THE DYNAMICS
OF EDUCATIONAL
EXPANSION

A Lesson

From Adventist History

BY GEORGE R. KNIGHT
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1990, it mav seem that
Christian cducation has been central to their church
from its inception. However, that is far from the truth.
Formal education, in fact, was the last major institutional
development within the denomination. It was preceded
by the establishment of the publishing work in 1849, cen-
tralized church organization in 1863, and the health-care
program in 1866. By way of contrast, the Adventist
Church established its first school in 1872 and did not
have an extensive elementary system until nearly 1900,
despite the fact that as early as 1881 the General Confer-
ence had recommended the widespread establishment of
schools.?

In 1890 the Seventh-day Adventist Church had six ele-
mentary schools, five secondary schools, and two institu-
tions that presumptuously bore the name “college.” On
the other hand, by 1900 the church could list 220 elemen-
tary schools and a worldwide system composed of 25
secondary schools and colleges. That this shift in educa-

Conference session, with its
emphasis on the centrality of salvation through faith in
Jesus. Even though the “new” emphasis was largely
rejected by the leaders attending the session, it was des-
tined for wide acceptance in the early 1890s due to the
teaching and preaching of A. T. Jones, E. J. Waggoner,
and Ellen White. These leaders preached and taught in
the late 1880s and early 1890s at camp meetings,
workers’ gatherings, and in local churches across the
United States.?

Of greatest importance for the future of Adventist
education, however, were the ministerial institutes held
during the post-1888 winters, under the direction of W,
W. Prescott, leader of the General Conference educa-
tional work. These institutes were aimed especially at
enlightening the denomination’s clergy about the central-
ity of righteousness by faith to Adventism’s teaching and
mission.*

Early in 1891 Prescott decided to provide a similar
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institute for Adventist educators. This
crucial mecting took place in Harbor
Springs, Michigan, during Julv and
August 1891. W. C. White described
the meetings in terms of spiritual revi-
val, stressing the emphasis on spon-
tancous personal testimonies. He
noted that cach dav began with A, T.
Jones's expositions of the book of
Romans. Mrs. White also spoke on
such topics as the necessity of a per-
sonal relationship with Christ, the
need for a spiritual revival among the
cducators attending the convention,
and the centrality of the Christian
message to education.’

Prescott proclaimed to the 1893
General Conference session that Har-
bor Springs had marked the turning
point in Adventist education. “While
the general purpose up to that time,”
he claimed, “has [sic] been to have a
religious clement in our schools, vet
since that institute, as never before,
our work has been practicallv [rather
than theoreticallv] upon that basis,
showing itself in courses of study and
plans of work as it had not pre-
viously.”s

Before Harbor Springs, the teaching
of Bible had held a minor place in
Adventist education. However, the
convention adopted a recommenda-
tion calling for four years of Bible
study for students in Adventist col-
leges. Specifically, the delegates
decided that “the Bible as a whole
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Church educational
health is directly
related to spiritual
identity and a sense
of mission.

should be studied as the gospel of
Christ from first to last; and in which it
should be made to appear that all the
doctrines held by Seventh-dav Advent-
ists were simply the gospel of Christ
rightly understood.”” The convention
also reccommended the teaching of his-
tory from the perspective of the biblical
worldview.

The Christocentric revival in the
church’s theology had led to spiritual
revival in its educational program,
accompanied by a clearer vision of its
purpose. As a direct result, noted Pres-
cott, “during the last two vears there
has been more growth in the educa-
tional work than in the 17 vears
preceding that time.”®

Ellen White sailed for Australia
threec months after the close of the
institute. She took with her a height-
ened awareness of the possibilities of
Christian education and of the impli-
cations of the gospel for education.
While in Australia she would have an

uncqualed opportunity to influence
the development of the Avondale
School for Christian Workers along
the lines of the principles enunciated
at Harbor Springs.

Australia did not have conservative
Adventist cducators like those in the
United States, who were having a dif-
ficult time deciding to commit them-
sclves wholcheartedly to the Harbor
Springs ideal. The Australian school,
which emphasized the spiritual and
had a scrvice orientation, would
develop into a model school under the
direction of its reforming founders.®

Out of the Avondale experience,
which can be viewed as an extension
of Harbor Springs, flowed a constant
stream of letters and articles on Chris-
tian education from the pen of Ellen
White. These writings, along with the
publication of Christian Education in
1893 and Special Testimonies on Edu-
cation in 1897, helped guide the devel-
opment of existing Adventist schools
and generated a pervasive awareness
among Adventist leaders and mem-
bers of the importance of Christian
education.

Ellen White's counsel on elementary
education during the mid-nineties was
particularly important to the spread of
Adventist education. School attend-
ance was required in Australia.
Because of this, she wrote to W. C.
White in Mayv 1897: “In this country
parents are compelled to send their



The essence of the
Adventist attitude
toward Christian
education 44 years
after the Great Dis-
appointment can be
captured in two
words—caution and
apathy.

children to school. Therefore in locali-
ties where there is a church, schools
should be established, if there are no
more than six children to attend.”"?

Counsel such as this was read by
reformers in Amecrica, including
Edward Sutherland and Percy Magan,
who immediately began to push for
the rapid development of an Advent-
ist elementary system. Years later,
Sutherland, who had been converted
to the relevance of the Spirit of Proph-
ccy counsels at Harbor Springs,
recalled with some exaggeration that
“Magan, Miss DeGraw, and myself
[sie] practically at the end of every
week would pick up a teacher and go
out and establish threce schools before
Monday morning.”!!

Under the leadership of Sutherland,
Magan, and Ellen White before the
turn ol the century and Frederick
Griggs afterward, the Adventist ele-
mentary movement continued to
accelerate.’? The writings and per-
sonal influence of these leaders moved
local congregations to establish an
ever-larger number of schools.

The elementary school movement
also stimulated cxpansion in the
church’s secondary and higher educa-
tion. This occurred in part because of
the increased need for Adventist cle-
mentary teachers, but, more impor-
tantly, it resulted from the belief that
every Adventist young person should
have a Christian education.

Minneapolis, with its stress on
Christ's righteousness, Harbor
Springs, Avondale, and the elementary
school movement were not unrelated.
Each event led to the next, and
resulted in vigor and growth through-
out the system. On one hand, spiritual
revival led to a greater awareness of
the need for and potential of Christ-
centered education. On the other
hand, developing a more distinctively
Christian education increased the
demand for the product. Between
1888 and 1900 this dvnamic process
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helped transform the Adventist atti-
tude toward church-sponsored
schools.

Mission Explosion

A sccond major stimulus to the
expansion of Adventist education in
the 1890s was the unprecedented
growth of the denomination’s mission
program. Like the spiritual revival that
it paralleled, the mission explosion
developed from events of the late
1880s.

It is important to realize from the
outset that the mission enthusiasm of
the 1890s was not restricted to the
Adventist Church. Sydney Ahlstrom, a
leading student of American church
history, has noted that “the closing two
decades of the nineteenth century
witnessed the climactic phase of the
foreign missions movement in Ameri-
can Protestantism,”!3

One of the main stimulants of this
interest was the Student Volunteer
Movement for Foreign Missions,
which grew out of an appeal by
Dwight L. Moody in 1886 for college
students to devote their lives to mis-
sion service. One hundred took their
stand. This number increased to 2,200
in 1887, and within a few years many
thousands of young people had
pledged their lives to mission service.
Their motto was “The evangelization
of the world in this generation.” This
stimulated, according to Ernest R.
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Sandecen, “the greatest demonstration
of missionary interest ever known in
the United States.”'* As a result, Pro-
testant Americans began to sce such
places as India, Africa, China, and
Japan as their spiritual provinces.
The foremost educational result of
this mission thrust was the rise of the
missionary college and Bible institute
movement among American evangeli-
cals. The aim of these schools was to
quickly prepare large numbers of
workers to staff mission outposts both
at home and overseas. The schools
focused on practical training and Bible
knowledge, while avoiding academic
degrees and rigorous intellectual train-
ing. They did not try to replace regular
colleges, but sought to provide “gap-
men” who could stand between the
ordained minister and the ordinary
layman. The first of these schools was
established in 1883 as the Missionary
Training College for Home and For-
eign Missionaries and Evangelists

(now called Nyack College).'s

Events within the Seventh-day
Adventist Church paralleled both the
mission explosion of cvangelical Pro-
testantism and its educational exten-
sion. Signs of new life in Adventist
missions began to surface in the mid-
1880s. In 1886 Historical Sketches of
the Foreign Missions of the Seventh-
day Adventists—a book that did much
to promote a missionary spirit among
Adventists—was published in Basel,
Switzerland.

Three years later S. N. Haskell began
atwo-year itinerary around the world,
during which he surveyed the possibil-
ities for opening mission work in var-
ious places. By 1890 the stage was set
for what Richard Schwarz has called
the era of “Mission Advance” in the
Adventist denomination.'¢

That advance was fueled by an
eschatological excitement that has
never been duplicated in Adventist
history. Beginning with the Blair Sun-
day Rest Bill in 1888, the next seven
vears saw a rash of national Sunday
bills and the aggressive persecution of
Adventists for Sunday desecration in
several states as well as in England,
Switzerland, South Africa, and other
nations.

Jones, Waggoner, Prescott, and
Ellen White tied these developments
to righteousness by faith as they
preached the three angels’ messages
of Revelation 14 with new vigor and



insight. Roy McGarrell, chairperson of
the Religion Department at Caribbean
Union College, demonstrated that this
important combination of Adventist
doctrines empowered the dynamic
thrust of Adventist missions through-
out the world in the 1890s.!7

In 1880 Adventists had only eight
missions and five evangelistic workers
outside the United States. In 1890 they
still had only eight missions, even
though the number of workers had
risen to 56. By 1900, however, the
number of missions had risen to 42,
and the number of evangelistic mis-
sion workers to 481.

The last decade of the 19th century
initiated an accelerating trend that
remained unabated throughout the
first 30 years of the 20th century. By
1930 the church was supporting 8,479
evangelistic workers outside North
America, representing 270 missions.
This outrcach had transformed the
very naturc of Adventism.!$

The spread of
Adventist education
during the 1890s was
directly related to (1)
the spiritual revival
of theology, and (2)
an enlarged vision of
the church’s mission
to the world.

Mission outreach had a direct effect
on the expansion of Seventh-day
Adventist schooling. The denomina-
tion looked to its schools to supply
workers for its rapidly expanding
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worldwide work, just as the evangeli-
cal expansion of missions had stimu-
lated the Bible institute, and the mis-
sionary college movement to train
large numbers of missionaries in a
short period of time.

John Harvey Kellogg, who appears
to have been the Adventist in closest
touch with evangelical educational
ideas,'” was probably the first to
develop a missionary school within the
denomination. He established the San-
itarium Training School for Medical
Missionaries in 1889, followed by the
American Medical Missionary College
in 1895.

Meanwhile, the Avondale School for
Christian Workers (1894), the training
schools stimulated by E. A. Sutherland
and Percv Magan, and the Adventist
missionary colleges, such as Washing-
ton Missionary and Emmanucl Mis-
sionary colleges, soon were dotting the
Adventist landscape—all of them simi-
lar in method and purpose to the
schools spawned by the evangelical
mission movement.

Mission expansion affected Advent-
ist educational expansion in at lcast
two identifiable ways. First, it greatly
increased the number of schools and
students in North Amcrica, since most
of the denomination’s carly workers
came from the United States. Scecond,
Adventists began to establish schools
around the world so that workers
could be trained in their home fields.
By 1900, therefore, not onlv had
Adventist ¢ducational institutions
greatly expanded in number, but the
system also had been international-
ized.

The magnitude of this whole proc-

Continued on page 44



RECLAIMING THE
VISION OF ADVENT-
IST EDUCATION

Continued from page 7

we consciously seek to achieve a
healthy ethnic and gender balance
because only together do we reflect
God's image. We aim to be a commu-
nity that challenges and supports the
dream fulfillment of the broadest pos-
sible spectrum of people. Our Human
Relations Statement is under contin-
ual review.

Strengthen the Sense of
Community

6. We need to strengthen both the
sense and reality of community on
campus. At AUC the building of a new
campus center helps to make certain
that the academic and nonacademic
components of campus lif¢ are scen as
integrally interlocked. As Bover savs:
The college of quality remains a place
where the curricular and co-curricular are
viewed as having a relationship to cach
other. At a time when social bonds are ten-
uous, students, during their collegiate
vears, should discover the reality of their
dependency on cach other. Thev must
understand what it means to share and sus-
tain traditions. Community must be built.?

Plan the Religious Component

7. Just as our physical and aca-
demic environments need planning,
s0, too, does the religious component
of our lives. After all, that is what
really scts us apart from our non-
Adventist competition. At AUC, there-
fore, the entire campus family has
been developing a spiritual master
plan that coordinates the resources
currently available.

However, it goes bevond that to
enhance this vital ingredient to the
successful accomplishment of our
mission. This plan includes chapels,
worships, weekend services, special
events and weeks, religion and cthics
classes, general studies classes, friend-
to-friend initiatives, community serv-
ices, prayer life, world missions, coun-
seling, nurture, and much more.

Franklin Roosevelt is said to have
believed that to educate a [person]
in mind and not in morals results in a
menace to society.

As Adventist educators we have
much to offer American higher educa-
tion. However, if we expect to have an
impact, we must get our own house in
order. We have no time to lose. With-
out concerted and studied effort now
our problems could easily worsen.

Since an individual leader’s impact
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on his or her institution, let alone on
the church or on the nation, can take a
while, that is all the more reason to
determine to do our utmost without
delav.

No Time to Lose

In that respect, we can be inspired
by a story President John F. Kennedy
told (and President Bok has retold)
about the French General Louis Lvau-
tev. When Lvautev took command in
North Africa, he surveyed the desolate
landscape and declared that it was
necessary to plant trees. When his aide
objected that a tree would take a
hundred vears to reach full growth,
Lyautey replied, “In that case, there is
no time to lose. We must begin to plant
this afternoon.”?

Dr. Lawrence T. Geraty is President of
Atlantic Union College, South Lancaster,
Massachusetts.
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ess was compounded by unprece-
dented institutional development dur-
ing the 1890s. Besides churches and
schools, Adventists developed hospi-
tals, publishing houses, and eventually
(to a lesser extent) health food facto-
ries in the United States and overseas.
Thus the schools were called upon to
supply ever larger numbers of institu-
tional workers, in addition to evange-
listic workers,

We need to recognize that, from its
inception, 19th-centurv Adventist
education was inextricably connected
with foreign missions. For example,
both the opening of the church’s first
college and the sending of its first mis-

sionary took place in 1874. This was no
coincidence. The stated purpose of
Battle Creek College was to train for
mission service at home and in foreign
fields.2? The first great motivation for
Adventist schooling had been rooted
in mission. The same was true in the
1890s of the second great thrust of
Adventist education.

Thus the spread of Adventist educa-
tion during the 1890s was directly
related to (1) the spiritual revival of
theology, and (2) an enlarged vision of
the church’s mission to the world.

It is important to note that these
were  positive motivators. Negative
motivators—such as the need to
escape from incipient Darwinism and
religious skepticism—plaved a minor
role. Both then and now, Adventist
education at its best stands for sone-
thing of great importance, rather than
representing an escape from the non-
Christian world,

We may conclude that the health of
Adventist education depends upon its
ability to maintain its spiritual identity
and sense of mission. Without these
distinctive qualitics it loscs it reason
for being. With them it will continue to
be a dvnamic force in a world in need
of redemptive healing. O

Dr. George R. Knight is Professor
of Church History at Andrews University,
Berrien Springs, Michigan. He formerly
served as Professor of Educational Founda-
tions at the university, and has writien or
edited several books on Adventist edu-
cation.
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EFFECTIVE TEACHING
TEGHNIQUES FOR
COLLEGE CLASSES

Continued from page 23

sorrv, but we do not have time to
pursue that matter further just now.
Perhaps we can return to it later.”

Let the Class Answer
One Another’s Questions

Adult students have often acquired
in-depth information about a variety
of topics. If encouraged to share their
knowledge, they can enrich the class
discussion. Call on those students who
arce knowledgable about various sub-
jects to share their expertise with the
class. Be careful, however, that the
tone of the discussion not become
condescending or critical toward
those who are less informed.

Plan Good Questions
In addition to preparing subject
matter, select some thought-pro-

voking questions to throw out to the
class. This will encourage learning
through active participation, and keep
students involved and interested.

Encourage Students to
Personalize the Lesson Content

Questions should not be strictly
theoretical or factual. Ask vour stu-
dents to make applications, based on
their own experience and rcading. In
a Bible class you might ask, for exam-
ple: “"How would vou have felt if vou
were Nicodemus?” or “What would
vou have thought if Jesus had asked
vou that question?”

Make the Information Practical

College students want information
that will help them attain their per-
sonal goals. Accordingly, look for ways
to apply the principles of the topic to
daily life and to the students’ future
professionss.

Use Closure

Closure is one of the most effective
teaching tools—and according to many
experts, one of the most neglected.
One way to achieve closure, ask class
members to talk about the learning
experience they have just completed.
To get them started, vou might hand
out slips of papcr that begin:

“What was the most valuable thing
vou learned todav?” or

“One thing I will do differently as a
result of this class is...” or

“Based on what we did in class
today, next week T want to learn more
about...”
You can also ask them to share the
responses with a neighbor or a small
group. Verbalizing important concepts
from the class discussion helps to rein-
force the principles in their thinking.

Conclusion

Dr. C survived his early failures
and disappointments as a college
teacher. He worked as hard on his
method of teaching as on his material,
and went on to become an outstanding
teacher. Since he began to follow sug-
gestions like the ones listed above, he
has come to enjov his teaching more.
His students are more responsive and
enthusiastic, and thev are achicving a
broader and decper understanding of
the topics discussed in class.

Recentlv Dr. C reccived a letter
from a former student who enrolled at
an Ivy League university. The student
said that he initially doubted his ability
to compete with graduates from elite
colleges. But he soon found his under-
graduate education at a small Advent-
ist college was not a disadvantage at
all. “In the classes I had from you and

a number of other professors,” he
wrote, “I developed a love of learning.
I also received the study skills and
information I needed to do well here.”

O

Dr. Gail T. Rice is Associate Professor of
Educational Foundations and Research in
the School of Education at Loma Linda
University, Riverside, California.
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HOW DOES ADVENT-
IST EDUCATION
AFFECT YOUTH
ATTITUDES?

Continued from page 29

some that T will fail to pass, and it bothers
me thinking about it.”

“Myv parents couldn’t pav the academy
bill, and they, almost crving, had 10 take me
out. T have been going to church schools all
my lifc and I wanted to finish in a church
school.”

“l would like to attend academy but with
my dad and five kids it's just too ex-
pensive,

These are just a sample. As a church
we have done a great deal with worthy
student funds, but we need to do
more. Would that we could put a
Christian education within the grasp
of every teenager who really wants it.
As a church, we must seize this chal-
lenge to educational and financial
leadership.

This article has offered some
glimpses from the first year of a study
that can help us redesign our ap-
proaches to religious education. With
the succeeding years of research, the
information should point toward some
positive solutions. Working together as
educators, parents, pastors, and
church leaders we must find ways to
keep more of our precious youth
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