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S
he lumbered along alone, with her head bowed
down—turtle-like. We happened to leave the
lunchroom at the same time that day. I wasn’t in
a hurry, so we sat in the sun on a split-log bench

by the volleyball court. I put down the sheet of paper
that I was carrying, folded my hands, and shoulder to
shoulder, listened to her story.
Her life was pointless, she said. She had no friends. Her

parents were divorced. School was irrelevant. She was self-
conscious about being overweight and slow. She felt
trapped. The year before, when she was 15, she had
jumped from her apartment balcony. A metal railing
below deflected her fall. While it possibly saved her life,
she survived with a fractured leg and hip. That’s why she
limped. If only she had died, she lamented. Her mood was
lifeless and as damply cool as the log on which we sat.
Her future could be happy and rewarding, I rejoined.

She had a gentle manner. Maybe she could become a
preschool teacher. Or work with troubled teens. It would
help that she could relate to their experiences. I told her
how rewarding it was for me to be a teacher. But nothing
I said seemed to lift her mood or head. The bell rang,
ending the lunch period. I felt defeated. Despite our talk,
she hadn’t smiled or perked up at all. Prodded by the
bell, she clumsily climbed to her feet and shuffled away,
leaving me to reflect for a moment longer. 
Her home situation was dismal. She was stuck. Her

future did indeed look bleak. I wondered if my time and
effort had been wasted with such a hopeless case. But
when I picked up my sheet of paper—what a surprise!
Underneath it the log, damp from a morning drizzle,
was completely dry. The paper itself had gone droopy,
but left behind was a phantom in the exact shape and
size of the paper. Silently, unnoticeably, it had desiccated
the surface of the log. That dry area was a sign that my
caring enough to listen to a depressed teenage girl might
have left its mark, too.

Which teacher hasn’t been called accidentally “Mom”
or “Dad” by a student? It’s a well-earned Freudian slip.
Besides parents, teachers are often the most stable and ac-
cessible adult presence in the life of young people. Teach-
ers are the anchor in a current of shifting relationships
for some. Research shows that the presence of caring
adults in the life of a young person contributes to re-
siliency. The JOURNAL has published a number of articles
on this topic.1 A sense of “connectedness” protects stu-
dents from high-risk behaviors such as alcohol or other
types of substance abuse and engaging in sexual activity.
It helps them cope with emotional distress and fosters
hope. Among other positive benefits, resiliency is a pro-
tective buffer to help them withstand misfortunes, even
when they result from unwise choices.
It may not feel like it, nor is there evidence of an im-

mediate impact with every student. Nevertheless, teach-
ers, guidance counselors, and others who work with
young people do make a difference. “So let’s not allow
ourselves to get fatigued doing good. At the right time
we will harvest a good crop if we don’t give up, or quit.
Right now, therefore, every time we get the chance, let
us work for the benefit of all, starting with the people
closest to us in the community of faith.”2
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It has been well established that the majority of

Seventh-day Adventist high school-age students in

the North American Division (NAD) (United States,

Canada, and Bermuda) attend public schools, and

up to 75 percent of Adventist young people en-

rolled in tertiary institutions attend public colleges

and universities.1 Recognizing this, excellent min-

istries are operating on many public university

campuses, such as the Adventist Christian Fellow-

ship.2 But research also clearly demonstrates that

Adventist colleges and universities, as a whole,

have not been effective in contacting church

members attending public schools, in order to give

them an opportunity to consider Adventist institu-

tions in their college search process.3
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tend the NAD colleges are Adventist,6

but that the majority of college-age Ad-
ventists attend public colleges or uni-
versities. The AACU administrators
were united by a shared mission—to
effectively reach every Adventist young
person, no matter what type of high
school they attended. They desired to
offer each young Adventist in North
America equal access and opportunity
to attend a denominational college, if
he or she so desired. 
As a result of AACU’s initiatives, a

coalition of the marketing and enroll-
ment professionals from all the NAD
campuses emerged under the auspices
of the Adventist Enrollment Associa-
tion. They launched a research project
whose goal was to understand and
communicate more effectively with Ad-
ventists attending public high schools
in the United States.7 The group fo-
cused on Adventist students attending
public high schools because the col-
leges had collectively identified this
population as being very difficult to
target and reach. 
With a few exceptions, the church’s

colleges in NAD have traditionally de-
voted the majority of their recruitment
resources to Adventist students in the
more than 100 academies in the United
States, Canada, and Bermuda. Adventist
academy students are relatively easy to

o
f the Adventists who
graduated from public
high schools in North
America and planned to
enroll in college for the

2005-2006 school year, 77.4 percent re-
ceived no recruiting contact from any of
the Adventist colleges and universities in
the North American Division. In addi-
tion, Adventist students in public high
schools were generally unaware of most
of the church’s colleges in North Amer-
ica. In focus groups, NAD families with
children in public schools expressed a
desire for contact with the church’s col-
leges and universities; many couldn’t
understand why they hadn’t been con-
tacted. “Don’t Adventist colleges want
our young people?” they asked.4

This raises the possibility that many
Adventist young people in North Amer-
ica are not attending denominational
colleges and universities due to lack of
awareness and lack of contact by the
schools. In church and school meetings,
the reasons why Adventist young people
are not attending church schools are
usually alleged to be the following: (1)
Most Adventist family incomes are low,
so they cannot afford a private educa-
tion; (2) Adventists don’t believe their
church’s schools offer excellent academ-
ics; (3) there is a lack of commitment
and lack of support for denominational

schools; and/or (4) Adventists today are
unwilling to sacrifice and save for a pri-
vate education at an Adventist college or
university.5 While these factors may cer-
tainly have an impact, the research de-
scribed in this article challenges these
assumptions.
This article will report on research

that details how Adventist families and
young people describe their feelings
about Adventist colleges as well as what
they want and expect. The findings
should be widely applicable to any Ad-
ventist school, K-16, in the North
American Division, and also relevant to
the church’s schools elsewhere. The ar-
ticle will also describe the steps taken
by the NAD colleges and universities as
a result of the research study.

Background for the Research
In 2003, the senior executive teams

of the accredited Adventist colleges and
universities in North America, in order
to collaborate more closely, established
a consortium called the Association for
Adventist Colleges and Universities
(AACU). Although most NAD institu-
tions are owned and operated by union
conferences (several are directly gov-
erned by the General Conference), it
was decided that collaboration would
surely benefit the constituents served
by the institutions. The group recog-
nized that 60 percent of the approxi-
mately 25,000 young people who at-
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thus, the focus on providing access and
opportunity to Adventist youth attend-
ing public schools has become a critical
strategic initiative, not only for Advent-
ist young people, but also for the future
success of the colleges and universities.

Shifting Demographics
Demographics are shifting in the

North American Adventist Church,
which affects school marketing and re-
cruitment. There are fewer Adventist
youth in NAD now than 20 years ago.
In a recent report titled “Seventh-day
Adventists in North America: A Demo-
graphic Profile,” by Monte Sahlin and
Paul Richardson, out of 1.2 million Ad-
ventists in North America, 141,604 are
young people between the ages of 15
and 24. Due to the “graying of Adven-
tism” (the median age for Seventh-day
Adventists in North America is 51,
compared to a median age of 36 in the
United States and 35 in Canada), only
one NAD family in five has school-age
children in its household; this repre-
sents a 25 percent decline since 1990.9

With a shrinking base of young peo-
ple, how do the NAD educational insti-
tutions find individual students, particu-
larly if they are attending public schools?
Although the Adventist Church main-
tains a centralized database of members,

primarily for membership records and
address lists for a select group of church
publications, no church department has
created a comprehensive list of youth for
schools to use in recruiting. Each school
must conjecture where the young people
are through word of mouth, the good
will of local pastors and church clerks,
and requests from parents and students
who are actively seeking information.
This lack of an accurate, systematic
method to identify and locate church
youth complicates the ability of schools
to provide access and opportunity to
every young member.
Shifting demographics are evident

in the ethnic makeup of the church as
well. The percentage of Caucasian Ad-
ventists in North America has declined
over the past 20 years to only half the
membership. By 2030, Caucasians will
no longer constitute a majority of the
NAD membership, but neither will any
of the four largest ethnic segments;
rather, there will be a “majority minor-
ity” of African-Americans, Hispanics,
Asians, and other ethnicities who in
combination outnumber Caucasians. It
is important to note that in Adventist
households with children, the “major-
ity minority” already exists: 43 percent
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recruit; they are already acclimated to an
Adventist educational environment and
generally value the academic, social, and
spiritual benefits of an Adventist school.
College recruiters visit these academy
campuses multiple times a year, inter-
viewing juniors and seniors, speaking in
classes, and sometimes conducting
weeks of prayer. The union-operated
colleges hold an annual College Days
event, which academy students in their
union are required to attend. The Ad-
ventist Enrollment Association also
sponsors an annual college fair circuit
(begun in 1999) on all academy cam-
puses in North America, allowing the 13
colleges a venue to simultaneously
showcase the entire accredited Adventist
higher education community at each
academy. 
However, while the total aggregate

enrollment of the North American Di-
vision colleges has increased steadily
over the past 20 years, the enrollment
in NAD academies has not followed the
same trend. Since 1990, academy en-
rollments have decreased significantly,
and several academies have closed or
merged.8 No longer can Adventist col-
leges depend solely on academy stu-
dents to meet their enrollment goals;

Andrews University
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double that of the general population
in the United States.11 What is un-
known is whether college attendance
among current and future generations
of Adventist youth will continue at that
high rate. Multiplying the number of
college-age young people in the church
by the average U.S. rate of college at-
tendance suggests an optimistic projec-
tion of available youth to populate the
NAD colleges and universities, if access
and opportunity are provided.
Against this changing demographic

backdrop and the uncertainty about
the motivations of today’s college-
bound Adventists, the research study
commissioned by AACU asked the fol-
lowing questions: What do Adventist
youth think about the church’s colleges?
How aware are they of NAD Adventist
colleges? How can the colleges find and
target Adventist young people attending
public high schools, and what messages
will resonate with them?
Additionally, the study sought to as-

certain whether there were differences
in perception and attitudes between
Adventists who attend denominational
academies and those who attend public
high schools, are home schooled, or at-
tend other private high schools. Has
the traditionally high perception of the
value of an Adventist education dimin-
ished?

The Research Study: Three
Groups of Students
The study was constructed to occur

during a very specific time of the
year—in the summer after high school
graduation but prior to college enroll-
ment in the fall. The study grouped
Adventist students by the type of high
school they attended, so that informa-
tion regarding the students attending
public high schools could be obtained. 
Three college-bound groups were

identified and compared throughout
the study: 
(1) Academy/Adventist College (stu-

dents who graduated from an Advent-
ist academy and were headed toward
an Adventist college); 
(2) Non-Academy/Adventist College

(students who graduated from a public
school, private non-Adventist school,
or attended home school, and were
headed to an Adventist college); and 
(3) Non-Academy/Other College

(students who graduated from a public
school, private non-Adventist school,
or home school, and were headed to-
ward a non-Adventist college).
A “mixed methods” approach was se-

lected for the research methodology, ap-
plying both qualitative and quantitative
techniques in a sequential two-phase de-
sign. The first phase of the research, an
explorative study using focus groups,
was conducted in professional facilities

of NAD households with children are
Caucasian; 57 percent are from other
ethnic backgrounds.10 Therefore, en-
rollment demographics for North
American Division schools are chang-
ing rapidly, and marketing and com-
munication methods must adapt to
these changes as well. 
The good news demographically is

that Seventh-day Adventists in North
America are a well-educated people.
The percentage of members with a col-
lege degree (61 percent) is more than

A A C U

The 13 accredited colleges and universities in the North American
Division that are part of the Association for Adventist Colleges and
Universities enroll, collectively, nearly 25,000 undergraduate and grad-
uate students each year throughout the United States and Canada.

• Andrews University (Berrien Springs, Michigan)
• Canadian University College (Lacombe, Alberta, Canada)
• Florida Hospital College of Health Sciences (Orlando, Florida)
• Kettering College (Kettering, Ohio)
• La Sierra University (Riverside, California)
• Loma Linda University (Loma Linda, California)
• Oakwood University (Huntsville, Alabama)
• Pacific Union College (Angwin, California)
• Southern Adventist University (Collegedale, Tennessee)
• Southwestern Adventist University (Keene, Texas)
• Union College (Lincoln, Nebraska)
• Walla Walla University (College Place, Washington)
• Washington Adventist University (Takoma Park, Maryland)

La Sierra University



(over 70 percent). Following behind
the African-Americans were Hispanics,
also attending public high schools and
public colleges in high percentages
(more than 60 percent). NAD Cau-
casians who attended Adventist acade-
mies enrolled at Adventist colleges at a
significantly higher percentage than
other ethnicities.14

These findings mirror what authors
Ramirez-Johnson and Hernandez un-
covered in a previous study called
Avance, a project conducted by the His-
panic Education Advisory Committee
of the NAD among Hispanic adults
and youth. They found that of the 20
percent of the Hispanics sampled who
were attending college, the majority
were enrolled in public colleges and
universities.15 Adventist minority stu-
dents were, for the most part, not at-
tending Adventist academies, nor were
they enrolled in Adventist colleges.

Are Public School Students Con-
nected to the Church?
School and conference administra-

tors often wonder about the connect-
edness to the church of students who
do not attend Adventist academies or
colleges. In other words, if a student
doesn’t attend an Adventist secondary
or tertiary institution, there is a percep-
tion that the student or family must be
poorly connected to or grounded in the

church. The AACU study challenges
this myth, as it found no significant
difference between the three research
groups in regard to church attendance
or Sabbath observance. Committed
Adventists appeared in equal percent-
ages in all groups.16

Awareness Levels
The students in both the Nashville

and Los Angeles focus groups showed a
surprising lack of awareness of Adventist
colleges. This was especially the case for
the non-academy groups. While talking
to the Los Angeles group of non-acad-
emy students headed to public colleges,
the moderator said, “None of you se-
lected a religious school. Were you con-
sidering one?” There was silence, then
“No” came from around the room. The
moderator began to read off the names
of the Adventist colleges, then added:
“Tell me if you’ve ever heard of them.”
After a few college names were read, one
student asked, “Are these in, like, Califor-
nia?” “No, they are all over the country,”
the moderator replied. 
The telephone survey also revealed

that most non-academy respondents
were unaware of Adventist colleges.
Academy graduates recognized the
names of the church’s colleges and uni-
versities in the U.S. and Canada at twice
the rate of public school graduates. Un-
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in Los Angeles, California, and Nash -
ville, Tennessee. Focus-group partici-
pants were Adventist students and
parents from the three groups listed
above. A professional moderator guided
the focus groups, while enrollment man-
agers from the Adventist colleges ob-
served from behind two-way mirrors. 
The insights gained from the focus

groups shaped the building of a survey
instrument for use in a nationwide
telephone survey, which comprised the
second phase of the study. In-depth
phone interviews (lasting an average
of 18 minutes each) were conducted by
a professional firm using computer-
assisted software connected to a data-
base of purchased and provided names.
All the students in the database were
self-reported Seventh-day Adventists,
having indicated their denominational
preference on college entrance exami-
nations and in other surveys used to
compile the database.

Findings and Recommendations12

About two-thirds of the youth con-
tacted by telephone (64.8 percent) were
non-academy students; slightly more
than one-third (35.2 percent) were
academy students. Of the non-academy
students, 82.3 percent attended public
high school, 12.2 percent attended a
non-Adventist private school, and 5.5
percent were home schooled.
The findings indicated that where a

student goes to college was clearly re-
lated to the type of high school he or
she attended. Students who attended
an academy were more likely to attend
an Adventist college. An interesting
finding was that Adventist students
who attended a private non-Adventist
high school were also more likely to at-
tend an Adventist college, whereas stu-
dents who attended a public high
school were more likely to attend a
public college or a private, non-Ad-
ventist college.13

The study also revealed that, com-
pared to all other ethnicities, African-
American Adventists attended public
high schools at a significantly higher
rate and also attended non-Adventist
colleges at a significantly higher rate

Oakwood University
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Abby. I would like the Adventist colleges
to ask for the children that are in the
church. None of these colleges contacted
us or sent a letter. They should be say-
ing, ‘Why don’t you join our college, why
don’t you come over here; this is what
we offer.’ There was none of that.”18

The telephone survey also revealed
significant differences between the
groups in terms of being contacted or
experiencing any form of recruitment
or communication from an Adventist
college. Seventy-one percent of the
Academy/Adventist College group were
recruited by an Adventist college or
university, in contrast to only 44.8 per-
cent in the Non-Academy/Adventist
College group and 22.6 percent in the
Non-Academy/Other College group.19

Unless Adventist colleges approach
youth in the non-academy groups,
these young people will not have access
and opportunity to attend their institu-
tions, and additional enrollment from
these groups cannot be expected.
The findings regarding lack of

awareness and lack of intentional com-
munication or contact by NAD higher
education institutions again mirrors
the Avance study, which cited several
reasons for Hispanic youth not attend-
ing Adventist colleges. The most com-
monly cited reason, according to

authors Ramirez-Johnson and Her -
nandez, was the lack of awareness of
the colleges and what they offer, They
suggest that colleges be more aggressive
in their recruitment of Hispanic Ad-
ventists: “Assume that Hispanics are
unaware that your institution exists.
Not only are church institutions miss-
ing an entire population of potential
students, but Hispanic Adventist youth
are being denied the opportunity for
the Christian higher education that can
be so valuable both to their temporal
and their spiritual well-being. Advent-
ist higher education needs to make the
Hispanic community an integral part
of its constituency.”20

College Choice Motivators: Differ-
ent Yet the Same
At the beginning of the survey, stu-

dents were asked to list the college fac-
tors that motivated them. An initial
pattern of differences clearly emerged
between students headed toward Ad-
ventist colleges and those headed to
public colleges or other private col-
leges. Students planning to enroll in
Adventist colleges consistently placed
importance on the spiritual environ-
ment, on friends, and on students shar-
ing the same beliefs and values. These
groups already valued the environment
that Adventist colleges offer.
On the other hand, the students who

aided, non-academy graduates could
name only three of the 15 NAD colleges
that existed at the time of the survey.17

Focus groups of parents conducted
in Nashville and Los Angeles produced
similar results—they were also unaware
that the Adventist Church supported
more than a dozen colleges. The par-
ents reacted strongly, seeming annoyed
that the church or their pastor had not
communicated this information to
them. This lack of awareness suggests
that Adventist pastors should familiar-
ize themselves with all of the Adventist
colleges and universities and inform
their church members about the offer-
ings available. It should be noted that
in the Lutheran denomination, which
operates 40 colleges in the U.S. and
Canada, posters and informational kits
are made available to each church, list-
ing all 40 Lutheran colleges. In addi-
tion, Lutheran churches publish a Web
link (http://www.lutherancolleges.org)
that showcases all the colleges. NAD Ad-
ventist colleges are similarly showcased
at http://www.adventistcolleges.org.
This Web link should be shared with
every church member.
Parents in Los Angeles asked why

multiple non-Adventist colleges were re-
cruiting their children, but none of the
Adventist colleges had contacted them
or their child. One parent said, “I no-
ticed that other colleges were asking for

Pacific Union College



ing of the statements for the non-acad-
emy students.22 Why did this group not
value or mention the spiritual environ-
ment factor in earlier questions and
then rate this statement highly toward
the end of the survey? The focus group
responses suggested an answer.
Within the focus groups, a sort of

transformation took place among the
students headed toward non-Adventist
colleges. As the topics progressed, and
the moderator began mentioning the
college attributes of a spiritual environ-
ment and being able to associate with
friends of like beliefs, it was interesting
to see these concepts sink in. Clearly,
the Adventist students attending public
high schools had never thought about
these concepts much before. The mod-
erator, a Christian research profes-
sional, almost found himself in an
evangelistic position concerning the
benefits and offerings of an Adventist
college, due to the audience reaction.
As the students slowly absorbed the at-
tributes commonly associated with Ad-
ventist colleges during the focus group,
they began to actively dialogue with the
moderator about the value of a spiri-
tual environment. The same phenome-
non occurred in the parent groups.23

The college enrollment personnel be-
hind the two-way mirrors at the focus

groups were fascinated by this shift in
attitude among the non-academy partic-
ipants in regard to the value of a spiri-
tual college environment. The shift
points out the complete lack of familiar-
ity and awareness of these young people
and their parents with Adventist school
environments. Their interest in the dia-
logue about a spiritual environment
points out the value of communication
and conversation regarding the values
and distinctiveness of Adventist colleges.
Church groups, pastors, and leaders
should discuss these benefits with par-
ents and families on a regular basis, and
provide proper opportunities for college
choice by including the colleges and uni-
versities operated by the church in con-
versations. This research demonstrates
that these kinds of discussions make a
big difference in perception and knowl-
edge regarding the benefits of Adventist
colleges and universities.

A Myth: Academic Quality
Not Valued
Educators sometimes postulate that

the reason the non-academy students
do not choose Adventist colleges is be-
cause they perceive the schools as aca-
demically inferior. This study appears
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did not attend Adventist academies and
who were not headed toward Adventist
colleges valued factors such as location
or price, which confirmed findings from
a study by the Institute for Higher Edu-
cation Policy, which reported that in
general, students enrolling in public in-
stitutions are more likely to choose loca-
tion or price as their main reasons for
choosing a public college. Their peers
enrolling at private colleges pick other
factors as most important. These results
were mirrored by the majority of Ad-
ventist students in this study.21 

But in spite of the initial choices on
the survey form, which indicated that
the non-academy group was most in-
terested in the location of a college or
its price, it was interesting to note what
happened by the end of the focus
groups and phone interviews. When
read a list of 10 statements that defined
college attributes, the non-academy
group picked the statement, “Adventist
colleges can offer you spiritual growth
and spiritual opportunities that you
simply can’t find elsewhere” as making
them more interested in attending an
Adventist college. In fact, this group
rated this statement at a higher aggre-
gate percentage than the other two
groups; it was by far the most motivat-

Southern Adventist University
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communicated as the strong base upon
which the differentiators are supported.
When shopping for colleges, students
typically first check out the majors and
programs offered, and then they and
their families consider the differentia-
tors. It should be noted that it is possible
to highlight excellent academics through
an attribute all groups find important—
personal attention from faculty. Mar-
keters and recruiters can highlight fac-
ulty connectedness, a hallmark of
teaching excellence, to emphasize the
quality learning environment with en-
gaged faculty and students at Adventist
colleges.

College Choice Barriers: Lack of
Awareness, Cost
The study conclusively showed that

the largest barrier to attending an NAD
Adventist college was lack of awareness,
followed by lack of knowledge of the
benefits of attending a church-spon-
sored college, and the lack of recruit-
ment among the non-academy group.
The lack of awareness was the most sig-
nificant finding of the AACU study. It
is critical that the Adventist Church
and its North American colleges and
universities create higher awareness
levels in the Adventist population. A
foundational principle in marketing,

including educational marketing, is to
create awareness of a brand; without it,
consumers will not know about the
benefits of purchasing the product.25

Although not as significant as the
lack of awareness, secondary barriers to
attending an Adventist college uncov-
ered in the study were cost, distance
from the student’s home, lifestyle re-
strictions (mandatory worships, con-
servative dress code rules, diet restric-
tions), the perception of a strict or
judgmental environment on campus,
the lack of a sports program, and a de-
sire to attend a big-name school.
While the survey found no significant

difference between the three groups with
regard to household income, cost sur-
faced as a factor of concern in the Los
Angeles focus group and was rated by a
large percentage of the non-academy
group as a key concern.26 Because of this
concern, affordability and the availabil-
ity of financial aid need to be prominent
in communicating with this group. Ac-
cording to Lewison and Hawes, market-
ing approaches should emphasize value
and benefits in contacting prospective
students and not focus on the negative
aspects of price and cost.27 Obstacles
to college attendance should be seen
through the lens of value, focusing on
the brand experience and the value they
receive from the product.28 It is espe-
cially important to emphasize educa-
tional value and benefits first, particu-
larly among the non-academy group, as
well as to offer a financial planning ap-
proach that makes a private college edu-
cation affordable. Low-income students
with good grades can often obtain gen-
erous financial aid that enables them to
attend college.
A positive financial planning ap-

proach includes providing examples of
how other families in similar circum-
stances were able to achieve their edu-
cational goals. Testimonies about
scholarships, work opportunities, and
sponsorships give families practical in-
formation about affordability. The
good news is that students headed to-
ward Seventh-day Adventist colleges
and universities in the survey reported
receiving more financial aid than the
students headed toward public colleges

to have soundly repudiated that myth.
All groups of prospective students
(those who were not aware of any of
the Adventist colleges were not in-
cluded in these results) gave high rat-
ings to the Adventist colleges in the
area of academic excellence.24

The study showed that while aca-
demic excellence is a foundational at-
tribute for college choice, it was not a
marketing differentiator among the
Adventist groups. This came out clearly
in both the focus groups and the phone
interviews. Students were not choosing
Adventist colleges for their excellent ac-
ademic programs (which they rank as
important and perceive the colleges to
have); instead, they were choosing Ad-
ventist colleges over public universities
because of the differences in spiritual-
growth opportunities, personal atten-
tion from caring faculty, and the po-
tential to form lifelong friendships with
students holding similar beliefs and
values. Therefore, these are the differ-
entiators that Adventist colleges must
market. The differentiators, however,
function only as long as academic ex-
cellence is maintained as a foundation,
and the schools offer strong academic
programs that interest students. 
Thus, this study does not suggest that

Adventist schools can neglect academic
excellence; rather, it must be the bedrock
of each institution, and fostered and

Southwestern Adventist University
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and universities, irrespective of house-
hold income.29

A few students mentioned barriers
to attending Adventist colleges being
lifestyle restrictions, required worships,
and judgmental environments, which
mirrors the Maguire Associates study
in 2001 among 70 Christian colleges in
the Council for Christian Colleges and
Universities.30 Barriers to attendance in
that study included concerns about
“closed-mindedness” and strict rules,
so Adventist students are no different
than students in other denominations
regarding concerns about strictness
and rules on a Christian campus. 
It is important to note that colleges

which provide a spiritual environment
and are connected to particular de-
nominations often require chapel at-
tendance and maintain rules consid-
ered “strict” in order to highlight their
distinctiveness and to foster a different
environment than the ones found on
public college campuses. George Mars-
den in The Soul of the American Univer-
sity: From Protestant Establishment to
Established Nonbelief,31 James Burt -
chaell in The Dying of the Light: The
Disengagement of Colleges and Universi-
ties From Their Christian Churches,32

and Robert Benne in Quality With Soul:
How Six Premiere Colleges and Univer-
sities Keep Faith With Their Religious
Traditions33 have demonstrated collec-
tively that it is in the best interest of a
denominational college to retain the
distinctiveness of chapels, worships,
and lifestyle requirements. Without
them, Christian colleges become like
public institutions and over time, lose
their faith-based distinctiveness. 

Marketing Communication: What
Makes Students More Interested?
Statements describing various col-

lege attributes were tested in the focus
groups and telephone surveys. Among
all groups, including the students who
had attended high school and were
headed to a non-Adventist college, the
top three messages that were most mo-
tivating and the most likely to increase
interest were these: 
1. Adventist colleges can offer spiri-

tual growth and spiritual opportunities

that you simply can’t find elsewhere;
2. At Adventist colleges, you have

easy access to professors who under-
stand the value of providing personal
attention to each student; and 
3. At Adventist colleges, you can de-

velop lifelong friendships and relation-
ships with students who share similar
beliefs and spiritual values.34

These three top messages also ap-
pear in prior research regarding Ad-
ventist enrollment. D. W. Hunt’s 1996
study identified top factors that fami-
lies consider most important when
sending students to Adventist boarding
academies: a spiritual environment,
concerned and caring teachers, and
school climate.35 Philip Mainda’s 2001

research addressed the factors influenc-
ing school choice among the Adventist
population in Michigan. He discovered
that for grades K to 12, there was a sig-
nificant relationship between school
choice and parental perceptions of
spiritual values-based education.36

Could these school choice factors be
timeless differentiators for Adventist
families regardless of the level, whether
elementary, academy, or college? The
importance of the spiritual environ-
ment, personal attention, and close
contact with caring, believing teachers
cannot be underestimated as a differ-
entiating and motivating factor for Ad-
ventist school choice. 

Link to AdventistColleges.org

Help spread the word about Adventist colleges and universities by link-
ing both your school and your church Webpage to AdventistColleges.org.
Linking to the site keeps search engine rankings high, which helps youth
looking for information about Adventist colleges. The site can provide
valuable information to families making decisions about college, and in-
cludes information about the nearly 500 different programs of study avail-
able, the admissions requirements, links to each college, and access to a
common online application.

Suggestions for sites to link to AdventistColleges.org include:
• Church Websites
• Conference and union Websites, including education sections
• K-12 Website

Walla Walla University
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collaborate to market and brand them-
selves as a coordinated system of colleges
with a set of educational benefits and
strengths common to all. 

Strategic Steps 
As a result of this research, and the

subsequent release of the full study in
2008, the Adventist Enrollment Associ-
ation and AACU have made significant
progress on collaboration to market to
and communicate systematically with
NAD youth who are not enrolled in
Adventist academies. Success is more
likely through working collectively to
reach this particular market. AACU has
created a Joint Marketing Committee,
which launched the following joint
projects: mailings to Adventists attend-
ing public high schools, community/ 
church-based college fairs, calling cam-
paigns, publicity, and advertising. An
online application on a shared Website
(http://www.adventistcolleges.org)
went live in 2007. The mailings employ
a consortium branding approach, with
all NAD colleges listed, and use the top
three marketing messages revealed by
the research to create interest among all
groups surveyed. The resulting “leads”
and contact information for interested
students generated by these joint mar-
keting projects are regularly sent to all
of the colleges for follow-up. 
In 2009, AACU voted to hire a mar-

keting director to work on behalf of all
the NAD colleges and to expand the
work of offering access and opportu-
nity to Adventists attending public
schools. Funding for the position came
from the NAD colleges and the union
conferences, along with the support of
a visionary donor who believes in the
value of Adventist higher education to
transform lives. Rob Weaver, a former
chair of the Joint Marketing Commit-
tee and a former vice president for en-
rollment at Union College, stepped
into the role and continues to expand
and strengthen the collaborative mar-
keting strategies. In 2010, under
Weaver’s guidance, AACU intensified
its communication strategy, launching
the “Adventist Choice” campaign, im-
plementing more focused mailings and
e-mails to Adventist youth, and estab-
lishing a parent e-newsletter. Because
of the common application that is now
available, student applications have in-
creased significantly at many of the col-
leges and universities, and enrollments
from the Adventist Choice strategy are
aggressively tracked.37 So far, the strat-
egy is showing success, although much
work is yet to be done, and greater col-
laboration is needed with unions, con-
ferences, pastors, and local churches to
build awareness and ensure ongoing
conversation regarding the benefits of

Recommendations for Action
A fundamental recommendation as a

result of this study was that Adventist
colleges and universities, in partnership
with the NAD Office of Education, cre-
ate a comprehensive, integrated, and co-
ordinated marketing plan to reach all
Adventist youth, particularly those not
attending denominational academies.
The colleges should cooperate to create a
common branding strategy under the
auspices of AACU. With the NAD’s
changing demographics, colleges need to
work together and collaborate closely in
order to ensure access and opportunity
for each Adventist young person. Gone
should be the days when individual col-
leges battle for name recognition and
worry about stealing students from each
other’s territories. The goal should be to
find the best college for each Adventist
young person. The low awareness levels
by students and parents are simply unac-
ceptable for a denomination that values
education so highly and has spent so
much to keep it viable.
Like other denominational college

consortia that have already gone down
this road (the Lutheran, Catholic, and
Churches of Christ college associations),
Adventists will be more successful at in-
fluencing non-academy students to en-
roll in denominational colleges if they

Washington Adventist University
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Adventist education at all of the col-
leges and universities.
AACU and the Joint Marketing

Committee continue to emphasize re-
search and a data-driven approach to
shaping future marketing strategies.
Another research study currently un-
derway seeks to evaluate student out-
comes based on the college attended,
whether Adventist or public or private.
In addition, a study similar to the one
described in this article is being consid-
ered, so that the results of the institu-
tions’ recent collaboration can be eval-
uated. Are students in public schools
more aware of NAD colleges now than
they were five years ago?
As N. Clifford Sorensen wrote in

2002 in this journal, regarding the
NAD colleges collaborating together on
various projects, “We can surely praise
what occurred serendipitously . . . with
respect to joint endeavors. However,
today’s environment requires a more
comprehensive and coordinated ap-
proach.” Sorensen showed great fore-
sight in calling for the commitment of
appropriate human and monetary re-
sources to the collaborative process in
order to ensure success: “Given our
long history of vigorous and competi-
tive individuality, successful coopera-
tion will require both a carefully
crafted strategy and the identification
of mutual benefits within partnership
agreements. We must define outcomes
and expectations and commit the nec-
essary human and monetary resources
to this process, which cannot be viewed
as a short-term or one-time quick-fix
operation. In summary, many factors
will impede or stall consortium efforts.
Most if not all can be overcome by
dedicated and unrelenting effort.”38

The North American Division and
its colleges and universities have em-
braced the concept of collaborating
systemwide on marketing and enroll-
ment management strategies to pro-
vide every Adventist with an opportu-
nity to learn about the college choices
available in the NAD. While an Advent-
ist education may not be the right fit
for every family or all students, every
Adventist family deserves to be in-
formed about the church’s education

MARKETING AND ENROLLMENT LESSONS FOR  
ELEMENTARY AND SECONDARY SCHOOLS

The practical lessons learned from the AACU research and the collabora-
tive work among the NAD tertiary institutions provide a road map for ele-
mentary schools and academies, as well.

• Collaboration: The North American Division colleges and universities
have discovered that working together on marketing and enrollment en-
sures a professional focus on the art and science of communication and
enrollment management. By joining forces, more can be accomplished
through shared budgeting, shared projects, and shared learning. This ap-
proach can be used by elementary and secondary schools to build common
working manuals, templates, and workshops that incorporate best prac-
tices in marketing and enrollment techniques. A conference, or several
schools, might consider collaborating on mailings, advertising, information
sessions, and/or calling campaigns.

• Church focus: The students and families who attend public schools can be
reached through local churches. Make sure pastors and youth leaders visit
your facility and are familiar with your program. Find ways to engage your
pastors and churches in ensuring access and opportunity for every youth. 

• Lavish and sustained communication: Just because the salient facts
about your school are obvious to your leadership team doesn’t mean that
they are common knowledge among your constituents. Make sure to main-
tain a constant flow of positive messages about school events and the suc-
cesses achieved by your students. Effective ways to do this include mailings
to church members in your area and regular church bulletin inserts. Your
conference or union may be able to provide you with a mailing list by re-
questing the E-Adventist database.

• Resources: In light of the economy and the bombardment of messages
from competing schools, a skilled and dedicated person who is trained in mar-
keting should be in charge of your school’s marketing and enrollment efforts.

• Messaging: The research and literature show that Adventist families
choose church-sponsored education for these differentiating factors: the
spiritual environment, the personal contact and mentoring of excellent
teachers, and the opportunity to learn in a community of like-minded be-
lievers. These messages make a difference when academic excellence is a
core value of the school and families can perceive quality and value from
the combination of superior academics and a strong spiritual environment.

• Financial planning: Printed materials and messages should focus on af-
fordability, detailing clearly the variety of ways that families can finance a
private education.

• Follow-up: Track inquiries and quickly follow up with families who ex-
press interest. Offer and promote school tours on a regular basis, and regu-
larly schedule information sessions at your school and local churches. 

• Evaluation and assessment: Ask a professional to evaluate your materi-
als, your messaging, and your school tour. Pay attention to the small details
that make a difference.

• Benchmarking and Best Practices: Our NAD college professionals
learned quite a bit from looking at what the Lutheran colleges had done in
terms of collaborative research and marketing. If there is a successful pri-
vate school in your area, no matter what the affiliation, see what they are
doing in the areas of communication, marketing, and recruiting. You could
pick up some valuable tips.

• Mission: Your goal should be access and opportunity for every Advent-
ist youth to enroll in a Seventh-day Adventist school.
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system and to know how to investigate
its options for their young person. 
The church as a whole is called to this

task by the 2005 GC Commission on
Higher Education: “The church looks to
Seventh-day Adventist higher education
for its next generation of leaders,”39 and
“The church needs to take a serious look
at . . . how to best reverse the trend of
large numbers of church youth choosing
non-Adventist institutions for their
higher education needs as opposed to
our own institutions.”40

With this encouragement, work
should continue, not only by AACU, but
also by all pastors and by all church
leaders and educators, on communicat-
ing the advantages and benefits of an
Adventist higher education to all church
constituents. In addition to providing
fair access and equal opportunity to
each college-bound Adventist in the
NAD, this systematic strategy will ensure
that a healthy base of Adventist young
people continues to be available for each
institution into the future.41  �
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D
uring the 1988-1989 academic year, the Andrews
University alumni magazine Focus published a list
of terms called “Adventese,” indicating the extent
to which Adventists used everyday English with
subcultural meanings. The Adventist Review re-

vised and lengthened the list in 1993 to about 470 terms, de-
claring that church members had developed their own vocab-
ulary. Most words were names of people, places, or institutions,
but the list also included ordinary terms with special meaning
for Adventists. Appearing on both the Focus and the Adventist
Review lists was the blueprint.1

Blueprint: From Its Technical Origin to Adventist 
Literature
Blueprint is a 19th-century term that emerged from Sir John

Herschel�’s experiments with light-sensitive ferric compounds.
Two major applications were blue photographs, called cyan-
otypes; and technical plans for construction and engineering,
first with white lines on a blue ground, and later with blue lines
on a white ground.2 Technical plans were referred to as blue prints

and blue-prints, and finally blueprints. Before 1900, technical
blueprints were being used extensively throughout the United
States.3 Over time, the term developed into a metaphor, meaning
a detailed plan, a pattern or set of rules to achieve an objective,
or a body of experience that becomes a model for future activity.
This article traces the journey of blue print/blueprint from

Herschel�’s experiments into the Adventist lexicon as it appeared
in denominational periodicals in the United States and Aus-
tralasia. Except for the two years that she spent in Europe, these
two regions were where Ellen White, the author of Adventist
educational philosophy, lived and exerted a sustained presence
in church development. Official church publications in these
locations reveal the public debate about the blueprint, but not
what writers said privately or in correspondence. The most
prominent forums where the term blueprint appeared were the
Review and Herald (1850 on; since 1978 called the Adventist Re-
view), The Youth’s Instructor (1852-1970), the Journal of True
Education (1939-1967) and its forerunners, The Christian Ed-
ucator (1897-1899), Christian Education (1909-1915), Christian
Educator (1915-1922), and Home and School (1922-1938). In
the South Pacific, the Australasian Record, established in 1898,
was the important periodical.
References to blue print/blueprint appeared in the Adventist

media shortly before 1900. Early examples in The Christian Ed-
ucator referred to both cyanotypes applied to nature study, and
to building plans.4 At that time, Adventists were launching their
elementary education program. Given Ellen White� ’s emphasis
upon nature as revealing God� ’s presence and His creative power,
the use of blue prints in nature study caught on well. Early 20th-
century articles in The Youth’s Instructor and Christian Education
also promoted the use of blue prints in nature classes.5

The figurative use of blueprint among Adventists began at
least as early as 1917.6 From this point on, references in Advent-
ist media to cyanotypes dwindled, finally disappearing alto-
gether. Eventually, when the word appeared, it was either a
metaphor or a reference to construction plans.
Authors and editors tended to use blueprint in keeping with

the purpose of the journal for which they were writing. Accord-
ingly, it was in the Review and Herald that the term received its
greatest variety of applications. Writers often referred to God� ’s
blueprint for human lives, but over time their usage extended
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to every aspect of Seventh-day Adventist life and organization.
By deliberately connecting the term blueprint to Ellen White’s
writings, authors established the Spirit of Prophecy as the basic
meaning of the term.7 Also of importance was the recognition
that some writers gave to Scripture as the original blueprint
from which all other blueprints were derived.
Significantly, Ellen White never used blueprint in her writ-

ings, most likely because it had not yet become an accepted fig-
ure of speech in formal usage. After her death, editors in the
Ellen G. White Estate inserted blueprint in topical compilations
of her writings, and when updating the vocabulary in one of
her books, they substituted blueprint for another word she had
originally used.8 The implication of the absence of the term
blueprint in Ellen White� ’s works is crucial:
When authors attach the word to her writings,
it represents interpretative meanings that they,
not she, applied. It is only natural that these
interpretations would vary.
Ellen White� ’s writings are not the only ones

that Adventists have tagged as a blueprint.
Lawrence E. C. Joers, A. L. Bietz, Merlin L. Neff,
and J. H. Meier all published books advertised
as blueprints of one kind or another.9

Howell, Wilcox, and Reynolds and the
Blueprint for Education
Adventists eventually tied the term blue-

printmore closely to education than any other
church activity. Two persons were prominent
in this development. As General Conference
secretary of education from 1918 to 1930, Warren E. Howell lost
few opportunities to tell Adventist educators that their careers
and schools were to align with Ellen White� ’s counsel. A colleague
remarked that during his tenure as associate editor and editor of
the denomination� ’s education journal, Howell issued ringing “ap-
peals that we forsake not the blueprint of Christian education
which had been given the people of God through the instruction
received in the Spirit of prophecy.”10

Actually, as an editor, Howell used the term blueprint spar-
ingly, but he proclaimed the idea profusely. Especially telling were
his six presentations at the denomination’s first global education
conference in 1923 at Colorado Springs, Colorado. While liberally
seasoning his remarks with reminders about the evangelistic pur-
poses of Adventist education, he also warned against the dangers
that higher education, accreditation, and graduate study in sec-
ular institutions posed for the church’s schools.11

In 1930, Howell left education for other duties in the General
Conference, but not before cautioning that modernism and kin-
dred trends were insidious threats to Adventist education. At the
same time, he admitted that at least some post-baccalaureate
study was necessary for college faculty, as was accreditation, given
the need for higher education to systematize preparation for var-
ious professions. For support, he relied on Ellen White� ’s advice
that the College of Medical Evangelists (Loma Linda, California)
should meet all requirements to validate its program. And he as-
serted that “we have toiled for more than fifty years to build Sev-
enth-day Adventist schools after the divine blue print.”12

Ironically, Howell�’s earlier interpretations of Ellen White� ’s in-
struction about Adventist education were vehement arguments

against the very things he now conceded were
necessary. This turnaround helped set the stage
for animated debate about accreditation in the
1930s.The issue climaxed at the 1936 General
Conference session with a vote to allow all Ad-
ventist colleges in North America to apply for
approval by regional accrediting bodies.
Although Howell kept a low profile in edu-

cation after 1930, he consistently maintained
that accreditation did not violate Ellen White� ’s
counsel. But however convincingly he ex-
plained his change in position, he failed to per-
suade F. M. Wilcox, long-time editor of the Re-
view and Herald. In 1935, Wilcox exhorted
schools to be “loyal in closely following the
blue print,” warning that graduate study and
accreditation undermined their Adventist

identity. Again, he warned delegates to the 1936 General Confer-
ence session about the dangers that “standardizing agencies”
brought to religious education, especially Adventist schools.
After 1936, Wilcox recognized that accreditation was a reality

and an apparent necessity in Adventist education, but between
1938 and 1953, he frequently reiterated his apprehensions, char-
acterizing accreditation and graduate study by Adventists in sec-
ular institutions as modernism and intellectualism that would
lead to the demise of spirituality in Adventist schools. “Only by
frequent review of the educational blueprint of Christian educa-
tion in the writings of Mrs. White . . . can we maintain our in-
tegrity and hold our schools to their high and holy objective,” he
repeated verbatim in several warnings.13 

Howell had promoted student labor and manual training as
important features of the so-called blueprint, but for both him-
self and Wilcox, the blueprintwas above all else a spiritual mat-
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ter, a philosophy of redemptive education. To restore God� ’s
image in lost human beings was to be the supreme identifying
characteristic of denominational schools.
Although Howell’s early interpretation of the blueprint op-

posed accreditation and post-baccalaureate studies, by 1930 he
had established a denominational accrediting system and formu-
lated ideas for a Seventh-day Adventist graduate school, intend-
ing with both initiatives to protect the character of Adventist ed-
ucation. By contrast, Wilcox� ’s concept of redemptive education
left the impression that the blueprint juxtaposed accreditation
and intellectual achievement against spirituality. In his view, in-
tellectualism was incompatible with Adventist education.
But a younger generation was at work to reconcile these el-

ements. The leading spokesman was Keld J. Reynolds, history
professor and academic dean of La Sierra College (Riverside,
California), who became an associate director of the General
Conference Department of
Education in 1946.
“Adventists are rightly

concerned about following
the blueprint of Christian
education,” he wrote in The
Journal of True Education in
1948. “We mean a distinc-
tive philosophy,” he contin-
ued, adding that “Christian
education as we interpret it
is closely related to redemp-
tion, having as its first ob-
jective to restore in man the
image of his Maker.” Noting
that Adventist schools had
developed according to dif-
fering organizational patterns in the United States and Aus-
tralia, he stated that “Almost any national system of education
which leaves the conscience free, permits the employment of
consecrated Adventist teachers and the inclusion of Bible in, or
in addition to, the curriculum, can be made to fit the blueprint
of Christian education.”14

Reynolds’ statements thus defined blueprint as a philosophy
that breathed through instruction to permeate the atmosphere
of denominational campuses. Howell and Wilcox had also
stressed redemption as the bedrock issue of Adventist educa-
tion, but along with other educational leaders, they took for
granted that agriculture, student labor, and manual training
were part of the blueprint.
Following the creation of the General Conference Depart-

ment of Education in 1901 came the articulation of elemen-
tary, secondary, and tertiary education programs. In 1910, Ad-
ventist educators met to establish the church’s first systematic
curriculum.15 By assigning specific class credit to student labor
and manual training, and determining how much of this
credit applied to graduation requirements, they established

new policies for Adventist education.
Until this time, Adventist schools had been individually re-

sponsible for student labor and manual training, but the 1910
meeting legitimized these features as denominational policy,
thereby fulfilling one of Ellen White’s goals. By then, it was ap-
parent that Adventist educators felt strongly enough about the
issue to regard it as an identifying feature of denominational
education. 
That vocational opportunities had been widely implemented

was evident in Howell’s articles in the Review after his visits to
two colleges in 1940. Commending them for following the blue-
print, he emphasized not only effective administration and a spir-
itual atmosphere, but student labor and industrial activity as
well.16 In the same year, Howell also wrote that academy princi-
pals maintained the blueprint when they updated the church’s
secondary curricula by affirming Bible study as central, and con-

tinuing with student labor
opportunities and voca-
tional and industrial classes,
making certain that all such
activity was appropriate for
each campus.17

In defining the blueprint
as a philosophy, Reynolds
did not deny the impor-
tance of the typical work-
study curriculum, but he
sensed that Adventist educa-
tion must adapt its basic
principles to changing cir-
cumstances. Howell had
seen that the level of profes-
sional education was rising

and that White� ’s advice to the College of Medical Evangelists log-
ically applied to other professions that were critical to the church,
such as teaching and nursing. The outcome was universal accred-
itation for Adventist education. Reynolds projected these conclu-
sions to higher levels of academic performance and a broader
range of degrees that required deeper study. The graduate edu-
cation feared by Wilcox and visualized by Howell was becoming
a distinct possibility. 

The school of advanced studies inaugurated in 1934, which
eventually became the Seventh-day Adventist Theological Semi-
nary in Berrien Springs, Michigan, represented only a partial ful-
fillment of Howell�’s expectations. The wider breadth of academic
activity that he envisioned materialized when Emmanuel Mission-
ary College and the College of Medical Evangelists reorganized
into universities and offered graduate study in a variety of fields.
E. D. Dick, who had had a long career in both denominational
schools and church administration, assured church members in
1957 that graduate schools were in keeping with the traditional
ideals of denominational education.18 Speaking at the Andrews
University commencement two and a half years later, Review and
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Herald Editor F. D. Nichol delivered what may be regarded as the
keynote address for the era of the Adventist university.
Graduate schools differ from colleges, he said, in that they

“attempt . . . to enlarge the borders of human knowledge.”
Claiming that Christianity had too long been on the defensive
about its teachings, he challenged the Adventist university to
educate students to combat flawed reasoning in modern
thought. “[L]et us teach our university students the proper use
of the skeptical faculty. God gave us that faculty to protect us
against the plausible delusions of the devil.” Few, if any, had
more vigorously applied Ellen White� ’s often-quoted dictum
that Adventist education should prepare students to think for
themselves rather than to reflect other people’s thoughts.19

Reynolds had helped lead the way to this point in Adventist
education. In 1950, he had published a serialized history of Ad-
ventist education in the Review and Herald, concluding with a
cover article that traced de-
nominational philosophy of
education from its beginning
to Ellen White� ’s book Educa-
tion. He called upon Advent -
ists to reject popular educa-
tional philosophies, such as
John Dewey’s pragmatism,
in favor of a genuinely Chris-
tian, biblically based philos-
ophy, “inseparable” from
Creation, the fall of human -
kind, and the plan of re -
demp tion. Any church, he
declared, that follows this
phil osophy follows the blue-
print of Christian education.20

In a time line of Adventist education, Reynolds traced events
from 1853 to 1903, ending with the publication of Education,
which he called the “major blueprint” for the church’s global net-
work of schools.21 Already, he had begun a series of eight articles,
“Straight From the Blueprint,” consisting of outlines treating
nearly every imaginable aspect of Adventist education and sup-
porting each detail with a direct quote from Ellen White� ’s writ-
ings.22 Following the thought progression of Education, which
states unequivocally that the ultimate purpose of education is to
restore the image of God in humanity,23 Reynolds first focused
on the spiritual character of the Christian teacher and the bibli-
cally grounded philosophy from which the structure of Adventist
education rose. Only then did he proceed to the tools of imple-
mentation, such as curriculum and discipline.
Reynolds’ writing left little doubt where Adventist education

stood. He demonstrated that one could quote from Ellen White
to support any detail in denominational education, but at the
same time, no one could mistake his central point: Christian
education emerges from a philosophy that seeks to transform
sinful human character and restore humans to their rightful

place as redeemed children of God. The details are the tools
showing how to go about this task. Thus, fundamental philos-
ophy provides the purpose for Adventist schools, and their purpose
defines their identity.

Conflict About the Blueprint
Reynolds, et al. had touched a sensitive nerve. While Ad -

ventists generally agreed that education was to be an experience
of spiritual growth, they commonly cited Ellen White� ’s state-
ment about harmonious development of the mental, physical,
and spiritual powers as the best definition of the blueprint.24

For those who quoted the statement in this manner, the spiri-
tual was a given, but dependent upon the physical and the men-
tal. Looming large in their thinking was an ideal that included
small rural schools, a labor program that required everyone,
including teachers, to work, and a stress on practical knowledge

rather than scholarly excel-
lence as an end in itself.
Ellen White had, indeed,
advocated all of these ideas.
Those subscribing to the

view that this was the correct
interpretation of the blue-
print had reason for concern.
In the United States, during
the three decades following
World War II, regulatory leg-
islation, more stringent child
labor laws and fair labor stan-
dards, and technological ad-
vances created difficulties for
Adventist colleges and sec-
ondary schools. It had be-

come much more difficult to operate profitable school industries
with student employees available only part-time for nine months
of the year. Due to the rising costs of modernization, keener com-
petition, and decreased demand for their products, many Adventist
schools closed their farms and industries. Urban growth swallowed
up some rural campuses. As enrollments grew, institutions lost their
intimate character. Many Adventists alleged that the church’s schools
were “not following the blueprint.”
This debate went international. In Australasia, it peaked in

the 1970s. A. G. Stewart, an early 20th-century student at Avon-
dale College and later a missionary to the Pacific Islands, re-
called that the Australian school was regarded as a blueprint for
a global education system.25 When a new school in Australia
added agricultural science to the routine curriculum, the Aus-
tralasian Record publicized it as “A School With a Blue-Print.”26

A Carmel College faculty member put to rest all doubt that the
study of agriculture was still alive and well among Adventists
by reporting that the Western Australian Education Depart-
ment had approved his institution� ’s agricultural program.27

The Record regularly featured schools throughout Australasia
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with agricultural programs or industrial enterprises. Two exam-
ples were Betikama Adventist High School on Guadalcanal that
began a successful copper industry in 1976,28 and a farm at Pen-
gana School in Tasmania, which yielded abundant crops of food-
stuffs. Writers declared that these schools followed the blueprint.
“We need have no fear for the future of our Christian schools,

provided of course that we endeavour to move back into the
�blueprint� of education as so graciously given by God to the Ad-
ventist Church through the counsel of Ellen G. White,” one au-
thor observed about the Pengana School.29 In 1978, a year-long
series of articles in the Record extolled the virtues of rural life,
declaring that a trend was underway: Adventists were moving to
the country and establishing small schools according to the blue-
print.30 Avondale College implemented an “Avondale College
Blueprint,” a plan encouraging all faculty and students to work
daily in school agriculture or community projects.31

Discussions in Australa-
sia said little or nothing
about redemptive educa-
tion but portrayed student
labor and the study of agri-
culture as fulfillments of
the blueprint. While these
elements had also been
prominent in the United
States, American defini-
tions of blueprint empha-
sized the spiritual character
of education more strongly.
A clash of ideas in Adven-
tese was in the making,
helped on by the economic
and social issues plaguing
the United States after World War II.
Adventist schools both benefitted and suffered from the cli-

mate of the societies in which they operated. They had been
growing bigger but more expensive. Instead of depending on
institutionally provided jobs to pay for their education, college
students relied on grants or loans from public monies, with the
latter leaving them heavily in debt. With increasing frequency,
students also brought to their campuses preferences in dress
and entertainment that challenged traditional Adventist stan-
dards. For many church members, Adventist colleges and sec-
ondary schools appeared progressively less like the ideal they
perceived in Ellen White’s writings.
Reacting to these trends, Raymond S. Moore wrote Adventist

Education at the Crossroads in 1976. His ideas were not new to
Adventism. In the 1950s, he had written triumphant articles as
well as a book about miracles and progress at Japan Missionary
College. While president of that institution, he had instituted
dramatic change based on Ellen White’s Education. The Youth’s
Instructor observed that Moore’s story “revealed how God� ’s
hand is strong toward those who follow His blueprint.”32

Moore’s proposals dealt with the format of education, prima-
rily at the college level, but were also applicable to secondary and
elementary schools. He suggested that a student work-study pro-
gram would cure the ills of Adventist schools and recommended
reducing enrollments to about 400 in order to require every stu-
dent to participate in a work program. He advocated reduction
of teaching loads to allow teachers to supervise student labor,
shortening the daily curriculum to four hours of class time with
four more hours for labor, and adding a third block of four hours
for Bible study and religious activity.
In Moore’s plan, older students would assume some of the ac-

ademic instruction relinquished by teachers when they super-
vised labor. He urged all schools to relocate in the country but at
the same time recommended that school leaders take advantage
of urban businesses by negotiating agreements with them to em-
ploy students. If schools encountered accreditation prob  lems, they

should request status as ex-
perimental institutions. Al-
though Moore avoided the
term blueprint, he told read-
ers that he drew his solutions
from the “Scriptures and the
writings of Ellen G. White.”33

Adventist educational
leaders thought Moore’s
ideas were radical. However,
some church leaders be-
lieved that the time had ar-
rived for Adventist educa-
tion to align better with the
blueprint as they interpreted
it. Introductory state ments
in Crossroads by two Gen-

eral Conference vice presidents fell short of an endorsement but
challenged educators to use Moore’s book to inspire reform.
In keeping with this sentiment, E. H. J. Steed, head of the

denomination’s temperance program, alleged in 1976 that in-
stitutional troubles were the result of digressions from the
Heaven-sent plan that should guide denominational policies.
“If operated according to the divine blueprint, Seventh-day Ad-
ventist institutions will avoid much of the criticism leveled
against institutions today,” he wrote, also asking if it was not
time “to step into the breach with the divine blueprint?”34 Al-
though Steed aimed most of his darts at the denominational
health-care system, he also targeted education.
Adventist educators began to respond, not calling critics by

name, but answering their charges. In a two-part feature in the Re-
view,Walton J. Brown, then General Conference director of educa-
tion, discussed change in denominational schools, the size of Ad-
ventist schools, career training, faith-sharing, and the quality of
school plants. Adventist education “may be even closer to the ‘blue-
print’ than that which was offered many years ago,” he asserted.35

Two years later, in 1980, Reuben Hilde, an associate director
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in the General Conference Department of Education, pub-
lished Showdown: Can SDA Education Pass the Test?, a critique
that squarely addressed the issue of the blueprint.36 Hilde was
not easy on Adventist schools, admitting that educators needed
to plan better curricula and improve financial support, but his
primary message was this: Restoration, redemption, and re-
newal “summarize the fundamental purpose of our schools.”
He urged educators to study all traditions in light of the prin-
ciple of restoring God’s image in sinful humans.37

In a lengthy interview with the Adventist Review editors in
1984, three church education leaders discussed both the nature
and traditions of Adventist education, including the blueprint. The
common element in Adventist education, they concluded, was
commitment to God� ’s service, rather than specific requirements
for content and practice.38

The debate precipitated a mixed and sometimes passionate
reaction from the Adventist
public, but the discussion
subsided after 1985, when
George Knight�’s Myths in
Adventism decried popular
use of the term blueprint,
calling this idea a myth that
portrays Ellen White as an
inflexible prophet. Citing
her writings, he demon-
strated that no single pattern
for all denominational schools
ever existed.39

Conclusion
Even though the high-

pitched debate over the
blueprint of Adventist education may have subsided after
Knight’s book appeared, the notion itself persisted, partly be-
cause the term had achieved its own niche in Adventese. So
what does the Adventist experience with blueprint teach us?
Decades of usage show that writers and speakers have often

used the term without defining it; they have simply declared, with
no explanation, that a given institution or person followed (or
failed to follow) the blueprint. These vague allusions have left
readers to interpret the blueprint according to their own defini-
tions. When referring to everything, blueprint means nothing.
At the other end of the spectrum has been the narrow ap-

plication of blueprint—student labor, for example—in a man-
ner to suggest that one specific aspect of education constitutes
the entire blueprint. Both extremes confuse the issue.
It is instructive to remember that the many references to the

blueprint of education�reveal that most writers were creating
an emphasis rather than a dichotomy. Those who believed that
the blueprint meant small, rural schools did not deny that Ad-
ventist education was also to be redemptive, and neither did
those who argued that the blueprintwas primarily a philosophy

of redemptive education deny that country living and student
labor were beneficial and part of Ellen White� ’s instruction.
To a degree, both emphases emerged from Adventist poli-

tics. Avondale School for Christian Workers was founded as an
official denominational institution, which meant that that im-
plementation of Ellen White� ’s advice became denominational
policy in Australasia. In contrast, the network of so-called self-
supporting� institutions in the southern United States, which
White encouraged as the American version of the Australian
model, operated under private control. Because of White� ’s
backing, those in self-supporting schools found it easy to think
that their institutions replicated what they called the blueprint
better than denominational schools.
But Ellen White� ’s advocacy of the Southern self-supporting

schools of her time did not mean that she rejected denomina-
tional education. Shortly before embarking for Australia, she

told a mother that God in
His providence had estab-
lished Adventist schools
and that her daughter was
far better off on a denomi-
national campus where a
spiritual atmosphere ex-
isted than she would be
elsewhere.40 White also do-
nated the proceeds from
the sale of her book,
Christ’s Object Lessons, to
help relieve the debts of
Adventist schools. She sup-
ported both the denomina-
tional and the extra-de-
nominational education of

her time, but protagonists of each model have often claimed to
implement the blueprintmore closely. Sometimes their rhetoric
has reached highly charged levels.
Knight argued that the common application of blueprint to

describe Ellen White� ’s counsel about education distorts her in-
tentions because it implies a single design for all Adventist
schools.41 Hilde pointed out that blueprint has also suffered
from misleading and judgmental use. An example of Knight’s
and Hilde’s complaints is the assertion that Adventist schools
must be small and rural, otherwise they cannot conform to the
blueprint. Knight documented that Ellen White did not set
forth a single plan for all Adventist schools, while Hilde added
that she also called for schools in cities for students who were
unable to attend institutions in the country.42

While admitting that he agreed with some criticisms of de-
nominational schools, Hilde declared that some of the most se-
rious damage to Adventist education came from church leaders
who focused on a single point in education, supporting it with
copious citations from Ellen White, which produced an imbal-
anced expectation of what schools are to accomplish. Misap-
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plied concepts relating to the blueprint have “hardened into an
inflexible mold,” he declared. “[T]he phrase ‘getting back to the
blueprint’ has a righteous sound and appears undebatable, but
in reality it can be, and has been, very misleading.”43

Ellen White’s statements regarding school size prompted
Moore’s recommendation to cap enrollment at low levels. To
implement this suggestion would have required Adventists to
at least double, if not triple the number of their colleges in
North America alone, incurring heavy costs for land and con-
struction. Financial integrity of institutions, spending denom-
inational money wisely, and providing educational opportuni-
ties for all Adventist students were also principles that Ellen
White espoused. Thus, Hilde advocated larger schools as the
more cost-effective way of providing education for all Adventist
youth who wished to attend. 
Critics have sometimes said that principles never change, and

therefore, Ellen White� ’s counsel means exactly the same thing
today as it did when she wrote it. Frequently combined with such
statements are judgmental comparisons and criticism of denom-
inational schools, or allegations that institutional difficulties are
divine punishments for failure to follow the blueprint.
Such thinking is dangerous. That is not to say educators

never make bad decisions, but categorizing calamity as divine
judgment overlooks the fact that in a sinful world, educational
problems can originate from a variety of causes over which Ad-
ventist schools have little control. They have experienced re-
strictions and expropriation by authoritarian governments, fi-
nancial dislocations resulting from out-of-control economies,
and demographic shifts that change constituencies. These con-
ditions have produced a variety of problems, ranging from
threats to Adventist identity to closure. Operating a school by
Adventist principles in the highly regulated and socially con-
scious 21st century is not the same task as in a laissez faire
United States during the 1880s and 1890s. The ideals endure,
but innovative educators must find ways to fulfill Ellen White� ’s
advice in contemporary ways that are appropriate to the envi-
ronment in which their schools function.
The blueprint debate reveals much about Adventists’ under-

standing of prophetic inspiration. When discussing the critics
who believed that changes in the Adventist health-care industry
contradicted the blueprint, F. D. Nichol pointed out that “in-
spiration also sets down the principle that �time and place must
be considered� in applying divine counsel.” A General Confer-
ence vice president, W. J. Hackett, also warned Adventists not
to forget that inspired counsel “is of two basic types. The first
is . . . timeless. . . . The second . . . applies these principles to
specific areas at specific times.”44

Adventist education began with the ideal that the small, sim-
ple, and rural were necessary conditions to maintain spiritual
identity. Church growth and changing environments have chal-
lenged that premise. Scrutinizing their philosophy, Adventist
educators came to understand Ellen White’s advice to mean
that the spiritual/redemptive formed the defining center of ed-

ucation, based upon principles that do not change but which
can function in a modern world where the large, complex, and
urban are the norm. In essence, the debate about blueprint re-
volves around this issue—defining what is central and perma-
nent in contrast to what is conditional and adaptable. 
If we choose to call Ellen White� ’s instruction about educa-

tion the blueprint, the breadth of her understanding of educa-
tion dictates that we must define the term clearly enough to
ensure meaningful discourse. The apt metaphor that appeared
in Adventese a century ago has lost much of its meaning be-
cause writers and speakers have too often twisted it to suit their
purposes. Sometimes it has become a weapon to separate sup-
posed educational goats from supposed sheep. For some, it has
been a kind of imprimatur to authenticate a given program,
institution, or even a person as “traditionally Adventist.” As the
early experience of Warren Howell demonstrated, notwith-
standing their sincerity and authority, speakers and writers have
sometimes forced blueprint to mean what they want it to mean,
rather than what a balanced definition should encompass.
The debate about blueprint will continue, but as we better

understand its history and the principles God has given for the
operation of Adventist schools, we will improve our under-
standing of the issue, which will result in enlightened conver-
sation and more responsible decision making.  �
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“What 
MeanThese
Stones?”

God’s call to keep listening as God 
continues to speak in history:

“The path of the just is as the shining light, 
that shineth more and more unto a perfect day” 

(Proverbs 4:18, KJV).

God’s call to covenant in the Hebrew Torah:
“And what does the Lord require of you But to do 
justly, To love mercy, And to walk humbly with 

your God?” (Micah 6:8, NKJV).1

God’s call to kingdom in the Christian Gospels:
“‘I was hungry . . . , I was thirsty . . . , 

I was a stranger . . . , I was imprisoned and you 
came unto me’” (Matthew 25:35, 36, NKJV).

God’s call on the split-rock granite fountain centered 
on La Sierra University’s Path of the Just:

“Let Justice roll down as waters, and Righteousness 
like a mighty stream” (Amos 5:24).



S
hared stories, symbols, and rit-
uals have power. Sources as
varied as the Hebrew Torah,
the Christian Gospels, the Is-
lamic Qur’an, and the Confu-

cian sayings are among various texts
that invite humankind to pass on sa-
cred stories, to create shared symbols,
and to enact communal rituals that af-
firm our common humanity in light of
the Eternal. The Hebrew Torah com-
mands that the covenant people gather
stones by way of constructing monu-
ments that will pass on story and sym-
bol and ritual to new generations: “that
when your children ask their fathers in
time to come, saying, What mean ye by
these stones? Then ye shall answer
them . . .” (Joshua 4:6, 7, KJV). 
The Hebrew prophets issue calls to

do justly, to love mercy, and to walk
humbly as a sign of faithfulness to the
covenant with Yahweh.2  The Christian
Gospels invite disciples to break a com-
mon loaf and share a common cup as
markers of their pledge to function as
members of the Body of Christ in the
world that God so loved.3 The Islamic
faithful are invited to pray daily,4 with
the Qur’an explicitly noting that Allah
intentionally created diverse peoples so
that they might compete with one an-
other in doing good deeds.5 Further,
the Confucian sayings call for enacting

communal rituals that bring distraught
and separated individuals and commu-
nities together by way of fostering hope
and celebrating a shared vision for hu-
manity.6

In line with scores of admonitions
in the Pentateuch and the rugged He-
brew prophets to enact justice with
special regard for the marginalized
poor, widow, orphan, or alien/stranger7

and following the Christian Gospels’
depiction of a Jesus who ministered ex-
tensively to the powerless and disinher-
ited, the massive concrete walkway
dominating the campus mall of La
Sierra University in Riverside, Califor-
nia, has been transformed into a state-
ment of the school’s mission christened
“The Path of the Just.” The university’s
Stahl Center for World Service teamed
with the La Sierra administration and
Board of Trustees, a landscape archi-
tect, waterworks engineers, and finan-
cial contributors—plus volunteers
from student groups, civic clubs, and
other community organizations—to
remodel the giant concrete slab into a
series of waterfalls and landscaped
planters shaped like the world’s conti-
nents. On these continents appear a
collection of split granite boulders not
unlike those stones referenced in the
Hebrew Scriptures. 
And when students, faculty, staff,

and campus visitors ask, “What mean
these stones?” the university cites the
Path’s statement of purpose: “The Path

of the Just features stones inscribed
with the names of 20th- and 21st-cen-
tury persons whose lives of altruistic
service have fostered individual em-
powerment, human rights, or religious
tolerance—and the ritual of inducting
new honorees into this campus land-
mark is intended to inspire members of
our campus community to ‘Go and do
likewise.’”

The Path of the Just’s Fostering of
“Individual-in-Community” 
The Path of the Just was envisioned

from the outset as one way of challeng-
ing a “rugged individualism” worldview
in which the individual “pulls himself
up by his or her own bootstraps,” “does
it on his or her own,” and/or proudly
asserts that “I never ask anybody for
anything.” The Path of the Just coun-
ters this “me and mine” perception of
reality by encouraging a “we and us”
understanding of the self and the other.
This latter model acknowledges that
humans have a shared responsibility
for what they jointly create as interde-
pendent citizens on what poet laureate
and social activist Maya Angelou has
characterized as “this spit of sand called
Earth.”8 In contrast to a “rugged indi-
vidualist/egg carton” model in which
eggs are classified, segregated, and
placed in individual compartments, or
a “rugged collectivist/eggnog” model

B Y  C H A R L E S  W .  T E E L ,  J R .
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that obliterates all individuality in favor
of a homogenized liquid, stands a real-
istic alternative: the “individual-in-
community/egg basket” model in
which each egg/person retains its indi-
viduality, but they touch one another
and each can draw from and give back
to others in the larger whole.9

Initial Path honorees include indi-
viduals having made widely varied
contributions to community life: a hus-
band-and-wife team whose educational
and medical presence in Peru’s Andes
and Amazon regions transformed so-
cial structures as well as individual
lives; a German theologian and social
activist; a founder of medical institu-
tions in Mexico; a man who enabled
hundreds to escape death in the Holo-
caust; a nun who ministered to the dis-
possessed in India; a human rights ac-
tivist and agent of reconciliation in

South Africa; and a southern California
Chamber of Commerce president who
early on fostered the inclusion of
women and minorities in local leader-
ship.

The Path of the Just’s
Contribution to Campus Life

Campus Locus—welcoming stu-
dents/faculty/visitors. Positioned on the
university’s central mall, The Path of
the Just’s fountain and waterworks
greet all who enter the campus. Here,
one is invited to walk a narrow and
twisting path etched in the broad con-
crete slab that winds its way past cas-
cading waterfalls and among land-
scaped representations of continents
that jut upward to show how tectonic
plates buckle the planet’s surface. At-
tached to the respective continents are
stones engraved with names and brief
descriptions identifying the initial
honorees.

Student Life Programming—new

student orientation. At the beginning of
each new school year, the university
president, vice president for student
life, and student body president lead
incoming students in a dedicatory
liturgy on site at The Path of the Just.
One year, these hundreds of first-year
students were each given small pen-
nants and instructed to fan out among
the Path continents to place markers
on the continent from whence they or
their forebears hailed. Given the U.S.
News and World Report’s high ethnic
and national diversity ranking of La
Sierra University,10 this proved to be a
widespread distribution.

Religious Life Programming—bap-
tismal services and student missions ded-
ications. The campus baptismal font
borders The Path of the Just. Baptismal
candidates, often hailing from different
continents, are invited by the campus
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The passage from the Book of Amos, “Let Justice roll down as waters, and Righteousness like a
mighty stream,” is visually represented on The Path of the Just stonework and fountains (aerial
view top left and on page 24) and cleft rock (top center), which greet incoming campus visitors.
Stone markers honor those whose lives exemplify altruistic service, such as South Africa’s
Desmond Tutu (top right). Shown at the lower and center right are several of the university activi-
ties that occur in this area: A representative group of the many La Sierra students who travel
abroad each year on student mission assignments, archeology excavations, and study tours to
Asia, Europe, the Middle East, and Peru’s Andes and Amazon gather by the fountain; and students
and faculty find the Antarctica bench a pleasant place to study and chat.



pastor to gather in prayer at the Path’s
central cleft rock fountain for further
reflection on the symbolic rite of bap-
tism. And in the baptismal homily, the
campus family is invited to respond to
the prophetic summons of Amos—as
engraved on the Path’s fountain—to be
agents of justice and righteousness. In
addition, students participating in the
university’s missions program walk
The Path of the Just to mark their
destinations and to experience a dedi-
catory prayer at the fountain as they
prepare to depart for varied service
projects in the “uttermost parts of the
Earth.” 

University Classes—curricular stud-
ies. The Path of the Just offers a giant
visual aid for such diverse academic
areas as geography, world history, and
international studies. One guest lec-
turer in the Biblical Ethics and the
Modern World class was a General
Conference Religious Liberty official
whose grandfather met his death in the

Dachau concentration camp for aiding
Jews under Hitler’s regime. Following
his lecture on human rights and reli-
gious liberty, this campus guest led the
class to the Path’s Europe continent,
where he reflected aloud on the three
human-rights activists memorialized
on its granite stones: Holocaust victim
Dietrich Bonhoeffer; Holocaust sur-
vivor Elie Wiesel; and Holocaust savior
John Weidner. 

Service Projects and Study Tours—
local and international. La Sierra Uni-
versity students and community mem-
bers involved in study tours such as
archeological digs in the Middle East,
business students exploring interna-
tional trade options on the Pacific Rim,
general-studies students following in
the footsteps of Fernando and Ana
Stahl in Peru’s Andes and Amazon re-
gions, biology students en route to
discovering new species in Asia, and

language students departing for inter-
national study may mark their destina-
tions on The Path of the Just. Further,
La Sierra students involved in local
outreach endeavors such as the Service
Learning Program and the annual
Community Service Day find them-
selves in step with the likes of sung and
unsung altruistic individuals memori-
alized on the Path.

Endings as New Beginnings—univer-
sity commencement. Just as incoming
first-year students are formally intro-
duced to The Path of the Just upon their
arrival to the La Sierra campus, so grad-
uating students traverse it as they con-
clude their university experience. In-
deed, the university president has used
the occasion of commencement to re-
mind students that just as they were wel-
comed to campus via this landmark,
they now depart by walking past those
stones that honor individuals whose
lives evidenced a commitment to altruis-
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The Path of the Just, seen from the air (above), extends across the La Sierra
campus’s main mall, which connects residence halls, the dining commons,
the student center, and the administration building. Among the events that
take place near the Path is an outdoor baptism held every spring (top right).
The faculty of the H. M. S. Richards Divinity School (bottom right) play an im-
portant part in encouraging students to follow Christ, our ultimate example,
in walking The Path of the Just. 



quiring us to deliver a slave to his mas-
ter, we are not to obey; and we must
abide the consequences of violating
this law.”13 The Path of the Just honors
those who hear God continuing to
speak and who seek, however imper-
fectly, to make God’s justice and right-
eousness a reality in modern times. 
Desmond Tutu is honored on The

Path of the Just. In the tradition of the
Adventist pioneers who called 19th-cen-
tury believers to speak out forcefully
against slavery, Tutu spoke out forcefully
against Apartheid in 20th-century South
Africa and helped move that nation in a
new direction, thereby inching toward
that “perfect day.”14 

Creation Story Definitions—hu-
mankind created as individuals-in-com-
munity. The creation story names the
primordial “man” both as Adam and
adam, translated as both “mankind”
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unto a perfect day,” it should come as
no surprise that moral sensitivities
evolved as biblical writers and actors
achieved a fuller understanding of
God’s will. This metaphor reminds us
that our contemporary understanding
of God and Truth continues to develop
as prophetic voices throughout history
hear and/or speak, in the words of
Abraham Joshua Heschel, “an octave
too high.”11

A key example of humankind hear-
ing God continue to speak becomes ev-
ident through a review of the history of
slavery. While the Hebrew Torah and
the Christian Epistles consistently sup-
port slavery (St. Paul three times ad-
monished slaves to be obedient to their
masters), the key founders of the Sev-
enth-day Adventist Church strongly
supported the anti-slavery movement.12

Despite explicit biblical practice and
admonition in support of slavery, Ellen
White was inspired to write the follow-
ing in 1859: “The law of our land re-

tic service and social justice. And on this
day, the president has expressed an
added hope: “That one day some of you
in this graduating class will be memori-
alized on these stones.” 
 
The Path of the Just Draws Inspi-
ration From Biblical Themes
Biblical principles that point to re-

sponsibilities shared by individuals and
communities in the ongoing quest to
do justly, to love mercy, and to walk
humbly with God are many and varied:

Biblical/Christian Ethics—toward a
more perfect day. The study of biblical
ethics mines the Scripture to compre-
hend how its writers recorded what
they came to understand to be “the
good, the right, and the ought” in the
context of their place and time. Given
the overarching biblical admonition
that “The path of the just is as the shin-
ing light, that shineth more and more

At the start of orientation, new students enter the campus on The Path of the Just to plant markers
on the continents their ancestors called home, such as Africa (top).  Article author Charles Teel (lower
right, at right) welcomes General Conference Public Affairs and Religious Liberty Department Director
John Graz to a religion class as students gather around the Europe continent. The artistic representa-
tion of Antarctica (center bottom) is located at one end of the Path.



and “humankind.”15 This naming of
Adam/adam was hardly an accident,
any more than the character Scrooge in
Dickens’ “A Christmas Carol” was se-
lected by merely letting a finger fall at
random over a roster of names. Rather,
the term Adam/adam is a designation
that allows the writer linguistically to
emphasize that humans, both as indi-
viduals and collectively, were called to
be responsible for a variety of tasks
such as tending to/caring for a shared
garden, naming/ordering a shared
creation, guarding/shaping the shared
environment, and walking both per-
sonally and communally with their
Creator in the cool of the day. The Path
of the Just honorees’ generous invest-
ment of their time, talents, and ener-
gies in causes that benefit others testi-
fies to their conviction that humankind
was not created solely to be rugged in-
dividuals. Rather, humankind of both
genders is called to facilitate shared
community in this world that God so

loved. As the former chairman of the
ethics department at Harvard Divinity
School, James Luther Adams, emphati-
cally declared: “Personal ethics and so-
cial ethics are of one piece of cloth.”16

A Path of the Just honoree and Col-
lege of Medical Evangelists (now Loma
Linda University) graduate, Iner Sheld
Ritchie followed God’s call to function as
an “individual-in-community” by shar-
ing his skills as a physician with Mexico,
concurrently treating that nation’s presi-
dent as well as remote villagers. He co-
founded Montemorelos Hospital, which
evolved into a school of nursing, a med-
ical school, and a university. He also
founded LIGA Flying Doctors of Mercy
to operate clinics on behalf of Mexico’s
poor.17

Covenantal Calls—humankind
called to create just structures that foster
holism: Biblical accounts of God’s

covenant and the exodus from Egypt
help us understand that terms such as
salvation, liberation, healing, and whole-
ness demand the fostering of physical,
intellectual, social, and spiritual dimen-
sions of communities (social transfor-
mation) as well as of individuals (per-
sonal transformation). The Hebrew
Scriptures’ central covenant theme, in-
troduced in Exodus 19, draws on dis-
tinctly communal/corporate terms in
delineating societal and institutional
responsibilities: “‘You shall be to Me . . .
a kingdom of priests, a holy nation.’”18 

The Decalogue (Exodus 20) calls for
the worship of Yahweh in Tablet I and
requires obedience to ethical com-
mands in Tablet II. The Covenant Code
in Exodus 19-26 stipulated a plethora
of social institutions and systems that
called upon the recently escaped Is-
raelite slaves to create a just society
with institutions that foster holism.
These chapters, along with the
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The Path of the Just Asia continent (far left)
features granite stones honoring author
Pearl S. Buck and Adventist “China Doctor”
Harry Miller. Hundreds of volunteers partici-
pated in building the Path (bottom). Stu-
dents from Avondale College in Cooran-
bong, New South Wales, created the
Australia continent. Members of Seniors in
Action for God with Excellence (SAGE), led
by its president, Bob Grady, constructed the
five other continents (left).



Adventist nurses and Path of the Just
honorees Fernando and Ana Stahl have
been praised by scholars, politicians, and
journalists in Europe, North America, and
South America for the manner in which
they improved the lives of the residents of
the Peruvian highlands. The Stahls are
credited with contributing to the inclusion
of a 1915 religious-toleration clause in
Peru’s national constitution. Further, the
Stahls established the first indigenous and
first co-educational school system in these
Peruvian highlands for the marginalized
Aymara and Quechua peoples who consti-
tuted more than 90 percent of the popula-
tion of Peru’s Altiplano.20

Prophetic Calls—communal support
demanded on behalf of the marginalized.
The Hebrew Scriptures present justice
and righteousness as divine qualities to-
ward which humankind is to aspire.
Indeed, the Hebrew people are admon-
ished to mete out justice after the ex-
ample of Yahweh, who never takes a
bribe, who judges fairly, and who gives

special consideration to the needs of
the marginalized elements of society.21

Just as Yahweh protected the covenant
people while they were alien strangers
in Egypt, so they were now called to re-
late redemptively to varied powerless
population groups.22

The call by the Hebrew prophet
Amos for justice and righteousness to
be enacted in society’s social, political,
economic, and religious structures
(and not merely through such liturgical
forms as sacrifices, feast days, offerings,
and worship anthems) is engraved on
the granite boulder that forms the
source of the Path’s fountain and wa-
terfalls: “Let Justice roll down as waters,
and Righteousness like a mighty
stream” (Amos 5:24). 
Path of the Just honoree John Weidner

was an Adventist churchman and Dutch
resistance leader who repeatedly risked
his life during World War II. In answer-
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La Sierra University’s president, Randal Wisbey (top, right), joins the Path’s
landscape architect Cheryl Nickel and former La Sierra president Lawrence
Geraty to unveil the stone honoring German theologian Dietrich Bonhoeffer.
Among the other Path honorees are (top right) Adventist Holocaust rescuer
John Weidner, humanitarian Mother Teresa, and (bottom right) Adventist mis-
sion pioneers Ana and Fernando Stahl.

prophetic books that follow, contain
scores of reminders that these institu-
tions and systems must give special at-
tention to four marginalized popula-
tions: the poor, the widow, the orphan,
and the alien/stranger. In fulfillment of
Tablet I of the Decalogue are national
holidays/holy days, the priesthood sys-
tem, and the sacrificial system. And
systems conforming to the principles of
Tablet II include such institutions as
the land-use system, the tax structure,
schools, courts and the penal system,
and the social welfare system.19 The
names of prophetic individuals en-
graved on The Path of the Just stones
serve as consistent reminders of a
Judeo-Christian grounding in which
Yahweh’s call to covenant makes em-
phatic demands with regard to social
ethics and social institutions no less
than on their personal ethics and indi-
vidual lives.



ing the prophetic call to do justice on be-
half of the powerless, he worked with
others in establishing the Dutch-Paris
Line, which aided as many as one thou-
sand Jews and Allied troops in escaping
Hitler’s Third Reich.23

Eschatology and Ethics Sermon—let
that for which you hope be that for
which you work. I give thanks to several
of my professors at the Seventh-day
Adventist Theological Seminary for the
insight that in Matthew 24, when
the disciples asked Jesus an end-time
eschatology/chronology question
(“When will the kingdom come?”), He
offered a present-time/social ethics re-
sponse (“How to wait faithfully”). 
• Signs: Never give up hope in the

face of these struggles that appear in
every generation anew: in spite of wars,
rumors of wars, pestilence, famine,
earthquakes, and false prophets, the
kingdom will triumph. 
• Mini-parables: No one knows

when the kingdom will fully emerge. 

• Bridesmaids parable: Be prepared
for the bridegroom’s appearance when-
ever he elects to appear.
• Stewards parable: Be prepared by

investing the talents entrusted you in
the marketplace of life. 
• Sheep and goats parable: Be pre-

pared, especially, by investing your tal-
ents on behalf of the powerless and the
disenfranchised, for when you have
ministered on their behalf, you have
ministered to Me! 
This final parable in response to the

disciples’ eschatological/chronological
question—be prepared by meeting the
concerns of the hungry, the thirsty, the
naked, the infirm, the imprisoned, the
alien/sojourner—appears to be an in-
tentional parallel to the Hebrew cov -
enant call to social action on behalf of
the poor, the orphan, the widow, and
the alien/stranger. Accordingly, as with

those honored on the Path’s stones, let
that for which we hope be that for
which we work. Now.
Former Presbyterian missionary to

China and Nobel Laureate for her book,
The Good Earth,24 Pearl S. Buck, Path of
the Just honoree, modeled this principle
by establishing orphanages for ostracized
biracial children throughout Asia in such
countries as China, Korea, and the Phil -
ippines. In 1949, she created Welcome
House, an international adoption agency
that has placed some 7,000 children
throughout the world.25 

Apostolic Letter—a demand that
kingdom citizens exhibit a faith that
works. The Gospels invite us to be like
the heavenly Parent whose rain is show-
ered upon the faithful and the unfaithful
and whose sun shines upon the just and
the unjust alike.26 And the Epistles
boldly proclaim that we are saved and
graced by faith and not by works “lest
anyone should boast” (Ephesians 2:9).
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ÓSCAR ARIAS SÁNCHEZ
President of Costa Rica
Awarded the Nobel Peace Prize
Advocated for demilitarization

ELIE WEISEL
Author
Holocaust survivor
Advocated for human rights

DESMOND TUTU
South African churchman
Awarded the Nobel Prize
Advocated for human rights

MOTHER TERESA
Albanian churchwoman
Awarded the Nobel Prize
Ministered to the poor of India

ANA & FERNANDO STAHL
Missioners to Peru’s Andes & Amazon
Fostered indigenous education
Liberated oppressed people

HARRY MILLER
“China Doctor”
Founded hospitals throughout Asia
Developed multiple uses for the soybean

JOHN WEIDNER
Dutch resistance leader & churchman
Founded the Dutch-Paris Line
Helped one thousand people to escape the
Third Reich

PEARL S. BUCK
Author, activist, missioner to China
Awarded the Pulitzer & Nobel Prizes
Founded a chain of orphanages in Asia

INER SHELD RITCHIE, M.D.
Medical missioner to Mexico
Founded Hospital y Universidad de Montemorelos
Founded LIGA Flying Doctors of Mercy

VERNON L. NICKEL, M.D.
Orthopedic surgeon/inventor in southern
California
Empowered persons with disabilities
Revolutionized patient care

DIETRICH BONHOEFFER
German churchman and
esteemed theologian
Martyred by the Third Reich

ART PICK
“Mr. Riverside”
Creator of community
Mentored marginalized populations

JAMES & AVRILLE KAATZ
Southern California churchpersons
Fostered lay inquiry
Promoted an open church

InITIal honoreeS on The PaTh of The JuST
Each commemorated on split granite boulders



Yet these Epistles also boldly resist what
Dietrich Bonhoeffer characterizes as
“cheap grace” in his classic book The
Cost of Discipleship,27 written from a
Nazi prison cell. Some two millennia
prior to Bonhoeffer, the Epistle of James
boldly called believers to assert that faith
works.28 Just as our Lord’s ministry re-
flected special attention to the needs of
the powerless and dispossessed, whether
Jews or Gentiles, so the early Christian
Church was admonished to direct its
service to these same populations and to
avoid actions of favoritism meted out to
the powerful and influential. Although
James’ Epistle is addressed to the primi-
tive community of faith, his writings
solidly anticipate Bonhoeffer in rejecting
a passive “cheap grace” and calling for
transformed lives that embrace the poor
and eschew hierarchical discriminations
of rank and caste and class in putting
faith to work.29

Lutheran theologian and pastor Die -
trich Bonhoeffer is memorialized on The
Path of the Just for the manner in which
he put his faith to work by leaving the
safety of the United States to return to his
native Germany as Hitler was consolidat-
ing his power, participating in the found-
ing of the Confessing Church in opposition
to the Third Reich, and ultimately being
martyred for his convictions.30

Apocalypse Beasts—identifying
beastly principalities and powers past
and present.While the naming and
branding of beasts in the Apocalypse
varies widely among students of Scrip-
ture, there is clear agreement that the
Seer of Patmos portrays sin and salva-
tion not as merely embedded in indi-
vidual hearts, but also in institutions
and systems that trample on justice and
mercy, and foster oppression. Pagan
beasts prowled fledgling Christian
communities; political divinities de-
manded a pinch of incense signaling a
confession that Caesar is Lord. Eco-
nomic beasts purchased, transported,
and sold slaves—thereby trading in the
“souls of men.”31 

Our 19th-century forebears ex -
coriated the American Republic, the
American president, and Southern
slaveholders in harsh terms for counte-
nancing slavery. Ellen White con-

demned this social evil as “‘a sin of the
darkest dye.’”32 Fellow denominational
co-founder Joseph Bates condemned
U.S. slavery, colonial expansionism,
and the undeclared war on Mexico by
referencing the United States as “this
heaven-daring, soul-destroying, slave-
holding, neighbor-murdering coun-
try.”33 These spiritual forebears were
not content to calculate “time, times,
and the dividing of times” in naming
beasts of the past; rather, they also
dared roping, tying, and branding pres-
ent-day beasts. 
An insightful statement by a La

Sierra University student suggests that
this individual may well possess creden-
tials to one day be memorialized on The
Path of the Just: After reading Martin
Luther King’s book, Stride Toward Free-
dom,34 he remarked in class: “It is easy
for me to look back some three decades,
to recoil at the beastly social sin of segre-
gation and Jim Crow, and even to imag-
ine myself marching with King.” He then
paused, and added perceptively: “But
what troubles me is this—what current
social practices will I look back on, say,
30 years from now and discover injus-
tices that I had been oblivious to?”35

The social justice conscience of this
student has been informed in no small
part by his Adventist forebears, a her-
itage that also informs the objectives of
La Sierra University’s Path of the Just.
This commitment to making a differ-
ence today and in this world that God
so loves comports beautifully with the
metaphor employed by our denomina-
tion’s prophetic co-founder: “The
branches of the Tree of Life extend over
into this world.”36

In Summary: Bad News and 
Good News
• The good news: Passing on story,

rite, and symbol can empower us as in-
dividuals and as communities.
• The bad news: Story, rite, and sym-

bol can lose their power and become
nothing more than empty form.
• The good news: Prophetic individ-

uals in every era hear and speak an “oc-
tave too high” in calling us to be just
and righteous. 
• The bad news: We can become so

comfortable with our ways of doing

and being that we kill those prophets
who challenge the status quo. 
• The good news: A new genera -

tion may well come to recognize the
prophetic foresight of these change
agents that their parents killed or si-
lenced and honor martyred prophets in
stained glass.
• The bad news: Subsequent genera-

tions may come to imprison these
prophets in stained glass, relegating
them to a merely symbolic role. 
• The good news: Yet God finds ways

in every place and time to challenge
human beings to do justice, to love
mercy, and to walk humbly.
• The bad news: Various principali-

ties and powers and Apocalyptic beasts
continue to rear their heads.
• The good news: Kingdom commu-

nities ultimately triumph over these
false principalities and powers, for in
this Great Controversy that is life,
prophets refuse to be silenced, the
Faithful Woman of the Apocalypse is
victorious over the Harlot, and the
Baby wins over the Dragon. Good
news, indeed! 
May our students, our communities

of faith, and the citizens of this world
ever be empowered by such stories,
symbols, and rituals as have inspired
inductees on La Sierra University’s The
Path of the Just to call for justice to roll
down like waters. And may such em-
powerment inspire each of us to “Go
and do likewise.”  �

This article has been peer reviewed.
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a
few years ago, I met in south-
ern California with a large
group of La Sierra and Loma
Linda University students
who had just returned from

a year in the Adventist Colleges Abroad
(ACA) program in France. After the meeting, we decided to have
dinner in a restaurant. While waiting to be served, we had an an-
imated conversation in fluent French. 

As we shared our European experiences, the young waiter called
out loudly, “Welcome to California. I take it you are all tourists vis-
iting the area.” He was surprised to learn that the students were all
Americans and asked why we were all speaking French. The stu-
dents told him of their fantastic adventure of spending a year in
France, learning a foreign language, acquiring cross-cultural aware-
ness, traveling around Europe and getting better prepared to thrive
in a multicultural world. The young waiter, a student himself at the
University of California, was so fascinated by our story that he de-
cided to join the ACA program at Collonges, France. 
Some months later, I was traveling with a colleague from one

of the European colleges to Walla Walla
University (College Place, Washington) to
promote the ACA programs. We were at
the departure gate for a connecting flight
when we heard an announcement: “Is
there a passenger here from Adventist

Colleges Abroad?” We were quite startled, as we could not imagine
how anyone at the airport would know about us. Soon I was
amazed to see a United Airlines employee displaying one of our
large banners announcing “Adventist Colleges Abroad: Learning
Without Borders.” The banner had apparently fallen out of its dis-
play case during the previous flight, and they no longer knew to
whom it belonged. I ran to the counter and reclaimed the banner,
thanking the representative. 
To my surprise, he started asking me about the program.

Could students who are not Adventists join in? Could I give him
some information for his daughter? We exchanged e-mails, and
eventually his daughter did study in Spain, where she had a mag-
nificent experience. 
Opportunities for spreading good news can occur anywhere,
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anytime, even at an airport. The good news of salvation can be
shared in many ways, and I believe that the ACA experience is
a powerful spiritual tool, not only for those who don’t know
God, but also for the ones who already do and are seeking a
closer walk with Him. 

A Brief History 
Adventist Colleges Abroad is a study-abroad consortium

comprised of 14 Adventist colleges and universities in North
America and 13 colleges and universities abroad. These 27 in-
stitutions work together to prepare students for foreign-lan-
guage fluency and cross-cultural awareness. 

In 1961, La Sierra University sent the first group of Amer-
ican students abroad for language study to Collonges, France.
After that group of 90 returned with glowing reports about
their experience, Pacific Union College (Angwin, California)
sent a group to Spain. Other North American Adventist colleges
and universities recognized that language programs abroad
could greatly enhance the international aspect of their curric-
ula, and soon several other institutions joined in the venture. 
Eventually, the idea of a consortium emerged to ensure uni-

form requirements for all participating colleges. The first or-
ganizational meeting took place at Andrews University (Berrien

Springs, Michigan) in the summer of 1961 and resulted in the
formal creation of Adventist Colleges Abroad. 
The ACA’s headquarters is located at the North American Di-

vision Office of Education in Silver Spring, Maryland. ACA pro-
grams are monitored and supervised by a director and ultimately
by the ACA Board of Directors. Its chair is the NAD vice-presi-
dent for education; and its members are the presidents, vice pres-
idents, registrars, and modern-language department chairs of the
Adventist colleges and universities in North America.
Having the full support of the church has greatly enhanced

the consortium’s chances for success. Because of ACA’s link
with the denomination, both parents and institutions feel safe
in sending their students abroad. The link to church headquar-
ters provides assurance that someone is monitoring the pro-
grams and caring for the students while they are in a land far
from home—giving attention to their academic programs and
achievements, to their well-being and cultural adaptation, as
well as to their spirituality and other concerns. 

The ACA Edge
As the Seventh-day Adventist Church faces inter-cultural de-

mands on a global scale in achieving its mission, this produces a
number of challenges. To help students become global citizens
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Clockwise from top left: ACA students contemplate nature in
Germany (Friedensau Adventist University). 
River Plate Adventist University ACA students on a historical
tour in Argentina. 
The beautiful campus of the Adventist University of France in
Collonges is one of the European ACA study sites. 



of the 21st century, we must engage them in learning that pre-
pares them to think and behave in more sensitive ways. Interna-
tional experiences will be crucial to the cognitive, affective, and
behavioral development of graduates as they go forth into lives
that will increasingly demand intercultural competence. ACA can
and is helping the world church accomplish its global mission.*
Developing intercultural competence is a vital part of higher

education today, but this does not come by accident. Walking the
streets of Paris does not magically make one fluent in French or
an expert in European literature and culture. A well-constructed
academic curriculum is needed, and that’s what ACA provides.
Some programs abroad offer only three hours of class per week.
Students in such programs may benefit from sightseeing in the
host nation and make new friends, but they often return home
knowing hardly a word of the language and ignorant of the coun-
try’s culture and history. But ACA has an edge. Tourism is not its
primary component; rather, it emphasizes learning in a different
cultural milieu—by immersing students in an intensive program
that demands 25 to 30 hours in class each week. In addition, the
fact that the Adventist Church has a consortium of excellent col-

leges and universities abroad that are ready to go the second mile
to make this experience a positive one in the lives of students cre-
ates an opportunity that cannot be underestimated. 
Focused study abroad, in a program such as ACA provides,

prepares young people for many job opportunities that demand
multilingual skills. ACA also opens employment opportunities
in international organizations, foreign service, and international
enterprises. Many of those who complete the program choose to
work for the global mission of the Adventist Church. 
ACA participants and their parents offer glowing recommen-

dations of the program. This is obvious from quarterly ACA eval-
uations. One student from Michigan wrote: “I have met God in
Argentina. I will never forget my roommates’ examples of faith.
There is so much joy in their spiritual lives. It is contagious.” Re-
cently, two parents from southern California contacted the ACA
office, expressing the same feelings about their children’s experi-
ence on the first Sabbath at River Plate University in Argentina. A
young person from Andrews University who was studying in
Spain answered one of the questions about the spiritual environ-
ment on the campus of Sagunto College by saying: “I do not know
enough Spanish yet to be able to evaluate the quality of the ser-
mons preached on Sabbath, but I know that the spirit of God is
here, as it is revealed by the great love and care that the Faculty

36 The Journal of Adventist Education • Apri l /May 2012                                                                                                    http:// jae.adventist.org

Clockwise from top left: To learn Russian, ACA
students enter through this gate at the Ukrainian
Institute of Arts and Sciences. 
Study tour of archaeological sites in Athens for ACA
students enrolled at the Athens Study Center in Gly-
fada, Greece.          
Happy ACA students in Thailand (Asia-Pacific Interna-
tional University).

* Anne and Keith Chambers, Developing Intercultural Competence and
Transformation (Sterling, Va.: Stylus Publishing, 2008), p. 128.



and Staff show us every day.” Another student from Southern Ad-
ventist University in Tennessee wrote from Villa Aurora, Italy:
“The ACA program has opened my eyes to the world.” She went
on to explain how this experience had helped her to embrace dif-
ferences, respect others more, and better prepare for life.

The ACA Impact
Although ACA prepares students for a better understanding of

the world in the 21st century and provides strong academic and
cultural components, its core mission is spiritual development.
Currently, many former ACA students are working for the church
all over the world using their linguistic and cross-cultural skills.
According to surveys conducted by Adventist Colleges Abroad,
about 40 percent of ACA students decide to serve the church. 
Since its beginning in the 1960s, about 20,000 college students

and quite a number of academy students have studied abroad in
ACA’s program. Many of our denominational leaders, university
presidents, professors, secondary school teachers, pastors, and
other church professionals are ACA alumni. They concur that the
year abroad was one of the best of their lives, very often defining
their future careers and decisions to serve the church. One stu-
dent from Pacific Union College, returning from a year of study
in France, said: “I know I am no longer the same person but I feel

that I am a much better one now.” A former La Sierra student
credits her government position in Washington, D.C., to the fact
that she studied at the Spanish Adventist Seminary and achieved
fluency in Spanish. A successful lawyer in the D.C. area attributes
a large portion of his success to the two years spent as an ACA
student at Bogenhofen, Austria.

The ACA Programs
At present, ACA offers summer and/or academic-year pro-

grams in Spanish, French, German, Italian, Portuguese, Rus -
sian, Japanese, Chinese, and even Greek and Hebrew (for reli-
gion students) at participating colleges in countries around the
world—from Asia to Europe, and Central and South America.
While ACA only accepts college students during the academic
year, qualifying academy students can enroll in its six-week in-
tensive summer programs.
ACA students can complete majors and minors in languages

and art as well as combined majors in a variety of areas: busi-
ness, political sciences, international studies, and others. All
ACA credits are automatically recognized by Adventist Amer-
ican universities and a growing number of public universities.
The ACA programs also prepare students for external state ex-
aminations leading to recognized diplomas. Such diplomas in
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Clockwise from top left: Young people who enroll in ACA
spend 25-30 hours a week in class, far more than in most
study-abroad programs. The students shown here are at the
Spanish Adventist Seminary in Sagunto, Spain. 
ACA students enrolled in Bogenhofen Seminary take a cul-
tural tour of Austria. 
Brazil Adventist University ACA students visit a cave.



foreign languages equip ACA alumni to teach a foreign lan-
guage when they return to their home countries. The ACA stu-
dents from most of the programs regularly achieve a success
rate of 90 percent on these demanding examinations. Take the
case of the DALF (Diplome Approfondi de Langue Française) of-
fered by French universities, for which students prepare at Ad-
ventist University of France in Collonges-sous-Saleve: The lin-
guistic and cultural level is so high, the certificate states that
whoever has succeeded in those exams has acquired the profi-
ciency of a national! The IFLE (French Language Institute at
Collonges) is one of only 30 private institutions of higher learn-
ing in France that has received the renowned “labellisation”
from the French government. 
Furthermore, ACA European programs not only conform

to the Common European Frame of Reference for languages
(CEFE) set by the Council of Europe and by the Bologna Con-
vention, but also fulfill the foreign-language requirements of
all North American Division colleges and universities. ACA stu-
dents can return home with a diploma in Business French
(TEF, supervised by the Chamber of Industry and Business of
Paris). The Spanish Adventist Seminary in Sagunto prepares
students for diplomas certified by the University of Salamanca,
one of the oldest institutions of higher learning in Europe. The

Spanish ACA program also has a partnership with Alcalá de
Henares, one of the most prestigious universities in the world. 

The ACA school at Villa Aurora, Italy, prepares students for the
PLIDA (Italian language certificate examination) with the Dante
Alighieri’s Institute of Florence. Students interested in art cannot
find a better place to study, as Florence is a world-renowned art
center. Students can now earn a minor in art at Villa Aurora, as
well as minors and majors in Italian language and culture. Bogen-
hofen Seminary in Austria offers the ÖSD (Östereichisches
Sprachdiplom Deutsch), a diploma that includes knowledge of the
three varieties of German spoken in Austria, Switzerland, and Ger-
many. Friedensau Adventist University in Germany offers prepa-
ration for examinations with the famed Goethe Institute.

ACA students obtain a total of 18 credits each quarter, for a
total of 54 quarter hours per academic year, or nine quarter hours
for the six-week intensive summer programs. In one academic
year, a student going abroad who enrolls at the intermediate level
will almost totally complete his or her major, with only the last
three courses needing to be taken at the home campus. Minors
can be completed during two quarters abroad. 
An important feature of ACA programs is that most students

can spend one year abroad and still graduate in four years. Such
students are usually enrolled in the humanities, but ACA attracts
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Above: One of the many benefits of ACA: the opportunity to
study art in Florence, Italy. 
Right: Majestic building at Newbold College in England, site
of one of the newest ACA programs.



students from other areas of studies as well: sciences, pre-med,
business, law, religion, nursing, art, etc. Even if the majors are in
a totally different area, ACA students can still return to their
home campus with enough credits for a double major or a minor. 
ACA also offers a wide choice of internships in a variety of

locations: in art at museums and art galleries in Florence, work-
ing with refugees in Spain; preparing for diplomatic careers at
the United Nations, involvement in public health with the
World Health Organization, and engineering and scientific re-
search with the European Organization for Nuclear Research,
all in Geneva; business internships in Germany and Austria;
health professional internships in Argentina; communication
internships in Brazil, etc. Each ACA institution offers a number
of opportunities and choices.
Financial aid applies to these programs. For a relatively low

cost, students can spend a summer or a year abroad, with all
credits counting toward their degrees in the United States.

Professors, physicians, and other professionals also enroll
in the ACA programs, as many of them need to learn a foreign
language for research. Ph.D. candidates join ACA programs be-
cause they need German or French for their degrees. Religion
students join the programs in Greece for the joy of learning
Greek abroad and for the privilege of reading the Book of Rev-
elation on the Island of Patmos.

A Place in Adventist Higher Education
A strong mission emphasis is an integral component of the

ACA programs. For ACA teachers and program planners, the stu-
dents’ spiritual well-being is as vital as their academic achieve-
ments. ACA is blessed with committed directors and faculty. Lov-
ing care is a vital part of each program. Every time we hear one
student expressing his or her desire to serve God, to be baptized,
to give the testimony of how his or her heart was changed through
one of these programs, we can rejoice and say: “It’s well worth it.” 
Studying abroad tends to bring students closer to God. The ex-

perience, however, does not occur without struggles and problems.
For some, the battle with the language is difficult; for others, the
culture shock is disorienting; and for many, being far from family
and friends can be traumatic. But in the end, most students readily
affirm that this was the best experience in their lives. In fact, study
abroad provides a solid preparation for many aspects of life. Re-
silience, greater maturity, more patience, acceptance of what can-
not be changed, increased self-confidence, and developing a posi-
tive attitude in the face of adversity are six of the most-often
mentioned qualities developed while studying and living abroad. 
Human beings naturally tend to resist changes, differences,

and the unknown, and to be suspicious of what they do not un-
derstand. Contemporary society has a compelling need to de-
velop a common basis for dialogue among nations and cultural
groups. This will happen only if we can overcome the barriers
separating us. There is an urgent need to learn how to live in har-
mony in this complicated world. The new generation can and
must understand and implement this better than its elders. 
The world started with one language, and it will end with one

language. In the meantime, communication skills, including for-
eign-language and cross-cultural competence, need to be a part
of any serious curriculum, both in K-12 and in higher education.
ACA provides one such tool to help young people acquire cross-
cultural, multilingual skills. As one ACA alumnus remarked: “If
you cannot go ACA for a year, go for a quarter or a semester. If
you cannot go for a quarter, go for a summer, but just go!”  �

This article has been peer reviewed.

Odette Ferreira is the Director of Adventist
Colleges Abroad (ACA) at the North Amer-
ican Division Office of Education in Silver
Spring, Maryland, U.S.A.
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Summer Sites (six-week intensive study):
• Athens Study Center, Glyfada, Greece
• Bogenhofen Seminary, Bei Braunau am Inn, Austria
• Brazil Adventist University, Sao Paulo Campus, Sao Paulo, Brazil
• River Plate Adventist University, Libertador San Martin, Argentina
• Adventist University of France, Collonges-sous-Saleve, France
• Italian Adventist College, Villa Aurora, Florence, Italy
• Saniku Gakuin College, Chiba-Ken, Japan
• Spanish Adventist Seminary, Sagunto, Valencia, Spain
• Asia-Pacific International University, Saraburi, Thailand
• Ukrainian Institute of Arts and Sciences, Kiev Region, Ukraine

Academic Year Program Sites:
• River Plate Adventist University, Libertador San Martin, Argentina
• Friedensau Adventist University, Moeckern-Friedensau, Gernany
• Bogenhofen Seminary, Bei Braunau am Inn, Austria 
• Brazil Adventist University, Sao Paulo Campus, Sao Paulo, Brazil
• Adventist University of France, Collonges-sous-Saleve, France
• Italian Adventist College, Villa Aurora, Florence, Italy 

• Spanish Adventist Seminary, Sagunto, Valencia, Spain
• Newbold College, Bracknell, Berkshire, England (a new program just

added to ACA)
All ACA cultural tours are a part of the academic programs and are in-

cluded in the tuition.

Entrance Requirements
Summer Courses 

• No language pre-requirements; beginners accepted. 
• Minimum GPA: 2.5. Four levels offered in most programs

Academic Year 
• French and Spanish, one year of language learning required
• Minimum GPA: 2.5
• Good citizenship in the home college/university in the U.S.
• Placement tests are given upon arrival abroad to determine linguistic

level.
• Students from non-Adventist institutions are also accepted.
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G
raduate business educa-
tion is in high demand
everywhere, including the
Seventh-day Adventist
Church. Since 1990, 34

Master’s programs in business have
been started at various Adventist col-
leges and universities; 14 of these pro-
grams were initiated between 2005 and
2010. How did graduate business edu-
cation get its start within the denomi-
nation? What is its story?
Sometimes the confluence of timing

and vision gives a particular institu -
tion or a person the opportunity to
“mother” growth in a particular area,
which subsequently supports the
church’s institutions in a unique way.
Such is the case with graduate business
education in Adventist higher educa-
tion. Interestingly, its roots, like the
roots of the medical work of the
church, were established in Battle
Creek, Michigan. Battle Creek Sanitar-
ium became the “mother” of a large
number of Adventist hospitals and
medical institutions, with its graduates
leaving Michigan to serve around the
world.1 Similarly, Battle Creek College,
the church’s first institution of higher
learning, which eventually became Em-
manuel Missionary College and then
Andrews University, was the educa-
tional “mother” whose offspring estab-
lished undergraduate business educa-
tion, and ultimately graduate-level
training, around the world. 

The Beginning
The First Annual Catalogue (1875)

for Battle Creek College did not list
specific courses but did include May-
hew’s Practical Book-keeping Embracing

Single and Double Entry, Commercial
Calculations and the Philosophy of
Morals of Business (1866) as one of the
college textbooks. The Second Annual
Catalogue included bookkeeping as a
separate course.2  By 1879, the college
had a Commercial Department, which
continued when the school moved in
1901 to Berrien Springs, Michigan.
Other Adventist colleges that opened
between 1880 and the early 1900s also
had commercial departments. The typ-
ical curriculum included courses in the
history of business, bookkeeping, busi-
ness law, office machines, and various
secretarial subjects.3

Because the late 1800s and early
1900s were the era of the “self-made”
businessman, commercial departments
did not possess significant academic
stature at most colleges and universi-
ties, public or private. While Ph.D. de-
grees existed in some disciplines, they
were not available in business. The
courses offered by commercial depart-
ments were seen as too practical to be
part of a standard university curricu-
lum, but they were considered essential
in an Adventist college because of the
need to train church employees. 
The years after World War II

brought major changes to colleges and
universities across the United States, as
thousands of men took advantage of
U.S. Government funding for advanced
education as they sought to reintegrate
into U.S. society after the war.4 Enroll-
ment in all colleges and universities
across the U.S., Adventist schools in-
cluded, increased dramatically—in
some cases doubling almost overnight.5

Business curriculum offerings ex-
panded and became more specialized
in response to the enrollment expan-
sion. 6 Along with specialization came
an increased demand for business fac-

ulty, especially academically trained
teachers with terminal degrees. At the
same time, a new business accrediting
body, the AACSB (Association to Ad-
vance Collegiate Schools of Business)
developed standards for business cur-
riculum, library holdings, faculty quali-
fications, and faculty research. Depart-
ments of business became schools and
colleges of business and gained signifi-
cant academic respectability within
their academic communities. Doctoral
programs in all business specialties
quickly developed at the major univer-
sities across the United States, and to
some extent in Europe.
Adventist schools struggled to keep

up with the rapid changes in the busi-
ness field. In the early 1950s, the church
had only about 30 to 40 business teach-
ers—all white males.7 The business fac-
ulty of the typical North American Ad-
ventist college throughout the 1950s and
into the mid-1960s consisted of one or
two men. If a woman was hired, she gen-
erally taught only secretarial courses like
typing and shorthand. 
By the late 1950s, the male business

faculty members usually had earned
Master’s degrees. Dr. Robert Firth, chair
of the business department at Union
College (Lincoln, Nebraska) from 1952-
1964, described his resources as: “two
faculty, a small office in the basement, a
phone, a typewriter, a shared reader, and
$500 a year for books and magazines for
the library.”8 Firth taught six classes a se-
mester and took graduate work toward
his doctorate in management at the Uni-
versity of Nebraska in his “spare time.”
He completed his Ph.D. in management
in 1960—the first doctorate in manage-
ment in the denomination. At that
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time, seven Adventists, worldwide, had
business-related Ph.D.’s, most of them
in economics or accounting, but none
in management (e.g., Economics:
Ralph Koorenny at La Sierra College
[Riverside, California] and Charles
Stokes at Atlantic Union College
[South Lancaster, Massachusetts]; Ac-
counting: Robert Boyd at Pacific Union
College [Angwin, California]).9 Wayne
VanderVere, who taught at Southern
Missionary College in Collegedale,
Tennessee (now Southern Adventist
University), and is probably the best-
known Adventist accounting teacher,
received his Ph.D. from Michigan State
University in 1967. VandeVere was the
first Seventh-day Adventist to hold
both a Ph.D. in accounting and the
CPA certificate.10

The Need for Business Graduate
Education
By the early 1960s, the Adventist

Church recognized the need for quali-

fied personnel with graduate degrees in
varied fields to serve its growing educa-
tional institutions around the world. Ac-
cordingly, the Seventh-day Adventist
Theological Seminary was transferred
from Washington, D.C., to the campus
of Emmanuel Missionary College in
Berrien Springs, Michigan. The move
made it possible to create Andrews Uni-
versity, with initial graduate programs in
teacher education, school administra-
tion, and ministerial education. 
In 1964, Robert Firth was asked to

join the Andrews University faculty for
the specific purpose of developing a
graduate program in business to help
upgrade business personnel in church
institutions. Although the church ini-
tially focused on developing graduate
programs in the United States, these
early moves would be repeated around
the world and in every division. The
graduate programs in other territories,
but especially those specializing in busi-
ness, would model their graduate pro-
grams after the ones at Andrews.
Dr. Firth’s assignment to strengthen

the undergraduate business program at
Andrews, create an M.B.A. curriculum,
and find the necessary faculty for the
graduate program—all in one year—
was a difficult one. Given the scarcity
of church members with doctorates,
Firth described the experience as one
of “searching for faculty” everywhere
possible.11

The Andrews M.B.A. program
opened in the summer of 1965 with
Firth and Wayne VandeVere (borrowed
from Southern Missionary College for
the summer) teaching the classes to the
10 students enrolled in the program.
Five years later (1970), the business fac-
ulty at Andrews consisted of a total of
five faculty (all Caucasian men), three
of them doctorally qualified in busi-
ness. By the time Firth retired from An-
drews University’s School of Business
Administration (SBA) in 1993, it had
21 business and computer science fac-
ulty, 15 of whom had doctorates, three
of whom were women, and two of
whom were minorities. 
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Page 40: Secretarial science student in the 1970s. Above: Early Adventist college business departments often focused their curriculum on
secretarial skills—shown above is the Emmanuel Missionary College (now Andrews University) Stenographic Department, 1911-1912.



Firth served as chair of the Business
Department at Andrews from 1964-1978
and remained a member of the business
faculty until his retirement. Between
1978 and 1993, he developed the An-
drews University Press and made many
overseas trips as part of the institution’s
affiliations program. His work with affil-
iations during the 1980s and early 1990s
helped Adventist colleges around the
world to build and improve their busi-
ness programs through consultation and
in some cases, by arranging scholarships
to Andrews University that provided ad-
vanced business education for business
faculty at affiliated campuses. 
Today, most of those colleges are

highly acclaimed universities offering
their own degrees that are fully recog-
nized by their local governments. Some
of them, such as Babcock University and
Valley View University in Nigeria and
Ghana respectively, have surpassed the
mother school, Andrews University, in
the size of their business enrollments.12 

The impact of the first graduate
business program at Andrews Univer-
sity and the foundation laid by the ini-
tial faculty under the direction of
Robert Firth cannot be overempha-
sized. When starting graduate business
education at Andrews University in
1964, Firth studied the AACSB stan-
dards and requirements and followed
their recommendations for a “common
body of knowledge” as a basis for re-
quiring courses for undergraduate ma-
jors and the graduate program. As a re-
sult, the curriculum he developed has
become a worldwide model that has
helped to maintain a standard of excel-
lence in business education within the
Adventist educational system. 
Many of the original purposes of the

Andrews M.B.A. program have been ful-
filled as numerous Adventist institu-  
tions (educational, medical, publishing
houses, food factories, and conference,
union, and division offices) have been
staffed by its graduates. While the
alumni records at Andrews University
are incomplete, it is known that its
M.B.A. graduates from the first 25 years
went on to serve the church at all levels
of direct church administration (confer-
ence, union, and division), as well as to
replicate the Andrews business program

at colleges and universities around the
world. For example, the university’s
M.B.A. business alumni have taught or
are currently teaching at 20 colleges and
universities.13 At the present time, three
division treasurers are graduates of the
Andrews M.B.A. program, as well as the
General Conference treasurer and un-
dertreasurer. Numerous union and con-
ference treasurers, General Conference
auditors, and hospital and school ad-
ministrators are also alumni of the An-
drews business program. 
Although the second Master’s pro-

gram in business in Adventist educa-
tional system was started at La Sierra
University (then a campus of Loma
Linda University) in 1982, the real
growth in graduate business education

within church-related colleges and uni-
versities did not begin until the 1990s.
As Figure 1 indicates, over the past 20
years there has been an explosion of
graduate degrees in business offered at
the denomination’s colleges and uni-
versities, starting with an M.B.A. with a
health-care emphasis at the Adventist
International Institute of Advanced
Studies (Philippines) in 1990, an
M.B.A. at River Plate Adventist Univer-
sity (Argentina) in 1991, and at Monte-
morelos University (Mexico) in 1993.
The challenges of rapid growth are dis-
cussed later in this article.
The influence of the School of Busi-

ness at Andrews University has contin-
ued through its sponsorship, since
1997, of the biennial summer confer-
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1990-1995 1996-2000 2001-2005 2006-2010

Six programs Nine programs Five programs Fourteen programs

East-Central Africa 5 31

Euro-Africa None Identified N/A

Euro-Asia 2 19

Inter-America 9 63

North America 11 75

Northern Asia-Pacific 2 14

South America 8 156

South Pacific 3 21

Southern Africa-Indian Ocean 3 19

Southern Asia 3 21

Southern Asia-Pacific 11 131

Trans-Europe 1 None Identified

West-Central Africa 3 79

Total 61 641

Summary of Adventist College and University Business Programs, in 201116

In some cases, it was impossible to identify whether a business program existed at a college/university or how many
faculty were in the area of business because the breakdown by discipline was not available in either the Seventh-day
Adventist Yearbook or in General Conference statistics. As a result, these numbers are probably understated.

Division Number of Schools Offering Identified 
Four-year  Business Programs Business Faculty*
(Undergraduate or Graduate)*

Starting Dates for Adventist Business Master’s Programs Worldwide14

Figure 1

Figure 2



ence for Adventist business faculty
worldwide. These conferences provide
a venue for presenting research papers,
encouraging research collaboration and
conversation about issues of mutual
concern, and opportunities for profes-
sional growth for business education
faculty throughout the denomination’s
higher education system. The increas-
ing numbers of business education fac-
ulty attending this conference from
outside of North America indicates
that it is fulfilling a worldwide need for
a collegial and professional forum for
Adventist business educators.

The Picture Today
In 2010, 62 Adventist colleges and

universities offered four-year business
programs and/or graduate work in busi-
ness.15 Eleven of these colleges/universi-
ties are in the North American Division
(NAD); five of which offer a Master of
Business Administration degree. Outside
the NAD, numerous Adventist colleges/ 
universities offer graduate work in
business, in addition to related under-
graduate programs. Two church univer-
sities in the Philippines offer a Ph.D. in
business (Adventist International Insti-
tute of Advanced Studies and the Ad-
ventist University of the Philippines). 
In 2011, the current number of

identified business faculty at these
schools, as included in the Seventh-day

Adventist Yearbook, was 641—a huge
increase over the 30 to 40 business fac-
ulty in denominational schools in the
1950s. The  student population at the
Adventist colleges/universities with
these departments/ schools has contin-
ued to increase over the years as well.
Schools with enrollment greater than
3,000 students (2009 figures—the latest
available) are in West Africa (Babcock
and Valley View universities), the
Philippines (Adventist University of the
Philippines), Korea (Sahmyook Univer-
sity), South America (Brazil Adventist
and Peruvian Union universities), the
Caribbean (Northern Caribbean Uni-
versity and University of the Southern
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Above: Robert Firth (1964-1993) and Dale Twomley (1978-1983) both
served as chairs of the Department of Business Administration at
Andrews University.  Twomley was named the first dean of the School
of Business Administration when it was formed in 1980.
Right: Malcolm Russell, longtime economics professor at Andrews
University (1979-2002), chats with students in front of Chan Shun
Hall, current home of the School of Business Administration.



Caribbean), and the United States (An-
drews University). Many business pro-
grams in East Africa, Central Africa,
Argentina, Inter-America, Indonesia,
and the United States are approaching
enrollments of 3,000.

Current Challenges
What blessings God has given and

what growth the Seventh-day Adventist
business programs have achieved since
Battle Creek College started its Com-
mercial Department in 1879 and even
since the 1950s! We have much for
which to praise God. However, with
growth comes both new problems and
challenges that are familiar to those
who entered graduate business educa-
tion in the 1960s. Specifically, the chal-
lenges are as follows:
1. Insufficient numbers of Adventist

faculty. All colleges and universities
must search for business faculty. But
the challenge is magnified when a col-
lege or university desires to recruit
business faculty members who are also
committed Seventh-day Adventists.
One reason for the shortage of business
faculty is that graduates have many op-
tions within the business field other
than teaching. Thus, despite the fact
that Adventist schools graduate high
numbers of business students every
year, few of them go into teaching and
even fewer of those work in Adventist
schools. As a result of the faculty short-
age, many institutions contract their
business classes to local business people
or educators at local colleges and uni-
versities. These individuals may or may
not be Seventh-day Adventists.
2. Academic quality of faculty in

business. Closely tied to the shortage
of faculty to staff Adventist business
schools is the lack of discipline-specific
training in business for the faculty who
teach business courses. Outside of the
United States, business is often the
largest major on campus, a fact that only
increases the need for appropriately ed-
ucated faculty to staff all the subject-
area classes that must be taught to an
ever-increasing number of students. At
times, the only solution seems to be to
find someone (anyone!) who is willing
to teach a business class, irrespective of
his or her academic background. The

School of Business at Andrews Univer-
sity, from time to time, receives calls for
help from around the world, asking for
books or teaching helps for someone
who “had a bookkeeping class in high
school” whom the caller wants to teach a
college accounting class “because no one
else is available.” While one can certainly
understand the immediate pressure to
find a teacher for a class that is about to
start, hiring poorly qualified teachers
does not strengthen a school’s educa-
tional program in the long run.
3. Academic quality of the programs

offered. There is increasing pressure
from the tertiary institutions’ various
constituencies to offer a wide variety of
business specialties. Within the United
States, the pressure to increase under-
graduate offerings and/or Master’s pro-
grams often occurs because of declining
or static enrollment at the institutional
level (even if the business school’s en-
rollment is stable or growing). Outside
of the United States, where business pro-
grams already have large enrollments,
the pressure to increase offerings may
result from local competition or the ex-
pertise of one or more faculty members.

As a result, some colleges and universi-
ties find themselves offering more pro-
grams or majors within the business de-
partment than they can support with
sufficient qualified business faculty.
Business accreditation bodies have long
questioned the viability of a program or
major built primarily on one individual. 
Whether or not the Adventist col-

lege/university seeks business accredita-
tion, it is unwise to create a curriculum
based on the strength of a single faculty
member, as that does not provide differ-
ent perspectives on the subject taught
and may jeopardize the program if that
professor leaves the school. Institutions
should analyze their programs and build
on areas of strength, while at the same
time considering the needs of and op-
portunities available to their students.
4. The demand for graduate busi-

ness programs. The above issues have
produced increasing pressure in Ad-
ventist colleges/universities worldwide
to offer graduate business programs, ir-
respective of their readiness to do so.
The call is often heard for the church to
“grow its own” to accommodate in-
creasing business enrollments and to
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address the growing shortage of aca-
demically trained business faculty.
While “growing its own” is an excellent
strategic goal, doing so at the expense
of quality academic programs may
produce unfortunate and unintended
consequences. Conversely, careful plan-
ning can lead to strong programs that
positively influence multiple constit -
uencies far into the future.
As Adventist schools worldwide seek

to inaugurate or grow business pro-
grams, they should keep in mind that
standard qualifications for undergrad-
uate courses require the faculty to have
Master’s level degrees, with department
heads having doctoral degrees. To teach
courses at the Master’s degree level, fac-
ulty must either hold doctoral degrees
in their specialty or be recognized ex-
perts in their fields. Offering a Ph.D.
requires that the university be able to
support the research required for this
terminal degree, including extensive
faculty and library resources.17

As a church, we must immediately
address the growing demand, especially

outside of North America, for sufficient
business-qualified Adventist faculty, ide-
ally with doctoral degrees, and for qual-
ity academic programs that will equip
business persons in the 21st century. If
we do not have well-trained Adventist
teachers for the growing business student
population within our institutions, the
options are to (1) employ non-Adventist
teachers for what is, in many cases, the
largest department on campus, or (2)
limit business enrollment until Adventist
faculty can be found/ trained. Given that
many schools see a business program as
a source of financial support for the
school as a whole, it is likely that schools
will hire non-Adventist faculty for the
church’s business programs. This choice
will make it more difficult to train young
people for business within the church’s
educational philosophy.
Several possibilities exist for meet-

ing these challenges:
As noted above, two Adventist insti-

tutions in the Philippines have devel-
oped doctoral programs in business
and one more, Montemorelos Univer-
sity in Mexico, has received approval

from the General Conference to begin
its candidacy once certain conditions
are met. The church has a responsibil-
ity to adequately support these pro-
grams to ensure that they are not just
viable, but excellent, in order to attract
top-quality Adventist students.
Alternatively, the church might con-

sider establishing doctoral programs in
business at the General Conference-
sponsored graduate schools that al-
ready exist in the various divisions.
While this would likely be an undesir-
able choice for those schools already
hosting or planning to host business
doctoral programs, it could help the
church to pool its already-stretched re-
sources in locations that are currently
GC supported, but geographically close
to the student’s home country. An al-
ternative would be for several divisions
with members who speak the same lan-
guage to collaborate on offering busi-
ness doctoral programs.
Another approach that could be pro-

ductive: If the school lacks sufficient re-
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Slimen Saliba, dean of the Andrews University School of Business Administration (1984-1993), displays the model of Chan Shun Hall,
the new home for the school that was built in 1989. Inset: The building today.



sources to offer a doctoral degree in
business, it might consider partnering
with its already-established school of ed-
ucation. For example, when the business
department lacks the faculty or library
resources to introduce a Ph.D. program
in business (given the business require-
ment for dissertations and extensive re-
search in specialized areas), the business
faculty might collaborate with the pro-
fessors in the school of education to cre-
ate a doctorate in business education,
thus combining the strengths of two fac-
ulties. Such a degree would be specifi-
cally designed to meet the need for
teachers of business education within
the church. 
The church might also consider set-

ting aside funding at the division level
to sponsor select business faculty to
Adventist or public universities for
doctoral study. This has been done in
the past, with admittedly mixed results.
Those who have been sponsored often
do not return to the institution once
they receive their terminal degree.
However, many of the business faculty
presently serving in our colleges and
universities around the world gained
the opportunity for additional educa-
tion through church sponsorship. The
church should not entirely reject this
option, even if the return on its invest-
ment proves to be less than desired.
In the late 1950s, the church moved

to address the shortage of educationally
qualified workers by creating a univer-
sity to upgrade personnel across all
church institutions in the disciplines of
education, administration, business, and
theology. As a result of that vision and
commitment, today one can go to al-
most every Seventh-day Adventist or-
ganization and institution around the
world and meet a graduate from An-
drews University. The General Confer-
ence should make a similar commitment
today to train the necessary teachers,
business managers, and accountants for
its organizations and institutions. This
would require vision and funding, but
the demand and need already exist.
We have come far in our journey

from a Commercial Department at Bat-
tle Creek College to graduate education
in business at numerous Adventist col-
leges and universities around the world.

We have trained many graduates to
work for the church and serve as loyal
laypersons. But the task is not yet com-
plete. Despite the challenges, we must
move forward with vision, courage,
and confidence that the God who has
brought us this far will certainly be with
us as we move into the future. �
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Mission College, as well as at one of the schools
that merged to form APIU, Southeast Asia Union
College (Singapore); Philippines: Adventist Inter-
national Institute of Advanced Studies. Informa-
tion compiled in 2011.

14. General Conference Department of Edu-
cation, International Board of Education Min-
utes; based on a review of minutes provided by
Linda Torske, GC Department of Education, Feb-
ruary 17, 2011. 

15. Seventh-day Adventist Yearbook (Hagers -
town, Md.: Review and Herald Publ. Assn., 2011).

16. Institutional Statistics for Educational Insti-
tutions (2009), General Conference Office of
Archives, Statistics, and Research, Website (http://
 www. ast.   gc.Adventist.org). Accessed June 13, 2011. 

17. Refer to Association to Advance Colle-
giate Schools of Business accreditation standards
(http://www.aacsb.edu) for information on ex-
pected faculty qualifications in colleges and uni-
versities.
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f
ield trips and historical tours provide an essential tool
to enrich the learning process for teachers and stu-
dents. The quality of learning in almost all disciplines
and at all levels can be enhanced by incorporating field
visits to appropriate sites in the curriculum. Such visits

are particularly profitable in history courses, enabling students
to experience a “primary source” in their study. At each site, the
students will discover that events of the past “come alive” in a
more profound way, and they will be more likely to approach
history “as a living and engaging discipline.”1

As Seventh-day Adventist schools seek to incorporate ap-
propriate field visits to strengthen various aspects of their cur-

riculum, they must go beyond mere secular sites. They should
challenge their students to discover their historic and founda-
tional roots—in faith, in education, and in denominational his-
tory. An Adventist heritage tour can provide a perfect op -
portunity to help students discover their past and better
un  derstand the present and future. While there are a variety of
Adventist heritage sites across the United States and Canada
(and other parts of the world), this article focuses on sites in
New England where Adventism began, which have become a
staple for teaching the Adventist Heritage class at Southern Ad-
ventist University in Collegedale, Tennessee.
Southern’s tour program began in 1999 when I approached

B Y  M I C H A E L  W .  C A M P B E L L
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Dr. Jud Lake, at that time a new religion professor at the uni-
versity, about hosting such a trip. He agreed to be the faculty
sponsor for this tour. Over the past decade, on these tours, I
have personally found my faith as a Seventh-day Adventist
strengthened by learning about the sacrifice and commitment
of our church’s pioneers. From both a historical as well as a
spiritual perspective, I have benefited from these trips, and I
have also seen lives changed! One student made a decision to
be baptized after going on our very first tour. 
In addition, I have learned stories that have revealed insights

into the lives of denominational pioneers. They were real peo-
ple who had a passion for Jesus. They also had personal strug-
gles and disappointments. I’ve learned about how difficult life
was for ordinary people during that time period. As a result, I
have found myself culturally enriched. Yet the most important

lesson I’ve learned is that the tours’ “hands on” experience is
an exciting way to transmit Adventism’s unique worldview to
a new generation. “We have nothing to fear for the future,”
wrote Adventist Church co-founder Ellen G. White, “except as
we shall forget the way the Lord has led us, and His teaching,
in our past history.”2

Which Historic Sites to Visit?
If you are planning a historical/academic tour—whether to

New England or some other part of the world—the first and
most important task is to identify which sites to visit. Each fall,
Southern Adventist University offers a four-day tour (not in-
cluding travel time to and from New England) with one hour
of college credit. Most Adventist colleges offer similar tours, es-
pecially trips to Europe, the Holy Land, and even Africa that

Page 48:  Ascension Rock, between the
William Miller Home and Chapel in
Hampton, New York. 
Left: Southern Adventist University stu-
dents on the New England Adventist
Heritage Tour begin the 1,000-mile trip
late in the afternoon before midterm
break. The bus travels through the night
to maximize participants’ time at the
historic sites. 
Center: Southern Adventist University
student, Danny Paulliah, contemplates
the second coming of Christ at
Ascension Rock. 

Left: A state historic marker commemorates the “birthplace of the Seventh-day
Adventist Church,” near the east entrance to Washington, New Hampshire. 
Above: This building in Washington, New Hampshire, was an early meeting place
for Millerites and later became a Seventh-day Adventist church. The Millerite
Adventists who met here are considered to be the earliest group of Sabbath-
keeping Adventists in the world.



offer anywhere from three to six hours of college credit depend-
ing on the length of the trip. (See the sidebar on page 54.)
A newly updated guide complete with GPS coordinates and

directions is available for New York and New England historic
sites. Prepared by Merlin D. Burt, this colorful volume, Advent-
ist Pioneer Places: New York and New England, is an essential
guide.3 Paul Gordon and James R. Nix’s In the Footsteps of the
Pioneers4 is helpful for sites such as the railroad cut in Freeport,
Maine, where James White worked long hours to support him-
self and his family. Burt adds a few “new” sites, including the
Hazen Foss and Harmon homes in Poland, Maine, which are
now standard on Southern Adventist University tours.
Through the work of Adventist Heritage Ministry (AHM)

(http://www.AdventistHeritage.org), a number of sites have
been preserved and opened to to the public: the William Miller

Farm near Hampton, New York; the Hiram Edson Farm in Port
Gibson, New York; and the Joseph Bates home in Fairhaven,
Massachusetts. AHM also operates the Historic Adventist Vil-
lage in Battle Creek, Michigan. However, the majority of his-
toric sites are privately owned, so visitors should respect the
residents’ privacy by not trespassing or lingering near private
residences unless invited. Maps and directions are available
through the AHM website.
Perhaps the best way to prepare students for a historical

tour is to begin with a visit to a living history museum. Such
sites abound throughout the United States and Canada and
are accredited through the Association of Living History,
Farm, and Agricultural Museums (http://www.alhfam.org).
My two personal favorites for New England tours are Old
Sturbridge Village in central Massachusetts (depicting life in
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Clockwise from top left:  The William Miller Chapel, built by Miller in
1848 as a safe haven for ostracized believers after the Great Disap-
pointment, is currently owned by the Advent Christian Church.
Southern Adventist University student, Caleb DeVost, writes notes in
his journal during the Adventist Heritage tour.
Students on an Adventist Heritage Tour have the memorable experi-
ence of foot-washing at Ascension Rock.



New England between 1790 and 1840) and Upper Canada Vil-
lage in southern Ontario (depicting life in the 1860s). Another
great location to consider is Mystic Seaport: The Museum of
America and the Sea in Mystic, Connecticut, which depicts
life in a 19th-century coastal village and can provide tour
groups with insights into the career of Adventist co-founder
Captain Joseph Bates before he retired from the sea. Immers-
ing tour participants in a lifelike representation of the past
helps them envision what everyday life was like for the
church’s pioneers. Obviously, logistics may determine which
living history museum is feasible for your trip.
Planners may want to broaden the tour to include other his-

toric sites in New England. National Parks in the area can be
researched online through http://www.nps.gov. Some history
tour groups will want to explore sites dating to the American

Revolution by visiting battlefields such as Lexington and Con-
cord, and learning about the Boston Tea Party and the historic
ride of Paul Revere. Literary sites abound in New England, in-
cluding Longfellow’s home in Portland, Maine; as well as Fruit-
lands Museum and Walden Pond, both in central Massachu-
setts. And for those interested in studying colonial America, a
stop at Plimoth Plantation (Massachusetts) or Colonial Wil -
liamsburg (Virginia) are excellent choices. 

A Sample Itinerary
A suggested itinerary for a four-day New England Adventist

Heritage Tour could look something like this:5

Day One. In the morning, visit the Joseph Bates home in
Fairhaven, Massachusetts. There are nearby sites associated
with Bates, most notably the approach to the original bridge
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Planning an adventist heritage Tour

One of the most challenging aspects of a tour is the logistics. The most
significant challenge (and cost) is transportation. For larger groups, a van
or bus is more efficient than separate cars, and prevents the frustration of
having part of the group get separated or lost! Plus, with everyone together,
the leader can point out interesting historical and local sites, and the stu-
dents can focus on the learning process. If you must use private vehicles,
make sure that each is adequately insured.

I recommend offering a “package” price for the tour that has a cushion
of about 20 percent to cover unanticipated expenses. There is nothing more
demoralizing and embarrassing than running out of money partway through
the tour, or coming back from a trip with a debt for the sponsoring institu-
tion. Make sure to budget for emergencies and increases in the cost of
items like food. Once the price has been determined, ask for a sizable de-
posit from each participant.

At Southern Adventist University in Collegedale, Tennessee, students
pay for the tour by signing up for one credit hour of tuition, which covers
the price of the tour. Then the university asks for a $95 deposit to confirm
their place and to obtain a firm estimate of the number of people who will
be participating. Although contracts can be helpful, the “teeth” in such a
commitment is monetary. 

Based on the maturity and age of the students, planners will need to
determine policies and methods of enforcement based upon the institution’s
behavioral guidelines (i.e., student handbook). Guidelines for appropriate
behavior at the historical sites should be compiled into a handout and dis-
tributed to all tour participants. 

Insurance is essential for a group tour. Most Adventist schools will be
covered through Adventist Risk Management but only if the tour is an offi-
cially voted trip. Make sure that all necessary paperwork is submitted well
before leaving on the trip. Inquire about participants’ health insurance and
any pre-existing conditions, allergies, or handicaps that would require spe-
cial arrangements to be considered in advance.

The total cost of the six-day round trip tour from Tennessee to New Eng-
land and upstate New York has increased from $315 per student 13 years
ago to $500 today. Although inflation affects the total costs, I have found
that the ratio of expenses remains consistent: About 50 percent will go to-
ward transportation, 25 percent for lodging, and the remaining 25 percent
for food, entrance fees, and miscellaneous expenses. Be sure to contact
sites ahead of time to ask about discounts for tour groups and students.

Top: Home of Joseph Bates on Mulberry Street in Fairhaven,
Massachusetts. This is one of several early Adventist sites in
Fairhaven that still exist but are privately owned.
Bottom: Welcome sign in Joseph Bates’ childhood home, also in
Fairhaven, which is now owned by Adventist Heritage Ministry.



upon which Captain Bates shared with his friend James Madi-
son Monroe Hall that “the news is the seventh day is the Sab-
bath of the Lord our God.”6 Sometimes I take tours across the
river to New Bedford to visit the National Park Service’s New
Bedford Whaling National Historical Park. We typically spend
the afternoon visiting Old Sturbridge Village, about 90 minutes
away by bus to the northwest (although some tour guides prefer
to reverse the order). Typically, I plan for the group to spend
the night in a hotel or youth camp near Leominster, Massachu-
setts, and stay at that one site throughout the tour because of
its central location. Some tours, especially those with more ma-
ture participants and more time to travel, may want to explore
changing locations for a more in-depth experience.
Day Two. Visit sites in southern New Hampshire such as

Leonard Hastings’ potato patch in New Ipswich and Annie and

Uriah Smith’s childhood home in Wilton. In the afternoon, take
the group to the Washington, New Hampshire, Seventh-day
Adventist Church, and have them participate in an early Advent
hymn sing.7 I make sure to schedule plenty of time for this last
site so guests can walk the Sabbath Trail and engage in spiritual
reflection. 
Day Three. Visit sites in and around Portland, Maine. On

the way, set the context for the day by visiting Haverhill, Mas-
sachusetts, to see the grave of Hazen Foss, who refused to share
the visions he received shortly before Ellen Harmon began to
receive her visions. If the tour occurs in the fall, this area can
be counted upon to have some of the most colorful fall foliage.
I then continue up to Maine (making sure to stop at the Maine
Welcome Center for a restroom break) to sites near Gorham,
Portland, and Topsham. Typically, this day focuses on Ellen
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Clockwise from top left: Tour guide and article author Michael
W. Campell shares stories and early Adventist hymns in the William
Miller Chapel.
Interior of the childhood home of Annie and Uriah Smith in Wilton,
New Hampshire.
A copy of The Midnight Cry, a weekly Millerite paper dedicated to
sharing the news about Christ’s expected second advent in 1844.
The childhood home of Annie and Uriah Smith is now privately
owned.
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White’s early life and ministry. Recently, I have had the tour
group drive north to Poland and then work its way back to
Portland since there is more to see (unfortunately, while Ad-
ventist Heritage Ministry has worked hard to preserve the sites
that they have acquired, many locations are no longer extant).
A highlight for every tour I have led is a side trip to Cape Eliz-
abeth to visit the Portland Head Light (http://www.portland
headlight.com), one of the most photographed lighthouses in
the United States.
Day Four. After our day in Maine, I like to spend the next

morning on a leisurely drive through New Hampshire and Ver-
mont to the William Miller Farm and Chapel near Hampton,
New York. A highlight of the journey is a stop at the Vermont
Country Store (http://www.vermontcountrystore.com for lo-
cations and hours) to shop for New England souvenirs. I make

sure to leave a minimum of four hours at the Miller Farm, the
“crown jewel” of Adventist heritage sites, now owned and op-
erated by Adventist Heritage Ministry. Here the group has a
picnic lunch (if it is raining, we eat in one of the barns) and
then divide up in small teams to explore the property. 
Afterward, I intentionally leave time to tell stories about

William Miller, which culminates in an appeal for students to
have the same passion for Jesus that the Adventist pioneers had
in their walk with God. As a result of this spiritual meeting,
many lives—including my own—have been transformed
through a recommitment to Jesus in that sacred space. The tour
includes a special communion service in the William Miller
Chapel, and if the weather permits, tour participants wash one
another’s feet on Ascension Rock. At the close of the day, we
have an old-fashioned “testimony” time so that participants can

Clockwise from top left: Guided tour
arrives at the childhood home of
Joseph Bates in Fairhaven, Massa-
chusetts.
During a stop at the cemetery in
Haverhill, Massachusetts, where
Hazen Foss is buried, James R. Nix,
director of the Ellen G. White Estate
in Silver Spring, Maryland, lectures
to tour participants.
A sign outside of the 1834 Meeting
House in West Poland, Maine, where
Ellen Harmon is believed to have re-
lated her first vision. 
Tour leaders Jud Lake (left) and
Michael W. Campbell with the plaque
in Gorham, Maine, marking the birth-
place of Ellen G. (Harmon) White.



witness to the evidence of God’s leading in their lives. 
Logistics will constrain the order in which you visit these

sites. Some tour guides prefer to reverse the order of days two
and three, for example, to help build a spiritual climax, but I
have chosen the order described above, specifically to accom-
modate the schedule of college students on their midterm
break. Some tour planners prefer to find lodging on the third
night closer to Rutland, Vermont, in order to maximize time at
the William Miller Farm on the last day. Each tour is a little bit
different and reflects the stories of the tour guide(s) along with
the personal constraints of the tour group.

Putting It All Together
Above everything else, the reason for organizing an Advent-

ist Heritage Tour is to combine educational enrichment and
faith building for each participant. Southern Adventist Univer-
sity students have shared with me on numerous occasions that
involvement in this trip was a “turning point” in their lives. In
such a “laboratory” experience, not only do students discover
the heritage of the church, but they are also personally con-
fronted with the reality of God’s continued leading. 
One important fact I like to share with tour groups—espe-

cially the ones with students in them—is that most of the pio-
neers were young people. Ellen Harmon was 17 years old when
she received her first vision; other church founders such as
Uriah Smith, James White, and J. N. Andrews were in their teens
or early 20s during the height of the Millerite revival. I remind
them that God is calling young people to finish the work that
the Adventist pioneers began. 
The stories I share at various Adventist heritage sites con-

tinue to inspire me as I have watched the Holy Spirit at work

during these tours. These trips are not only opportunities for
education, but also challenges to be ready to meet Jesus when
He comes again.  �

This article has been peer reviewed.

Michael W. Campbell, Ph.D., is Senior
Pastor of the Wichita Seventh-day Adventist
Church in Wichita, Kansas. He has worked
as Associate Director of the Loma Linda
University Branch Office of the Ellen G.
White Estate, currently teaches as an ad-
junct religion faculty at Southern Adventist
University, and is the Assistant Editor of the

forthcoming Ellen White Encyclopedia.Dr. Campbell has led 10
Adventist heritage tours.
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A c a d e m i c  C r e d i t  f o r  T o u r s *

Depending on the length and complexity of the tour,
participants may earn from one to six college credits at the
sponsoring institution.
Course assignments vary, depending on the nature of the

tour and the locations visited. Listed below are the arrange-
ments for several Adventist university-sponsored tours. 
For shorter tours, participants are often required to

keep a daily journal, which is to be submitted at the end
of the tour. In it, they are to react to what they see and hear
on the tour, and take notes on lectures presented on the
bus and at historic sites. They may also be asked to respond
to questions in a handout. The student’s final grade de-
pends on the quality of his or her journal, as well as on
participation in the activities of the tour.
For longer tours, particularly international ones, the stu-

dents can earn up to six credit hours for one course. They
can take up to two courses for a two-week tour and one
course for a seven-day tour. Some schools that offer overseas

trips sometimes will offer two- or three-week trips. Students
are required to meet at least two to three times in class or at
another location for briefing before the tour. Some profes-
sors use online meeting assignments to bring participants
together during winter or summer break.
Course requirements for longer tours are as follows:

Students must take extensive notes in a journal every day
of their travel and also take pictures to illustrate what they
have learned. During the trip, on selected days, the director
schedules required lectures or meetings for an hour in the
evening. There may be a final test at the end of the tour.
Upon their return, students must complete a 10- to 20-

page research paper on a topic related to the class (10 pages
for lower-division courses; 20 pages for 300- to 499-level
classes).

*Thanks to Jud Lake and Zack Plantak for their contributions to this
sidebar.

NOTES AND REFERENCES
1. http://www.nps.gov/history/Nr/twhp/Prof_Dev_Project/fieldstudies.htm.
2. Ellen G. White, Life Sketches (Mountain View, Calif.: Pacific Press Publ.

Assn., 1915, 1943), p. 196.
3. Hagerstown, Md.: Review and Herald, 2011.
4. Silver Spring, Md.: Ellen G. White Estate, 1990.
5. You will need to add several days for travel to and from New England,

which means that the total length of the tour will be somewhere between six
and eight days.

6. George R. Knight, Lest We Forget: Daily Devotional (Hagerstown, Md.:
Review and Herald Publ. Assn., 2008), p. 71.

7. The church has a set of Advent Singing booklets in the sanctuary on loan
courtesy of the Ellen G. White Estate, Inc.
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