througl.r clisciplinary
rne-thocls) arc thcn reconcilccl ancl inte
gratecl to givc the Big Picturc. Tir gir.'e an
ex lmPlc .  PoI i t r t : r l  s t . ien<.c ,  ( . ( . ( )n ( ,mi ( .s ,
l i terature, rcl igirxt,  rhc afts, l ingLrist ics,
ancl history all ltrovide irrf<rrmatiorr tl-rat is
funclamental to an unclerstanding of the
l lenaissance spir i t .6 Yet, none of these
disciplines alone can satisfirctorilv acl
t lrcss t lre lerger issuc.

M.rether a given quesrion is discipl i
nary ()r interdisciplinarv depends up<tn
the contribution of each subiect to the
central inquiry. Il for example, an inter.
disciplinary studv of rhe Rcnaissance
spirit draws on various clisciplines that
c o n t r i b u t e  s u b s t a n t i a l l v  m o r e  t o  t h e
answer of the questi<)n than the ans do
alone, the question should therefore be
presentecl in an interdisciplinary class.

Educational Benefits
In te rd isc ip l inar ] '  courses  prov ide  a

number of educational benefits.7 Among
these are awareness of the intercon,
necledness of the world, the abiliry to see
issues holistically, and the freedom to
explore issues without regard to artificial
disciplinary barriers. These studies also
encourage unconventional thinking and

discovery of the circulation of the bkxrcl, Otbef ACbigUements Of(lart ir l-orc:r. B:rnh, Salk. anrl Oldcrrlttrrg ,
s,illcompere ftx his atrenrir,; ;;;;,;i human beings tbrouglt

;f,:5.:"ffi::l,ll';,'$';iJu1ill.:ll; tbe ages are taustti
r'"'ill have little undcrstancri.g.f h.n' ()r separqtgbL as tbougll
i f  t he l '  r e l a te  t t l  ( ) ne  rn (Nhc r .

It is very likely that -to,'.rru.t"n,, *i1 eeclt u)ere e unique
live ar.rd die without ever undersranclir.rg gAent.
that Il Gesi, Pozzo's St. Ignatius irt Glo4t,
Bernini's St. Tbresa in l.:csta:1', and prle.s
trina's ,.i}frisa Papae Marcelli are aesthetic sttrclv intcgratecl inftrrmatit)I-t :tbout yrost
concretions of ihe C.unter_Refitrmati.n Civil \X/ar railroacls ancl incLlstrics with thc
spirit. They will not kngn' t6ar thc archi fitLrrl\ ()f Tn'ain, Flakins, ancl Ilonter, ancl
tecture of Hardouin,Mansan, the garclens tht slo'scrapcrs of Sullivan. Makirrg such
of Le N6tre, the sculptures of Coysev'x, conllcctions cltles rttx procluce a simple
the murals of Lebrun, the music .rf  futtu. sum of i tems learned. Rathcr, i t  geometri
and the tragedies of Racine were the proi calh' inc'reases the meaning ancl signifi.
ructs of the same aristocratic, abscllutist cance of rvltat is learnccl ancl cnlarges the
culture. They will not realize that Drirer. stttclent's Visiott of thc- r'u'orlcl.
Luther, and More were contemDorarie.' Otle path ttl the realizatign ttf such
as wereJefferson andJ. L. David; similarhl etlLtcrttional goals is thror-rgh irrterclisci-
Greenough, Delacroix, Hugo, ancl Bei plinen'studies, rvhich dra\!'tlpon tq,l) or
lioz; and Picasso, -1o1,ce, and Srrar.insky. more. subject areas and lead to lrroader

If classes were structured so that young rtntl cleeper insights a

people studied ahout the ancient reqime.
Louis XV, rhe perir Ti janon. Rameau. Why Are Interdiscipl inary
Boucher, Clodion and Hvden. both Studies Needed?
together and independenrty: how much Tir understancl the need for interdisci-
more they would know! plinan courses, one can begin u,ith a

Likewise, they would gain deeper question of suc.h proporrioni that the
insights into Arnerican history if their ans\l,er lies outside the Dun'ieq., of a sin-
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n()\'cl insights, But rnost important is the
c levc lopment  o f  th i r - rk ing  sk i l l s  c le
mandccl b1'the integrative process. "S)'n

thesis is one of the higher order ski l ls in
Bloom's t:Lxon()m_v," acc()rding to Ncu'cll
and Green. "and u,e knou'that i t  is one of
the feu' eclucational proclucts n'hicl-r stu
clents retair-r after leaving college. Rest of
all, synthesis enhanccs creativirv."8

Stuclents in intercliscil-rlinary courses
seem to be morc cri t ical,  less u' i l l ing to
takc things at face l'alue. Tl'rev tend to
Iook morc firr bias because the\. are
a'*'arc of how disciplinary perspectives
color the ()utcome of research. Since thel '
are taught to seek nev!'perspectives ancl
insights, they are morc open to ne\\'
ideas. Also, thev are :rleft to the ethical
dimensions of issues and have a greater
tolerance for ambiguitics.e

Unl imited Possibilities
This list of benefits strongl.v slrggests

that interdisciplinary studies have value
frrr Seventh day Adventist institutions,
which pursue many of the same educa-
tional objectives. Consequently, interdis-
ciplinan' courses should be instituted in
our colleges, beginning v"'ith the ans and
other relevant disciplines. There are feq,
limitations on the rype of disciplinan"
material that can be ioined to the afts in
interdisciplinarv courses, as long as the
central ouestion is careftlllv chosen.

Materials from the ans, the humanit ies,
and the social sciences can be brought
together in an appropriate course. But

even thc scienccs neecl not be exclr-rded.
Althotrgh an ancl sciencc arc commor-tlv
regardecl as polar <4-r1'rositcs, thel' are
realh' interclepenclcnt. "Artistic ancl scien
tific rnocles of incluin'clo not exchlcle, bLlt
c n h a n c e '  a n d  b a l a n c e  e a c h  o t h e r . " l 0

Interdisciplinary
courses proaide a.

number of educational
benefits.

Artists and scientists are clircctccl by the
samc spirit of an era ancl by a "cornm()n

al i ty ofthe creative act."rrTt)pics strch as
Creativit)' ancl Lnagination in the Arts ancl
Sciences, or 'lVcnticth Century Art ancl
t h e  M o c l c r n  P h v s i c a l  S c i e n c e s  ( i . e . ,
cubisrn arrcl relativiN) sllggest some of
the intercl iscipl inary possibi l i t ies in the
afts and scicrtccs.

Ideall.v, colleges shoulcl offer a number
of inte rcliscil-llinan' corc c()rlrses that
introclucc studcnts t() the visllal arts as
well  as the other cl iscipl ines incluciecl in
the libcral arts, clemonstrating the sub-
jects' intcrclcl-rcndence and interpenetra-
t i()n. At thc sarnc t ime, each acaclemic
cl iscipl inc should continue to train stu
clents iu its respective specialty. Thus,
students u,or:lcl bc cducatecl to sce the
firrest as *'cll as the trees. tl-rc whole as
s-cll as the particular.

Advocating an lnterdisciplinary
Arts Program

No program, no matter hcxrv ideal, ever
bccomes a realiw* unless it is accepted
enthlrsiasticallv by staff and administra
tion. F'or that to happen it must be advo'
cated knonledgeably and persistently.
Anvone n'l-ro wants to sell an interdisci-
plinan' ans program must be able to
appeal to the administrators' and profes-
sors' rnterests.

Acln'rinistrators see themseh.es today in
a caulclron of pressures from alumni, par-
ents. chairpersons, teachers, and students.

Continued on page 44
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ENIARGII{G THE
utst0il:
IilTERDISGIPtIl{ARY
STUDIES 11{ THE ARTS
Continued Jrom page 29

A strong interdisciplinary arts program
can help them to alleviate these Dres-
sures. satisf l , ing compering dernands ,rf
rival groups. For example, the proposed
program could minimize rhe demand for
more disciplinary core courses by giving
everyone a share in required interdisci-
plinary classes.

Of course there is alwavs the ouestion
of funding. Because of declining enroll
ments and budgets crippled bv inflatirtn,
little extra monev is available. Aclministra
tors can be assured that a small interdis
ciplinarv program will require few aclcli-
tional cxpenditures. In fact, all that u,ill
be  requ i red  is  rear rang ing  ex is t i r - tg
human and f inanr' i l l  res()urccs.

Administrators Jre exl)eri( 'neing grou
ing demancls for accountabi l ih 'and com-
petenc]' testing. Consequently, thcy are
deepll, cttncerned abctut student perf<rr.
man(  e .  B t r t  s t t r t len ts  t r rn ( inue to  r lo
pcxrrly because they are able to ar,oid sub-
jects not inclucled among the requirecl
courses. Interdisciplinary studies could
f i l l  some of these gaps, and as a result,
students would do much better on manv
required gencrel tests. The st.h,x, l  u,rrrkl
end u1> ktoking str()nger acaden-ricalh'.

And what college administrator is nrx
interested in image and public relat ions?
A s t r ( )ng  in te rd isc ip l inar ) '  p rogram,
besides being educationally sound, rl',ill
facilitate greater acaclemic achievement
and improve the col lege's intel lectual
reputation.

The in te rd isc ip l inar ,v  a r rs  ac lvocare
must carefulll, prepare rhe program con
cept pnor to presenting i t  ro the adminis,
tration. A poorlv conceived program,
couched in unfamil iar terms and lackins
a r ' lear sense ()f  i ts goals. or one that
requires an inordinate amount of fcrllou'
up  wc l rk  inv i tes  re jec t ion .  Thr t rough
preparation will help r() guaranree a posi
tlve response.

In planning srrarefJy remember that
the administraror, "rhar grizzled, old,
uncooperative fuddy,duddy wenr inro rhe
school business originally because of a
love for students and a burning ideal-
ism."r2 Despite years of pressures and
stresses, hardships and difficulties, a
glimmer of that idealism remains. Sho*'
the administrator how students' academic
performance and personal lives can be
improved through interdisciplinary stud,
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ies in the arts, and you will ger his bless-
ing for the proposed program.

Promoters  o f  in te rd isc ip l inarv  p r< t
grams also need ro be politically adept.
Thev need to seek out those who share a
common interest and build powerful coa,
litions that command arrenrion Sell the
program to Vour colleagues, depanment
heads, and adjunct professors. Seize every
opportunir)'to promote its value to board
members and union education ciirectors.

Developing an
lnterdisciplinary Gourre

Facultv members with strong back-
grounds in relevant disciplines should
work together to derelrp rhe intercl isci
plinary course. Team devektpment is pre
ferred, becausc it ft)('uses n.rsn.ctlu.s
xnd c()ntr ibuti(  )ns. In e clourie thus
planned students will be exDosed to
basic tonceltts. methodologies. and thc
ories as well as the findings in individual
d isc ip l ines .  Bv  obser r . ' i ng  the  v " 'o r ld

A strong
lnterdlsctpltnary

program, besid,es
betng educatlonally
sout d, wtll factlitate

greater acq.demtc
a.cltleaement and

improue tbe college's
intellectual reputatlon.

thror"rgh tl-re ey'es of various disciplines
tl lc students qi l l  r 'omc to trrrdcist.rncl
hrln'different subject areas approach the
ccntral problem rtf the coursc.

Rv using this altproach, insights n'ill
emerge relating ro each indir.idr-ral disci,
pline. If these insights are interrelatecl
and ntr-rtual l t '  enriching, rhel 'can be inte
grated; if thev are inconsistent, thev can
hc svrrthesized hv taking a hrtreder vieq.
This process of conciliation and integra.
t i()n ()f fers more meaningful experi
ences than can be achier.'ed through sepa,
rate studv of narrowly defined sub ject5. " tr

Interdisciplinary Teaching
Interdisciplinary reaching demands a

great breadlh of knowledge. One way of
dealing q,'ith such a vast territoq' is team
teaching. Br dir iding the ctrurse into sec-
tions taught bv experts in different fields,
providing a comprehensive oven'ieq,' n'ill
be a less,daunring proposirion.

The imponant concepts to remember
in team teaching are cooperation, com.

m u n ic at ion, and collaboration. Team
teachers should be flexible, adaptable,
and not easi ly rhrearened bv expens in
other disciplines. The,v should be eager
to learn from their colleagues. All team
members should attend every class,

The team should meet regularly t<t
evaluate their efforts and make necessarv
a d j u s t m e n t s .  l n  t h e  c l a s s r o o m ,  e a c h
teacher should ensure the connectedness
and continuitv of the subject matter. One
team member should be charged n'ith
the responsibi l iw of coordinai ing and
administering the teaching effon.

Even if no team is available, interdisci-
plinarv courses should not be aban-
doned,  L ibera l l y  educated  co l lege
teachers can go i t  aL rne i f  the1, srudy and
take courses at local colleges to prepare
them to teach a course or two at the
tieshman rtr sophomore level. Colleagues
in  re la ted  d isc ip l ines  can serve  as
resoLlrce persons, and an <rcasional
guest speaker or film can prctvide assis-
tance. Capable students in the class can be
cal led upon to assisr in the interdiscipl i ,
nary effon, particularly if they are well,
advanccd in an appropriate major field.

Conclusion
In tl're end, the effon required to sell an

interdiscipl inary program to the adminis,
trat i()n and then set i t  in motior] wi l l  bc
well rcwarded. Instead of seeing a broken
and fragmented worlcl, srudenrs will per,
ce ive  i t s  in te rconnectedr rcss ,  in te rc le ,
pendence, and wholeness-just as the
Creator intended

Dr. Enoin Sicher is Professor of History
and Educatktn at Southuesterfl Aduentist
College, Keene, Texas, wbere be teacbes an
intft)ductory interdiscipliwry cource tbat
integra tes bis t or|l, pbi lo sop b!, Iit erature,
arcbitecture, sculpture, and painting. He pre-
tiously taugbt at Andreus llniuersity an.l at
tbe academy leuel.

NOTES AND R.EFER.ENCES

I Thomro Munro, Art Education ( New york: Lib"
eral Arts Press, t956), p. 297.

2 Alden F. Megrew, "College 
Fine Arts Today,"

College ArtJounal (Winter 1949-1950), p. 168.
3 Gene A. Mittler, "Learning 

to Look/Looking ro
Lern: A Proposed Approach to Art Appreciation at
the Secondary Level," Art Education ( Much 1980 ),
o .  t / .

' Roben J. Werner, "A 
Disciplinary Approach to

Teaching the Arts," Art Education (September
1980) ,  p .  17 .

! Villiam H. Newell and Villiam J. Green,"Defining 
and Teaching Interdisciplinary Studies,"

Imwdng Coilege and Uniu6it)) Teacbing (Vinter
1982), p, 29.

. Here tre some sample subquestions from the
contributing disciplines: What were the political
circumstances in Italy during the Renaissance? \yv/hat
role did wealth play in shaping Renaissance arti-
tudes? rvhat picture emerges from literature and the
rts regtrding the Renaissance world view? r*/hat

contributions did Greece and Rome make to the
Renaissance spirit? What ptrt did religion play in

tr



shaping the directions of the Renaissance?
? william F. Newell, 

"lnterdisciplinary 
Studies

Are Alive and Well," Tbe National Honorc Report
(Summer  1988) ,  pp .  5 ,6 .

E Newell and Green, p. 29.
e lbid.

r0 Herben Weigand, 
"From 

Science Into Art," ,4/t
Educatlon (November 1985), p. 18.

rr Theodore Lopushinsky, 
"Science 

for the Non-
scientific: A Role for the Humanities," Impm.lng
College and Uniuelsity Teaching Cvinter 1 982 ), pp.
I  3 , 1 6 .

r2 Paul D. Houston, 
"Stalking 

the School Adminis-
tratorr Advocating the Arts," Art Education (Sep-
tember  !981 ) ,  p .  19 .

r! Ruth M. Frey'berger, 
"lntegration: 

Friend or Foe
ofAr t  Educat ion?"  Ar t  Educat ion  (November

1985) ,  p .  6 .

A GONTEMPORARY
ROIE FOR
THE GAMPUS
ART GALIERY
Continued Jrom page 31

lcge campus has a unique place and
opportunit,v in a contemporary culture.
Thr t lugh i t  the  tommunin  ( rn  scc  us
rcsponding tr> the needs of present
society rather than longing ft>r the roman
ticism ()f the past. Much of c()ntemporary
art is based ()n "newness" and innova
tion, The histon' of art over the past cen
tury has shown us that the creati()ns that
lasted have Lreen fresh and inventive. The
large museums generally are carcfll
about acqr-riring "nen'''Eorks for f'ear that
they ma)' not stand the test of time. The
college gal len' can accommodate the
a\?nt garde through its fcrrmat of small
shows. The role as justifier of "good" art
can be put aside in faKrr of simple repon
ing. The small gallen' can sav, 'This is
what is going on. \{hat do you think of
ir?"

The Ser. 'enth day Adventist-operatecl
ga l l cn  t 'an  sav  thc  same t ( )  i t s  ( ( )mn lu .
nirv: "This is n'hat is going on . . , V/hat do

X)u think of us?. . . Are there \r?vs we can
meet and mutr-rallv benefit?"

The responses mav vary/ from "The

cider *'as good" to "The painting looked
Lrnfinished, but it gave me a feeling of

subject kept drawing me back.. .  .  I t  made
me think about mv familv historyi" or, " l

didn't knon' your gallen' q.'ould exhibit
non-Adventist artists. . . Can other relig'
ions come to vour school?"; and, " l 'm

glad I came out on a cold Vednesday
evening. .  .  I 'm glad I met you."

lf the vien'er can come to an an gallen'r'ith
rn atr i tur le disposed tonard learning. .  .  accepr
ing each anist and his an as a seri trus state.
ment. q'hether i t  be humorous, satir ical,  phi lo
sophical or experimental .  .  .  then the abi l in ' to
appreciate and understand n'ill be greatll'

enhanced and rewarded.

If an audrence can avoid having judgmental
a t t i t udes . . .  " l  l i ke  i t . . .  I  don t  l i ke  i t . . .  I twou ld
kxrk good in mv house. . . I wouldn't want it on
my wall", , . then enioyment becomes para-
mount and criteria is expanded.

If an obsen'er can have a willing openness
to view visual statements unlike any he may
have seen bef<rre. . . then anistic phenomena
may become an accepted f<rrm in the same
wav new scientific and natural phen<lmena
become understandable.

lf the viewer can accept n'orks which are not
repetitions of traditional art forms or works
ll' 'hich please a collectable nature. . . then he
ma1' learn something of himself as well.

The challenge of new forms does not do
away wlth tradition.

By recognizing traditional as well as con-
t emp( ) ra r v  d i r ec t i ons  i n  a r t ,  t he  l  i e$ ' e r
becomes m()re a['are h<rn'cac]r era comple
ments the other through the Very thing that
makes clear the difference. . . that is, the tre
mendous creative power with which each
period is endorvecl. Ttr narrowlv clefine thc
ever n'iclening c()ncept of an is to relcgate the
anist to a depersonalized f<rrm of copying ancl
to admit that crcative energies no longer exist
in contemporarv socict l ' .  , \ , label  l lar t let t
Gdll.'n' 5laltntant

Gene Cobb is Associate Professor ofArt at
Atlantic Union College, South Lancaster,
Massachusetts, utbere he teaches studio and
art history classes and bas been tbe Mabel
Bartleft Gallery direckrfor l3 years. He is an
exbibited photograpber, and uill soon be on
leaue to do uisuotl researcb fol a Jnrtfolk)
entitled, 

"Tbe 
Englisb on Holiday."

Tbe Mabel Bartlett Gallery is named for
Dr. Mabel Bartlett, uilto founded tbe art
department at Atlantic Union College. She
died December 9, I 988, at tbe age of 89. Art
openings at the gallery are regular euents
that usually attract at least 300 students and
mernbers of tbe community.
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PRODUCE A PLAY!
Continued from page 10

enhancement, stress control, and creative
expression,

'When 
the  s tudent -ac tors  bos . '  to

aud ience app lause,  the-v  have come
through a long. excit ing learning process.
The_v have learned about themselves;
thev have learned to deoend on others

and to be dependable themselves. They
have anallzed human behavior as never
before. They have overcome their fears:
they have risked and won!

Though school theater production is a
hi54h stress enterprise, it is an incredibly
rewarding way to invest your time and
energv. The results for you and your stu-
dents will be well worth the time and
effon expended.

Sources for Playe
Catalogues of plays are available from

many publishing companies. Most collec-
tions include royalty-free plays. These
are rypically of fair quality but totally
unknown, so what you save by not having
to pa]'royalties you lose through poor
attendance. If making mone-v or at least
breaking even is your goal, use a well-
known play Our ktu,n, Ycru Can't Take
It Witb You, The Miracle \Yorker-and
pav the royalties.

An excellent source of play suggestions
is the National Cor.rncil of Teachers of
English publication, Guide to Play Selec'
tictn. This brx>k will solve many of your
problems rclat ing to cast size, publ ishers,
and play analysis.

Additional sottrces incfude tbe

Jctllou,ing:

Bakers Plays
100 Chauncv St.
Bos ton ,  MA 02111
617 i482 1280

The Dramatlc Publtshing Co.
fl6 East Randolph St.
Chicago, IL 60601

Dramatists Play Senlce, Inc.
140 Park Ave. South
Neu.'Vrrk, NY 10016
2r2/683 8960

Samuel French, Inc.
45 Vest 25th St.
New Vrrk, NY 10010

Natlonal Counci l  of Teachers of
Engltsh (NCTE)

1111 Kenyon R<1.
Urbana, IL 61U01

Greg Morri:s, Belng and Dotng
(R vorkbook for Actors)

\Xhitehouse,/Spelling Publications
8004 Fareholm Dr.
Los Angeles, CA 900,16

Ken Greenman teacbes Englkb, Creatiue
Witing" and l)ranra at Takoma Academy,
Takoma Park, Maryland. The autbor of seu-
eft.l plays, be also acts in comnunity theatet'

Wductions. Wmdi Calbi is a student at tbe
Uniuersity of Maryland., College Park cam-
pus, uthere sbe is majoring in tela.,ision,
radio, andfilm. Sbe is also tbe manager of a
comedy team, 

"Buy 
One-Get One Free."
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