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Teaching English as a

Second Language

Dilemmas and Solutions

ecently, as T was watching tele-
vision coverage of the
devastation to the California
coastline caused bv a winter
storm, my mind was drawn to
the similarities between this and the ero-
sion taking place at the traditional Ameri-
can bulwarks of education. Where once
only isolated schools had to meet the
needs of non-English speakers, this is
now becoming a critical need in many
locations. In fact, according to the 1980

By Desmond V. Rice

Census, more than 10 percent of Ameri-
cans now speak a language other than
English at home. This represents a popu-
lation of more than 23 million persons, of
which 43 percent are Spanish-speaking.
Adventist education is still ill prepared
to face the “storm™ looming on the
horizon as the forces of multilingualism
continue to erode the smug contentment
of a monolinguistic socierv.! Thousands
of immigrants are surging into the United
States each vear, from lands as diverse as

El Salvador, Japan, Russia, and Cambodia.
As educators we have been reluctant to
face this reality. Large numbers of
teachers in mainstream classrooms are
evading the problem by pretending that it
does not exist, or even by leaving the
teaching ranks. Our system can ill afford
to have its teachers embrace either of
these alternatives.?

Even if they lack formal training to
teach English as a Second Language
(ESL), teachers in mainstream classrooms
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can take a number of steps to help guar-
antee success for students with limited
English proficiency. In dealing with such
students, they should keep in mind these
facts:

1. The teacher is a key factor in reach-
ing either the non-English speaker or the
child with limited English proficiency.
Finnocchiaro points out that student mo-
tivation is generated by the teacher’s
enthusiasm, dedication, and love of the
profession.?

2. Students who are thrust into a new
language environment, which is so dif
ferent from their own, face cultural and
linguistic barriers that must be dealt with
sensitively in order to preserve their
sense of identity.

3. Learning a second language is sig-
nificantly different from acquiring one’s
mother tongue.

4. No single approach to second lan-
guage learning is appropriate for every
student.

5. The environment in which the
learning takes place can  significantly
affect the rate and quality of language
acquisition.

Three Areas of
Communicative Competence

When a person learns a second lan-
guage, he or she does so to fulfill a per-
ceived need. If the purpose is to develop
communicative competence,* this re-
quires a combination of grammatical,
strategic, and sociolinguistic competence.

Grammatical Competence

The first side of the triad is acquiring
word recognition skills, which form the
building blocks of language. Students
need to learn the appropriate inflections
and word order to form sentences that
accurately convey the messages they wish
to communicate.

Teachers should be aware of some of
the speech patterns they may encounter
when working with individuals whose
primary language is other than English.
titilizing the studies conducted by
Donaldson, we will examine some of the
specific problems seen in children who
are attempting to learn English as their
second language.®

Chinese/English. Chinese writing is
usually read from left to right, but it may
be written from top to bottom or from
right to left. In Chinese, words have only
one syllable, which gives Chinese speech
a jerky sound. The English word Aron-
dale, which has three svllables, might
sound like three separate words to a Chi-
nese student. Articles are used optionally
in Chinese, and instead of using a form of
the verb “to be,” speakers of Chinese may
preface their thought with a word or
words to denote tense. Letters or letter
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combinations they find difficult to pro-
nounce are these: road = load, chat = set,
you = few, young = jung, curl = cul, Jello =
verro, mellow = meow, sip = zip. Com-
bined with the tonal nature of Chinese,
this means that the students will have dif-
ficulty adjusting to English speech pat-
terns.

Filipino (Tagalog)/English. Tagalog
is very much like English, read from left
to right, with similar patterns of tense and
parts of speech. A Filipino student may
have little trouble learning to read or
speak English, but experience difficulty
with pronunciation and comprehension.
Tagalog vowels are always pronounced
the same, unlike English vowels, which
have long and short forms. Letters or let
ter clusters difficult for Tagalog speakers

More than 10 percent
of Americans now
speak a language

otber than English at

bome.

following: hit = heat, bleak = blick, shiver
= sheever, magic = mahic, Baja =baha, a =
ah, rand prare trilled or rolled, v = vote
or bote, chick = cheek, chuck = shooka.
In the United States, teachers of main-
strecam classes need to become more
familiar with the Spanish alphabet in
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to pronounce are as tollows: th (voiced)
as in them = dem, th (voiceless) think =
tink, math = met, van = ban, jam = vam,
fountain (schwa sound) = fountain (as in
terrain).

Spanish/English. Thc vowels are
usually pronounced the same way, but
many variations occur with consonants or
consonant clusters, and with word order.
For example. adjectives follow the noun
being described, and carry both gender
and number. The auxiliary verb do is not
used in questions. Letters or letter clus-
ters difficult to pronounce include the

order to better understand the difficulties
encountered by students for whom Span-
ish is the primary language for com-
munication.

Vietnamese/English. ['nlike other
Oriental languages, Vietnamese, which in
some ways resembles Spanish, uses the
Roman alphabet. As with Spanish, the
adjective follows the noun, but unlike
Spanish it has six voice tones. As a result,
the student mav be listening for subtle
changes in intonation that the teacher
may be unaware of expressing. Vietna-
mese has no plural endings. As in Chi-

nese each word is one syllable, thereby
giving the impression of jerky speech.
Letters or letter clusters that may present
difficulty include the following: chop =
shop, leg = reg, take = stake, universe =
ooniverse, baby = paby, think (unvoiced)
= tink or sink, this (voiced) = zis, which =
wish.

French/English. In French objects
are either masculine or feminine and are
designated as such, thus controlling the
article that is used. A different form of
French is used for writing than for con-
versation. Some letters or letter clusters
that may present difficulty include the fol-
lowing: rat = wat, baron = bawon, yeast =
cast. the (voiced) = za, get = gay, got = go,
trumpet = trumpay.

Sociolinguistic Competence
Having learned the grammatical and
sound structures of language and what is
termed as “proper” or “correct” English,
students often have problems with the
second side of the triad - sociolinguistic
competence, or the way we use and
manipulate language.® An example is the
different registers of speech that students
use for talking with teachers as opposed
to chatting with their friends, or the pat-
terns of expression used  for written
essays, contrasted  with those for oral
presentation. Some languages such as
Hindi have one vocabulary for addressing
individuals in authority and another for
one's cquals or those in a lower eco
nomic stratum. The classroom  teacher
must be aware of these difficulties so as
not to create barriers to communication.

Strategic Competence

The third side of the triad is probably
the most difficult to deal with, as it
focuses on both verbal and nonverbal
strategies used by teacher and student to
compensate for breakdowns in commu
nication. The teacher or student may sigh
to relieve stress, or express sounds of
futility to the other or to the class. This
may be misinterpreted, Ieading to exas
peration or hostility.

Verbal statements rarely occur alone.
They usually accompany nonverbal
expressions that further complicate an
already difficult  situation. Some  very
interesting studies have been conducted
on nonverbal communication across
cultures. These emphasize the fact that
the teacher needs to learn about the cul-
tural background of the student to facili-
tate effective communication.”

Effect of Attitudes

The attitude of second-language
learners toward the new culture greatly
affects the speed and efficiency of lan-
guage acquisition. Likewise, the teacher’s
attitudes can have a positive or negative
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effect on language acquisition. Here are
some questions to consider:

® Do you consider your own language
superior to others?

® Do you have a narrow view of the
world or of other cultures because of
your insular background?

® Have you traveled to other countries
to gain an international perspective?

e Are you really interested in intellec-
tual pursuits and the expansion of the
mind through a knowledge of other
languages?

® Do vou look on those who are versa-
tile in speaking other languages as
snobbish?

A study conducted by Geno? in the
United States revealed that several factors
contributed to Americans’ dealings with
other cultures. T believe that these are
also true of Canada and some of the
countries of western Europe, South Africa,
and the Pacific basin.

Even if they lack for-
mal training to teach
Englisb as a Second
Language (ESL),
teachers in main-
stream classrooms can
take a number of steps
to guarantee success
Jor students with
limited English
proficiency.

Factors influencing attitudes include
geographic mobility, popularization of
other cultures, ethnic consciousness, the
reinstatement of foreign language
requirements, and the trend toward
international education. Integrating the
second-language learner into the main-
stream classroom offers an excellent op-
portunity to break down the teacher’'s—
and the other students’—cultural barriers.
However, a teacher unconvinced of the
value of the ESL student’s cultural heri-
tage or unwilling to actively pursue such
understanding will, at best, be inept in
establishing meaningful and lasting
communication.

Ten Fundamentals for Teaching
a Second Language

All teachers of a second language need
to keep certain fundamentals in mind,
regardless of the methodology thev select
for working with children in mainstream
classrooms.®
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1. As a general rule, use the second
language in the classroom in conversa-
tion with students. Some experts feel that
the teacher should never speak to the
student in his or her first language. How-
ever, learning can often be accelerated if
particularly difficult terms are explained
in the student’s first language.

2. Encourage the student to speak in
the target language as much as possible.
If the student needs to ask a question,
urge him to ask questions in that lan-
guage. Teachers should be very careful
not to give the student the impression
that his mother tongue or culture is in any
way inferior to that of the target language.

3. Encourage the student to com-
municate in the target language. Students
should do most of the talking in class. If

eliminated to allow time for consolida-
tion of learning, This will maximize the
learning and reinforcement of new
information.

S. Provide opportunity for adequate
drill and practice. Wherever possible this
should include aural/oral ‘written av-
enues of communication.

6. Prepare lessons in advance for the
benefit of the learner as well as yourself.
This will help vou to predict some of the
difficulties that may arise. Consider spe-
cific strengths of cach student that may be
tapped, as well as ways to avoid likely
pitfalls.

7. ltilize peer teaching as much as
possible to reinforce skills. Peers are
often adept in bringing about communi-
cation and helping the second language
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they make mistakes, request them to
repeat the correct response, once it is
supplied. Be sure to do this in a way that
enhances self-esteem. If the student
rarely gets involved in learning and utiliz-
ing the new structures that are introduced
by the teacher, and if his role is largely
passive, then he may unfortunately expe-
rience what is known as the “excommu-
nicative approach.”!¢

4. Introduce one structure at a time,
making sure that the student understands
it before you move on to succeeding
structures. Competing sources should be

learner discover the subtleties of the
target language.

8. Give liberal doses of encourage-
ment and positive feedback. especially in
the early stages of learning. Unlike learn-
ing one's mother tongue, second lan-
guage leaming requires conscious effort
to master the structure of the new mode
of communication. Learning a new lan-
guage goes far bevond the surface formal-
iies of grapho-phonemics, syntax, and
semantics. The whole culture comes as
part of the package. Understanding the

Continued on page 43



BRIDGING THE GAPS

Continued from page 7

How we deal with language in our
schools often indicates to pupils our
view of their culture. To teach stu-
dents to be sensitive to other cul-
tures, we must recognize and accept
the languages or dialects spoken in
their homes or communities.

Through our attitudes, materials,
and interactions, we will assist stu-
dents to maintain and extend their
identification with and pride in their
mother culture and, by extension, in
other cultures with which they come
in contact.

Developing  multicultural - aware-
ness and sensitivity can be an excit-
ing journey of discovery for both
teacher and student. The articles in
this issue of the JOURNAL offer some
ideas to help you embark upon this
journey with your students. a

Janice Watson is Assistant Professor of

Communication and English at Andrews
University, Berrien Springs, Michigan. She has
taught language and culture at English Lan-
guage Schools and privately in Zaire and in
the U1.S. She serves as a consultant in intercul-
tural communication and bus conducted
workshops on intercultural/interetbnic rela-
tions and communication for faculty on the
college and seconduary school levels as well us
Jor community and professional groups such
as foreign student advisers. A member of the
Society for Intercultural Education Training
and Research, shbe teaches a class in cross-
cultural communication at Andrews Uni-
versity.
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ON BECOMING
A GLOBAL VILLAGE
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riculum. The questions listed below sug-
gest ways to determine whether students
are becoming more culturally aware:

1. Are students “multiculturally liter-
ate”? Do they show in conversation that
they understand the main characteristics
of their own heritage as well as the heri-
tage of others?

2. Do students from various cultures
express feelings of self-worth? Do they
participate fully in the lite of the class
room and school? Do they make dispar
aging statements about themselves or
their peers that reflect poor self esteem?
Are students ashamed of or uninformed
about their own cultural backgrounds?

3. Do students demonstrate openness
and wlerance for persons from other
groups and cultures? Are they inclusive in
their choice of friends? Do they uy o
make persons of other cultural groups
teel comfortable in the classroom or on
the plaving field?

4. Do students stereotype or general-
ize? Can they distinguish between myths
and factual information? Do they identify
cultural bias and distortions?

5. Are students able to work coopera-
tively with others of diverse racial, ethnic,
and cultural groups in performing a vari
ety of tasks? Do they share their faith with
others in the larger society who come
from difterent backgrounds?

The tested curriculum in this case con-
sists of information primarily gathered
through observation, as opposed to
standardized written tests. The answers

can be used to assess the effectiveness of
the curriculum in promoting cross-
culrural understanding.

Adventist education approaches a new
millennium in a time of unprecedented
social and cultural change. What better
legacy could it give to rising generations
of students than the ability to understand
the many diverse cultures that constitute
a rapidly shrinking world? The curricu-
lum in Adventist schools must be contin-
uously examined to ensure that every
student becomes multiculturally sensitive
and literate. With students prepared in
this way, “how soon the message of a
crucified, risen, and soon-coming Saviour
might be carried to the whole world™e

O
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TEAGHING ENGLISH
AS A SEGOND
LANGUAGE
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customs attached to the second language
helps the student to comprehend  the
nuances of particular words and phrases.

9. Ensure parental  education. This
does not mean that the teacher of a main-
stream classroom must spend time out-
side of school hours to teach the target
language to the parents of the student. It
does mean that the parents should be
informed of the complexities inherent in
second language learning, so their expec-
tations will be realistic and achievable.
Visiting the parents in their home envi-
ronment can be helpful if the teacher
seeks to make the parents comfortable
about the visit, and does not convey a
demeaning attitude.

10. Be aware of the nonverbal com-
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munication occurring between native
speakers—including  yourself—and the
ESL students. Negative nonverbal com-
munication can cause irreparable dam-
age. For example, your words may tell the
student that vou care about him or her,
but your actions subtly hinder learning,
especially if your requests violate cultural
prohibitions in the child's primary
language.

Conclusion

Teachers must take the time to gain the
necessary knowledge to meet the needs
of ESL students who are mainstreamed in
their classes. If teachers are flexible and
empathetic, helping students learn a new
language can be an exhilarating and
rewarding experience for evervone
concerned. a

Dr. Desmond V. Rice is Associate Professor
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University, Beaumont, Texas. For a number
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at Soutbern College of SDA.
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FIELD EXPERIENCE:
A HANDS ON
APPROACH TO
MULTICULTURAL
EDUCATION

Continued from page 40

dents), planned and sponsored by Mara-
natha Flights International, a Christian
“peace corps.” Students (except for those
on K.P.) and staff (usually four or five)
worked together doing design and con-
struction on the project each morning
from 7:00 AM. to 11:00 AM. After a two-
hour lunch and siesta, classes were held
from 1:00 PM. to 6:00 PM. This work-
study program operated on a five-day
week.

Regular classes were offered in conver-
sational Spanish (three sections), latin
American cultural perspectives, Panaman
ian history, religion, mathematics, phys
ics, wood framing, masonry, plumbing,
and electrical wiring. In addition, a
number of students did special course
work under independent study. All were
required to register for 12 credits; most
ok 16, Only three of the total group
could not work out a program totally
applicable to their degree goal.

Weekends provided  opportunity for
travel and social interaction in Panaman-
ian society. About two dozen regular stu-
dents from the school were on campus
and worked together as a part of the team.
Afew “satin® on some classes. The study
schedule precluded extensive social
activity during the week, but in keeping
with what scems to be “standard prac-
tice.” most students were careful not o
allow their studies to interfere with their
“education.”

In Retrospect

Of the 51 students who participated in
the Panama “experiment.” not one has
suggested that he or she wishes he had not
gone. Most have said that it was the best

educational experience of their lives, Of

course, with time, less pleasant experi-
ences dim.

From a teacher’s point of view, the
experience was uniquely rewarding.
Believe it or not—thevre all still my
friends. Interested in role modeling?
There is no better opportunity. But be
advised—there can be no facade. There is
no place to hide!

But where in such a program is the
educational aspect? Where are the
humanities? What part taught the social
sciences? Was it the visit to the rodeo, the
local church, the banana plantation? Do
the humanities encompass learning to

live in a dormitory (nicknamed “la hotel
de cucarachas”) with three-inch cock-
roaches? Or is there a social science
involved in attending to a plugged-up
“john™ that mountain students have stood
on and continued to use, though non-
functional, to the point of becoming a
“barnyard mound”—because they were
determined to do their very best to please
and to adapt to the new ways?

In retrospect, several facets
Panama project stand out:

1. Students learned the culture by liv
ing in it.

2. Students struggled for the survival of
their own group society and learned to
“make it work™ by living cooperatively
with their peers (both U.S. and foreign).

3. students learned the value of innova
tion and adaptation, both on the job and
socially, to achieve a common goal.

of the

In Conclusion

At a certain point in the development
of most normal students they are adven-
turous, flexible, sufficiently mature, and
anxious to “do something™. This is the
opportune time to “plug-in” to interna-
tional work-study.

The Maranatha experience has
changed the lives of many students. It
deserves wider implementation. 1f we are
really concerned about role models for
students, shouldn’t we do more than just
“tell” them? Shouldn't we “show” them?
Better yet, we can send, or even take
them, as we share together marvelous
opportunities for felowship and cultural
AWArCNess, O

Dr. William W. Davidson is Professor of
Engineering in the College of Technology at
Andrews University, Berrien Springs, Michi-
gan. He formerly served as the Dean of the
College of Technology, and a professor of
architecture. He bas supervised student work-
study projects in Honduras, Puerto Rico,
Mexico, Belize, Dominican Republic,
Panama, Costa Rica. and the United States.
He writes that in 28 years of teaching engi-
neering, no students have ever cluimed that
one of bis classes was crucial to personal
decision-making, but that many students
have told bim the Maranatha experience
changed their lives.
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