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E DI

T OR

s an Adventist educator,

I find myself frequently

referring to the book Ed-

ucation. Written in 1903,
by Ellen G. White, the book pre-
sents a model for Adventist edu-
cation that is as revolutionary
and relevant today as it was well
more than 100 years ago.

Reading Education can elicit
a lot of responses. At times, it is
exciting, making us think of
what can be and who we are
partnering with. At other times,
the seriousness of the educator’s
responsibility can elicit feelings
of inadequacy. Sometimes it can
be challenging, causing readers
to reflect on their professional
practices and how they might be
adjusted to better serve students
and families.

Some passages can lead to
confusion. One such passage
can be found on page 292. De-
scribing teaching, we read that
“this work is the nicest, the
most difficult, ever committed
to human beings.”! I have spent

(Education, 305).

The Nicest Work

“Parents and teachers lie
down in their last sleep, their
lifework seeming to have been
wrought in vain; they know
not that their faithfulness has
unsealed springs of blessing
that can never cease to flow;
only by faith they see the
children they have trained

inspiration to their fellow
men, and the influence repeat
itself a thousandfold”

James C. Davis, Jr.

was not high on my list of pleas-
antness. Days of sickness from
interacting with young people
with poor hygiene habits, with
coughs and runny noses were
unpleasant. The list could go on
and on.

In my 24 years serving in the
roles of classroom teacher, vice-
principal, principal, superinten-
dent, in boarding school and
day school, there have been
many experiences that I would
not classify as nice. This could
be the reason that the previ-
ously quoted sentence includes
the caveat, “the most difficult.”
We work with people, and peo-
ple have issues. We bring our
own issues with us.

become a benediction and an

This Is Challenging Work

If we focused solely on these
negative, less-than-nice things, it
might be hard to find a reason to
continue. As easy as it is to be
consumed by the negatives, the
slights, and the insults, it is es-
sential that we acknowledge the

quite a bit of time pondering
this statement. It can seem con-
tradictory and confusing.

It was less than nice, the time that I sat in an office
for 20 minutes while a disgruntled parent yelled at me
and accused me of not liking her son because she dis-
agreed with some discipline that had been adminis-
tered. It was certainly not nice the times that I have met
with families to let them know that their child would
not be able to return to school due to choices he or she
had made. The hours spent in board meetings, staff
meetings, and professional-development seminars were
not always nice. It was far from nice, working with law
enforcement and social workers when it was necessary
to report abuse and neglect. Long weekends full of ac-
tivities with little time to recuperate before returning to
school on Monday morning did not seem nice, either.

Being insulted and harassed by parents because their
child did not receive the grade they would have liked

positives. Indeed, we must dwell
on the positives so that we are
enabled to endure the difficult. When you watch a stu-
dent struggling with behavioral issues start to mature
and gain control after hours of discipline, guidance, redi-
rection, and love—that is nice. Steering a class through
a difficult subject, watching the understanding dawn on
their faces is nice. Teaching alongside a former student
who has chosen teaching as a career is rewarding. Build-
ing genuine connections and relationships so that stu-
dents feel safe coming to you with challenges and seek-
ing advice is positive. Watching your students rise from
the water in the baptismal tank, publicly giving their
hearts to Christ is exhilarating. Being invited to gradua-
tions, weddings, and baby dedications of the students
you have worked with is very exciting. Watching an en-
tire family join the Adventist Church after enrolling their
children in your school is nice. Seeing your students
move through school to become successful in their ca-

Continued on page 33

http://jae.adventist.org

The Journal of Adventist Education e Vol. 83 No. 1 2021 3



An Imperative for E‘ffective
School Leadership

eading an academic institution
through a crisis is stressful. In
fact, the COVID-19 pandemic
has placed extraordinary de-
mands on leaders of educational in-
stitutions. However, research has
shown that education leaders who
consistently place emphasis on a cul-
ture of trust find it much easier to
garner the trust of their teams during
crises.! Institutions with high levels of
trust have more productive work-
forces, better employee morale, and

lower employee turnover.? However,
when trust is broken, there is toxicity
in the workplace, stressed workers
who operate in silos, low collabora-
tion, and a steady decline in morale
and productivity.?

Simply put, if faculty and staff
don’t trust the leaders of their institu-
tions, neither group will achieve their
full potential.* Trust is therefore “the
glue which binds the leader to her/
his followers and provides the capac-
ity for organizational and leadership
success.”® Cognizant of the critical
role that trust plays in school leader-
ship, I will discuss the steps that edu-

cational leaders can employ in build-
ing a culture of trust, which will assist
them in successfully leading their in-
stitutions, even during times of crisis.

Best Practices for Building a Culture
of Trust

To build a culture of trust, leaders
of academic institutions at all levels
need to include some key principles
in their leadership toolkit. The follow-
ing best practices will help to foster a
culture of trust between academic in-

BY RODNEY A.
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stitutional leaders and their faculty
and staff members.

Lead With Integrity

To build a culture of trust, school
leaders must lead with integrity. Not-
ing the intricate link that exists be-
tween integrity and trust, leadership
expert John C. Maxwell explains that
“You don’t build trust by talking
about it. You build it by achieving re-
sults, always with integrity and in a
manner that shows real personal re-
gard for the people with whom you
work. When a leader’s character is
strong, people trust him [or her], and
they trust in his [or her] ability to re-
lease their potential. That not only
gives followers hope for the future,
but it also promotes a strong belief in
themselves and their organization.”®
Educational leaders who personify in-
tegrity are intentional in ensuring
consistent congruence between their
words and actions. They model
sound moral and ethical principles re-
gardless of the situation and do not
have divided loyalties. For school
leaders to have the authority to lead,
they need more than a title on their
office door. Only when they habitu-
ally demonstrate integrity—honesty,
trustworthiness, and reliability—are
school leaders perceived by those
they lead as authentic, credible, and
trustworthy.

Ongoing leadership research has
produced two important assessment
tools that school administrators can
use to measure their integrity as lead-
ers. One such tool is the Perceived
Leader Integrity Scale (PLIS) devel-
oped by Craig and Gustafson, which
measures the extent to which a leader
behaves ethically.” Another is the Be-
havioral Integrity Scale (BIS) created
by Simons, Friedman, Liu, and
McLean-Parks, which measures the
perceived consistency of leaders’ ac-
tions and words and how well they
keep their promises.® These tools will
aid academic leaders in improving
their levels of personal and profes-
sional integrity, which will in turn
foster a spirit of trust throughout
their institutions.

Create the Atmosphere for
Effectively Engaging in Difficult
Conversations

Engaging in difficult conversations
in the workplace is inevitable. Be-
cause these conversations often
emerge from tension or unhappiness
and have the potential to create more
of the same, they can easily destroy
relationships if not handled effec-
tively.? School leaders must be
equipped to transform these poten-
tially stressful interactions with

Through professional
coaching, mentoring,
and professional learn-
ing sessions that
model how to speak
and listen while having
difficult conversa-
tions, educators learn
how to build and
cultivate environments
of trust.

teachers and staff into opportunities
that build deeper levels of trust.?® De-
veloping the ability to handle these
challenges will pay off in terms of re-
duced stress, increased confidence,
improved relationships, increased
trust, fewer problems, better team-
work, higher productivity, and better
career opportunities.® A popular say-
ing in leadership studies is that lead-
ers should be hard on the problems
and soft on the people'* when ap-
proaching difficult topics. The indi-
viduals involved should be prepared
beforehand to have these discus-
sions, and a culture of openness and
sensitivity needs to be cultivated.!

Academic leaders should encourage
an atmosphere wherein faculty and
staff can discuss with honesty, clarity,
and directness “inflammatory issues
such as equity of workload, teacher
evaluation, the underperforming edu-
cator, racism, and compensation”!*
without fear of retaliation from their
administrators.

Through professional coaching,
mentoring, and professional learning
sessions that model how to speak
and listen while having difficult con-
versations, educators learn how to
build and cultivate environments of
trust. There are four types of planned
conversations that professionals
should learn how to engage in consis-
tently, and these should be imple-
mented into training sessions and
modeled effectively and often:

1. Reflective conversations that are
non-judgmental and simply provide
an opportunity for a faculty or staff
member to provide input on the vari-
ous issues.

2. Facilitative conversations that
are data-centered; guided by what
conclusions could be made based on
the data available on any given issue.

3. Coaching conversations where
administrators work closely with an
individual faculty or staff member to
help him or her come to conclusions
and discover personal answers to is-
sues.

4. Directive conversations where
the educational leader sets very clear
and firm expectations and/or conse-
quences.’®

The successful handling of difficult
conversations will result in mutual re-
spect and trust among institutional
leaders and teaching faculty and sup-
port staff.

Empower Your Team Through
Shared Governance

An engaged educational team is
essential to building trust. In building
a foundation of trust, academic lead-
ers should empower their faculty and
staff and provide them with opportu-
nities that will develop their leader-
ship competencies. As Huntoon sug-
gests, “empowerment creates a
healthy, positive and ultimately suc-
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cessful organization—one in which
there is ownership of the vision and
trust in the leadership.”!®

Larger schools might consider im-
plementing leadership teams or
teacher teams. Leadership teams typi-
cally consist of lead teachers from all
levels and subject areas and may in-
clude administrators and staff such as
special educators and counselors. Par-
ticipants may volunteer to serve but
are sometimes assigned. Also, goals
are established based on the school’s
mission, vision, and needs. Part of
being on these teams includes receiv-
ing professional-development training
in how to offer support to peers
within the school. Based on this
training, these teams lead out in
coaching, professional-development
seminars, Or community initiatives.!”

Teacher teams are more focused
on instructional approaches, either by
grade level or subject area. In larger
schools, these are typically assigned
by the educational leader.!® Whether
a leadership team or a teacher team,
these groups function based on
shared goals and experiences, and

with the intent of moving the school
or institutions forward.*

A practical example of how trust
was built through the process of
shared governance occurred at the
University of Maryland, Baltimore
County (UMBC).?* Through an inter-
active, collaborative process that
included university leadership, the
faculty senate, staff senates, and stu-
dent-government associations, the in-
stitution was able to transform its
culture. UMBC'’s experience proves
that empowerment builds trust, and
that the best way for educational
leaders to receive trust is for them to
trust others, delegate, and to make
room for their teams to develop their
talents. As Freeman Hrabowski III,
UMBC’s president, highlights,
“shared governance embodies a spirit
of empowerment that develops allies,
change agents, champions and inno-
vators.”*

While this example is of a large,
public university, and Adventist
schools and higher education institu-
tions may not have all of the groups
listed above, the essential point is
that shared governance built through
establishing interactive and collabora-
tive processes is foundational to

building trust. Small Adventist
schools or institutions will need to
adapt based on the number of admin-
istrators, teachers, or support staff
available to serve on teams, but the
outcome can still be beneficial to the
process of collaboration and building
trust.

Celebrate Your Team

In addition to empowering faculty
and staff, academic leaders should
also celebrate their successes and ac-
complishments through both tangible
approaches (verbal affirmations;
thank-you messages) and intangible
gifts (bonuses; special awards) in real
time. As Wong rightly points out,
“Everyday appreciation builds a sense
of community and helps employees
feel emotionally secure, so when you
recognize your team often, they’ll be
more likely to trust you. Approxi-
mately 90 percent of employees who
receive thanks or recognition from
their boss reported feeling high levels
of trust in that individual. This figure
went down to 48 percent for workers
who did not receive recognition. So if
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you want to foster trust in your work-
place, lean into the direct relationship
between trust and recognition. %
Building relationships and a shared
sense of community requires aca-
demic leaders, then, to intentionally
lean in, to press forward deliberately
and purposefully in creating environ-
ments that nurture trust and create
an atmosphere of security.

Practice Consistent and Transparent
Communication

Effective communication is funda-
mental to cultivating a culture of trust
in any organization. Building trust in-
volves effectively managing the dif-
ferent channels of communication,
being truthful with faculty and staff
members at all times, providing op-
portunities for feedback, and striving
to communicate face to face as op-
posed to being over-reliant on e-
mails.?* When face-to-face communi-
cation takes place on a regular basis,
leaders (1) ensure that proper com-
munication occurs; (2) see firsthand
what is happening in the institution;
(3) learn new things; (4) seem more
approachable and trustworthy; and
(5) are perceived as part of the
team.

Integral to any communication
process is effective listening, and
school administrators should make
this a priority. Admitting with humil-
ity that they do not have all the an-
swers, leaders of academic institu-
tions must convey that they value the
input of those they serve. This can be
done by intentionally taking time to
seek out feedback, spend quality time
listening to the ideas and thoughts of
their faculty, staff, students, parents,
and constituents, and then incorpo-
rating that information into the deci-
sions and plans they make. Since
trust is built when an individual feels
listened to, leaders should seek to
build trust by the way they listen dur-
ing conversations.?® School leaders
improve their listening skills when
they: (1) refrain from interrupting the
person with whom they’re convers-
ing; (2) ask clarifying questions and
paraphrase to ensure that they under-
stand what the person is trying to

communicate; (3) take time to under-
stand the individual’s story; and (4)
stay engaged and resist distractions
during the conversation.?®

Other effective listening tech-
niques include: (1) listening carefully
in order to hear the intended mes-
sage; (2) allowing the speaker to fin-
ish before formulating a response; (3)
using paraphrase, restatements, and
clarification questions to acknowledg-
ing that the speaker has been heard;
(4) dealing with emotions—theirs
and yours; and (5) building listening
skills by participating in workshops
or professional development sessions
that model and teach how to listen
well.” Dorn is correct in stating that
“open, constructive communication is
the basis of trusting relationships,
and effective listening is at the heart
of constructive communication.”?

Lead With Compassion

Another powerful tool for building
trust in an academic institution is
compassion. Compassion is the abil-
ity to respond to others with genuine
empathy and relate to others in a way
that focuses on their potential. Three
components of compassion that
school leaders should model include:
(1) understanding or empathizing
with others and their problems; (2)
loving and caring for others, and (3)
selflessly helping others in need.?
Leaders should express care and con-
cern for each individual member of
the educational team, for the interde-
pendent work group or department at
all levels, and for the organization.
Employees must have faith that the
people they trust are taking their best
interests to heart.*® Focusing on com-
passion at work promotes healthy
interpersonal relationships. It ac-
knowledges and appreciates others
wholeheartedly, and builds trust, mu-
tual connections, and reciprocation.®

Conclusion

Finally, trust is an essential factor
in the success or failure of all
schools. Leaders of Christian institu-

tions of learning have the unique op-
portunity to influence the trust level
in their institutions. As they place
their trust in God, those they lead
will also pattern their example. Lead-
ers of Christian schools can improve
their institutions through implement-
ing daily opportunities to increase
trust based on benevolence, open-
ness, honesty, reliability, and compe-
tence. Each of these components are
foundational to building trust, the key
factor upon which the success of a
Christian education institution can be
built.??

Building a culture of trust must
constantly be regarded as an impera-
tive for school leaders. Trust has to be
earned. Institutional cultures of trust
are established when educational
leaders intentionally lead with in-
tegrity, create atmospheres for diffi-
cult conversations, celebrate and em-
power their teams through shared
governance, practice consistent and
transparent communication, and lead
with compassion. &

This article has been peer reviewed.
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DATA MA

Health Statistics Can Empower
Knowledge, Attitude, and Practice

eventh-day Adventist educa-

tors worldwide get excited

about pedagogies that in-

crease students’ knowledge
skills and influence their attitudes and
beliefs. Taylor asserts that one of the
defining characteristics of Seventh-day
Adventist education is commitment to
excellence, which promotes whole-
person development. This wholistic
development is constructed when
strong linkages are forged between
knowledge and practice,' supported by
positive attitudes and beliefs.

To make learning transformational,
the developmental process connecting
knowledge, attitude, and practice
(KAP) must be intentional. We know
that knowledge acquisition alone may
not be powerful enough to change
practice in a positive direction.? For
example, the development of spiritual-
ity demands synchrony between these
factors to be mature and authentic.

Another critical area for the melding
of KAP skills is in health education.

The objective of Adventist health
education is to deliver knowledge in
a manner that also shapes the stu-
dent’s attitudes regarding adopting
good health habits and practicing a
healthy lifestyle. This objective builds
on the words of Ellen White: “In
teaching health principles, keep be-
fore the mind the great object of re-
form—that its purpose is to secure
the highest development of body and
mind and soul.” The Seventh-day
Adventist Church has a rich history of
creating and promoting health and
science education initiatives, text-
books, and curriculum resources that
are used by educators at all levels to
activate and accelerate learning. Ex-
amples of Adventist health education
approaches are CELEBRATIONS® 4
NEWSTART,® and CREATION. (See
Figure 1 on page 10.)

Research substantiates the benefits
of Adventist health teachings but only

TER

when knowledge is translated into
positive attitudes and practices by in-
dividuals. Findings from health re-
search conducted among Seventh-day
Adventists have indicated that Adven-
tists who embrace healthy practices,
as taught by the church, have in-
creased life expectancy’ and de-
creased risk for some types of
cancer,® cardiovascular diseases,’
and metabolic syndrome.™

In a 2016 study, Galvez et al.
measured KAP variables among 1,442
Seventh-day Adventists in seven Ad-
ventist churches in metro Manila,
Philippines. Of these respondents,
more than half (55 percent) were be-
tween the ages of 18 and 35, with 70
percent having completed a college
degree. The researchers found that
knowledge of Adventist teachings
about physical activity, as one exam-
ple, was poor to average. Again, re-
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lated to physical activity, attitudes
were found to range between neutral
and positive. Practice, in the area of
physical activity, was poor to
average." This study is just one ex-
ample that highlights the need for
knowledge to be transformed into at-
titude and practice to gain benefits.

In 2019, researchers at the Adventist
University of Africa, a General Confer-
ence postgraduate institution in Kenya,
conducted a study within the geo-
graphical territories of the three Sev-
enth-day Adventist divisions in Sub-Sa-
haran Africa: East-Central Africa
Division (ECD), Southern Africa-Indian
Ocean Division (SID), and West-Cen-
tral Africa Division (WAD). (See Figure
2.) The purpose of the study was to
collect and analyze primary data from
African Adventists related to their gen-
eral health status and KAPs based on
the CELEBRATIONS® health-education
acronym. CELEBRATIONS® is a pro-
gram created by the General Confer-
ence Health Ministries Department for
health education in churches and
schools (Figure 1).

Methods

This descriptive study utilized a
cross-sectional analytical design with
data collected using a questionnaire
and, thus, relied on self-reported

Figure 1. Seventh-day Adventist Health Education Acronyms

CELEBRATIONS CREATION
e Choices e Choice

e Exercise © Rest

e Liquids e Environment
e Environment e Activity

° Belief e Trust in Divine Power
* Rest

e Air e Qutlook

e Temperance e Nutrition

e Integrity

e Optimism

e Nutrition

e Social Support

Note: CELEBRATIONS® was utilized in this study.

data. The 213-item questionnaire con-
tained closed- and open-ended items
and was administered by trained re-
search assistants.

Participants were randomly re-
cruited from persons who met inclu-
sion criteria at the various locations.
Inclusion criteria were: (1) African
ethnicity; (2) baptized member of the
Seventh-day Adventist Church; (3)
residence in one of the Seventh-day
Adventist divisions in Africa; (4) 18
years of age or older; and (5) ability

NEWSTART
e Nutrition

e Exercise

o \Water

e Sunlight

e Temperance

e |nterpersonal Relationships e Air

e Rest
e Trust in Divine Power

to commit approximately one hour to
complete the questionnaire.
Recruitment of participants was
based on grouping clusters of Adven-
tist populations from the 34 African
unions and church populations from
rural and urban settings with small,
medium, and large membership sizes.
Proportional random sampling was
used to recruit participants from each
conference and resulted in collecting
completed questionnaires from 15,434
participants (Figure 2). Incomplete or

Figure 2. Data Collection Distribution

East-Central Africa

Division (ECD)

Southern Africa-Indian
Ocean Division (SID)

West Central Africa
Division (WAD)

Countries in division: 11
Churches participating: 60
Questionnaires distributed: 7,549
Questionnaires completed: 6,318
Response rate: 83 percent

T

Countries in division: 21
Churches participating: 27
Questionnaires distributed: 4,703
Questionnaires completed: 4,169
Response rate: 88 percent

Participants: 15,434
Missing: 2,437

Response rate: 86 percent

Countries in division: 22
22 Churches participating: 46

Questionnaires distributed: 5,619
Questionnaires completed: 4,947

Response rate: 88 percent
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damaged questionnaires (2,437) were
not included in data analysis.
Permission for research with
human participants was approved by
the ethics committee of the National
Commission for Science, Technology,
and Innovation in Nairobi, Kenya.
Each participant signed an informed-
consent form before being allowed to
take part in the study, after which he
or she completed the questionnaire,
which was available in English, Por-
tuguese, French, and Swahili to ac-
commodate the diverse language
groups. Statistical analysis was per-
formed using IBM SPSS version 23.

Results

The African Seventh-day Adventist
Health Study used the acronym CEL-
EBRATIONS® to assess the level of
KAP of the health principles among
Adventists in Africa. As shown in
Table 1, 50.6 percent of participants
were male, and 41.4 percent were fe-
male (8.0 percent did not answer the
question regarding gender). The
largest group of respondents was be-
tween 18 and 30 years of age (46.2
percent) and single in regard to mari-
tal status (46.0 percent single; 44.5
percent married or separated; and 9.5
percent other or missing). Slightly
more than half of the participants had
either no formal education (3.0 per-
cent) or a primary or secondary edu-
cation (50.6 percent). Participants
with bachelor’s and professional de-
grees made up 30.4 percent of those
surveyed, while 7.2 percent had a
postgraduate degree, and 8.8 percent
did not respond to this question. In
regard to employment status, 48.4
percent were employed; 26.5 percent
were students.

Table 2 on page 12 shows the level
of participants” knowledge about
health principles taught by the
church. Overall, the participants
showed an good level of knowledge,
with a mean score of 3.94 on a 5-
point Likert Scale (SD=0.58). This
indicates that the respondents had

Table 1: Demographic Profile of Participants

Item Frequency Percentage
Gender Male 7,817 50.6
Female 6,383 41.4
Total 14,200 92.0
Missing 1,234 8.0
TOTAL 15,434 100.0
Age 18-30 years 7,130 46.2
31-50 years 5,220 33.9
51 and older 2,064 13.4
Total 14,414 G55
Missing 1,020 6.5
TOTAL 15,434 100.0
Marital status Single 7,105 46.0
Married 6,626 42.9
Separated 252 1.6
Divorced 142 0.9
Widow/Widower 469 3.0
Total 14,594 94.4
Missing 840 5.6
TOTAL 15,434 100.0
Educational attainment No formal education 456 3.0
Primary/Secondary 7,803 50.6
Bachelor/Professional degree 4,679 30.4
Postgraduate degree 1,112 7.2
Total 14,161 91.2
System Missing 1,384 8.8
TOTAL 15,434 100.0
Employment status Employed 7,460 48.4
Unemployed 2,399 15.6
Student 4,087 26.5
Total 14,042 90.5
Missing 1,488 9.5
TOTAL 15,434 100.0

above-average knowledge of the
health principles, with knowledge
about certain CELEBRATIONS® princi-
ples being slightly higher than about
others.

As depicted in Table 3 on page 12,
the participants showed an overall

positive attitude toward the health
principles taught by the church
(mean score =3.99 on a 5-point Likert
scale; SD=0.72). Having a positive
attitude toward a health principle
plays a critical role in whether the
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Table 2: Knowledge of the Health Principles of the

Seventh-day Adventist Church

ltem

Knowledge about Choices
Knowledge about Exercise
Knowledge about Liquids
Knowledge about Environment
Knowledge about Belief
Knowledge about Rest
Knowledge about Air
Knowledge about Temperance
Knowledge about Integrity
Knowledge about Optimism
Knowledge about Nutrition
Knowledge about Social Support
Average Mean

Number

15,304
15,301
15,372
15,299
15,335
15,237
15,375
15,258
15,279
15,138
15,335
15,225

Scale of Interpretation for the Mean of Knowledge
1.00-1.79 = Poor; 1.80-2.59 = Fair; 2.60-3.39 = Average; 3.40-4.19 = Good; 4.20-5.00 = Excellent

Mean

41018
4.0143
4.3774
3.9841
4.0159
3.8388
41910
3.4253
3,9426
3.6944
3.9052
3.7956
3.9405

Standard

Deviation

63166
61482
.61080
.59684
.54348
.58945
.59459
40707
58741
.63509
.58565
.54589
0.57856

Interpretation

Good
Good
Excellent
Good
Good
Good
Good
Good
Good
Good
Good
Good
Good

Table 3: Attitude Toward the Health Principles of the

Seventh-day Adventist Church

Iltem

Attitude toward Choices
Attitude toward Exercise
Attitude toward Liquids
Attitude toward Environment
Attitude toward Belief
Attitude toward Rest
Attitude toward Air

Attitude toward Temperance
Attitude toward Integrity
Attitude toward Optimism
Attitude toward Nutrition
Attitude toward Social Support

Average Mean

Number

15,029
15,018
14,999
14,982
14,967
14,968
14,936
14,903
14,878
14,857
14,856
14,962

Scale of Interpretation for the Mean of Attitude
1.00-1.79 = Extremely negative; 1.80-2.59 = Negative; 2.60-3.39 = Neutral; 3.40-4.19 = Positive; 4.20-5.00 =

Extremely positive

Mean

4.2710
4.0472
4.2235
4.1503
4.2862
4.2004
4.1891
4.1348
3,0971
4.0573
3.0905
4.1640
3.9926

Standard
Deviation

12273
.75942
.70863
.70382
67912
.70439
.69856
.72086
.73544
.72038
.74584
.69841
0.7165

Interpretation

Extremely Positive
Positive
Extremely Positive
Positive
Extremely Positive
Extremely Positive
Positive
Positive
Neutral
Positive
Neutral
Positive

Positive

health principle is practiced. From
these results, it is reasonable to ex-
pect good translation of knowledge
and attitudes into practice behavior,
which is examined in the next sec-
tion. Similar to results in the area of
knowledge, variation existed among
CELEBRATIONS® principles, with
slightly larger differences in several
areas. It is interesting to note that
there were four extremely positive
findings for attitude regarding
choices, liquids, belief, and rest.
Comparing this to the level of knowl-
edge, attitudes toward liquids is the
only finding on which the majority of
respondents achieved a score of ex-
cellent. Also, temperance was rated
lowest in the level of knowledge, al-
though it was rated highest in prac-
tice. The attitude of the participants
toward integrity and nutrition was
neutral.

Table 4 on page 13 reveals that the
practice of health principles received
a lower rating (mean score of 3.61 on
a 5-point Likert Scale, SD=0.73) than
knowledge and attitude. The score for
practice of exercise, environment, and
nutrition was average, although exer-
cise and environment scored positive
attitude.

The Knowledge, Attitude, Practice
model is a common method for un-
derstanding and analyzing human re-
sponses to particular phenomena, es-
pecially in the field of health studies.
The connection between people’s atti-
tudes and practices is well estab-
lished in psychology and health-be-
havior theory.!? The implication of
the positive relationship between
KAPs is that it will equip the individ-
ual to accept the challenge of educat-
ing, motivating, and adopting Ad-
ventist health principles in order to
modify his or her lifestyle.

Discussion

This study revealed information re-
garding knowledge about, attitudes
toward, and practice of Adventist
health principles among Seventh-day
Adventists in Africa. Although partici-
pants reported a good level of knowl-
edge of general health principles and
positive attitudes toward them, this
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Table 4: Practice of the Health Principles of the

Seventh-day Adventist Church

ltem Number
Practice of Choices 15,087
Practice of Exercise 14,959
Practice of Liquids 15,095
Practice of Environment 15,273
Practice of Belief 15,168
Practice of Rest 14,861
Practice of Air 14,602
Practice of Temperance 15,146
Practice of Integrity 15,236
Practice of Optimism 15,094
Practice of Nutrition 15,147
Practice of Social Support 15,056

Average Mean

Scale of Interpretation for the Mean of Practice

Mean Standard Interpretation
Deviation

3.4312 .61977 Good
2.8852 1.00469 Average
3.9046 71323 Good
3.3998 .84903 Average
3.9073 74820 Good
3.4499 .65141 Good
3.7586 .99626 Good
4,6846 57444 Excellent
3,7081 .65369 Good
3.6056 .63820 Good
3.0207 .55238 Average
3.5100 .76396 Good
3.6055 0.73044 Good

1.00-1.79 = Poor; 1.80-2.59 = Fair; 2.60-3.39 = Average; 3.40-4.19 = Good; 4.20-5.00 = Excellent

was not fully reflected in their prac-
tice. Other studies have corroborated
that differences exist between the lev-
els of knowledge, attitude, and prac-
tice.!

Our findings demonstrated that re-
spondents’ overall attitudes toward
CELEBRATIONS® were slightly higher
than their overall knowledge. This
shows an overlap between knowledge
and attitudes. It is likely that even if
respondents lacked complete or accu-
rate knowledge about CELEBRA-
TIONS®, they could still develop a
positive attitude toward health princi-
ples because they believe in the
health teachings of the church. In
fact, our results showed that “lig-
uids” was the only health principle
about which the respondents had ex-
cellent knowledge. This clearly indi-
cates a need to deliberately place
greater emphasis on health education
to improve the health literacy of
church members in Africa. Lack of
accurate or complete information can
lead to misguided information, partic-
ularly in an infodemic!* era.

A review of the age of participants

shows that many were relatively
young, which is reflective of the pop-
ulation throughout the continent of
Africa. It is imperative, therefore, that
educators use their opportunities
with students to forge connections
between health education and KAPs
as part of formative wholistic educa-
tion.

Furthermore, the success of health
education depends on the extent to
which educators use a variety of ped-
agogies to integrate health principles
with academic learning at all levels.
An example of this type of interdisci-
plinary instruction is found in the
Ariel Trust, located in Liverpool,
United Kingdom. The Trust is an edu-
cational charity that uses mathemat-
ics lessons to teach students about
the misuse of alcohol.' Students
learn about the dangers of alcohol (a
health principle) by exploring alcohol
consumption statistics (an evidence-
based approach) and associated risks
(a health practice) within math les-
sons (an interdisciplinary approach to
a non-health subject). Similarly,

Youth Alive, a Seventh-day Adventist
program, is designed to build re-
silience among adolescents and
young adults by inspiring and equip-
ping them to make healthy choices.
Targeting youth at all educational
levels is practical, sustainable, and
strategic. For educators in Africa, and
elsewhere, this is relevant—Africa
has the largest concentration of
young people in the world, and the
African Adventist membership is
largely made up of youth.!” However,
Adventist educators in all parts of the
world should commit to integrative
health education as an intentional
pedagogy. Historically, teachers have
played a significant role in influenc-
ing students. They can generate en-
thusiasm, confidence, and joy in stu-
dents in a way that will motivate
them to adopt a consistently healthy
lifestyle throughout their lifetime.
Committed Adventist teachers who
are passionate about God and health
principles are a resource to Adventist
education of inestimable worth.!®

Recommendations

Based on the findings from the
composite data generated in the
study,' there is no doubt that educa-
tion is a potential cornerstone for en-
hancing knowledge-attitude-practice
regarding CELEBRATIONS®. We rec-
ommend that teachers at all levels
use a variety of approaches to pro-
mote Adventist health teachings, in-
cluding CELEBRATIONS®, in an at-
tempt to build on positive attitudes,
while reinforcing knowledge about
the importance of various health
principles and how they can be better
translated into behavior. For example,
educators need to explain to students
that temperance is not only applica-
ble to people who have a health crisis
(whether obesity, addiction, or any
other health challenge), but for every-
one. Other specific areas that need to
be underscored and clarified include
proper knowledge regarding opti-
mism, social support, rest, nutrition,
integrity, and environment and how
they influence health.

Following are three practical class-
room recommendations designed to
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be implemented relatively easily and
not requiring additional courses or a
new curriculum:

1. Use critical-thinking ap-
proaches to integrate health princi-
ples in your teaching. The classroom
setting is a favorable ground to foster
deep, substantive thinking about
health. Critical thinking is a form of
reflective thinking that can stimulate
deep self-assessment about students’
health choices and lifestyle. Asking
questions that require synthetic, ana-
lytic thinking is a key characteristic of
teaching critical thinking. Educators
can facilitate strategic conversations
in the classroom by asking questions
and actively listening to students to
understand their attitudes toward and
understanding of Adventist health
principles. Such approaches enable
the instructor to connect with stu-
dents and stimulate deep thinking
and lasting learning. Best-practices
use of critical-thinking methods de-
mands that teachers cultivate sensi-
tivity, alacrity, and emotional intelli-
gence.?

2. Model healthy behavior. Role
modeling is “teaching by example
and learning by imitation.”* Adopting
a healthy lifestyle cannot be accom-
plished just by acquiring knowledge,
although the value of factual and
practical knowledge must not be ig-
nored. Students also need to be in-
spired to do more than have a good
attitude about health principles, al-
though attitudes can pave the way for
behavior change. Students are con-
stantly evaluating their teachers to
see if they are “walking the talk.” As
a teacher, practice the health princi-
ples that you teach. For instance, stu-
dents should see educators drinking
pure water habitually, regularly en-
gaging in some form of exercise,
demonstrating a positive outlook,
having an abiding trust in God, etc.
In this way, the teacher’s behavioral
commitment to health principles can
show students how healthy living
looks.

3. Integrate teaching of health
principles into academic calen-
dars/curricula. Educational institu-
tions must endeavor to create oppor-
tunities for health promotion, health

literacy, and awareness based on
health-education acronyms such as
CELEBRATIONS®. Thinking about ef-
fective pedagogy should include
using multidisciplinary, interdiscipli-
nary, and transdisciplinary ap-
proaches,* as well as collaboration
with Health Ministries Departments,
hospitals, clinics, and healthcare per-
sonnel.

Conclusion

The African Seventh-day Adventist
Health Study identified the level of
knowledge, attitude, and practice of
health principles among Adventists in
Africa, who reported a good knowl-
edge of and a positive attitude toward
health principles. It is easy to assume
that all Adventists have the right
knowledge about health teachings
and practice accordingly. However,
there is a need to deliberately place
greater emphasis on health education
to improve health literacy and further
translate knowledge and attitudes
into maximized practice. This need
exists throughout Adventist education
at all levels, where educators have an
opportunity to introduce knowledge,
cultivate its conversion to positive at-
titudes and encourage transforma-
tional practice that is vital for effec-
tive health education outcomes. Since
educators play a critical role in mov-
ing change initiatives forward suc-
cessfully, it is incumbent on Ad-
ventist educational institutions and
educators to explore the recommen-
dations suggested by this study and
utilize evidence to integrate health
principles and academic learning. &
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A Case Study of the
Role of Librarians as Mentors

In Digital

If,! a student from a disadvantaged background,
began his tertiary education with very little knowl-
edge of computers, so he did not have the technol-
ogy skills required for his studies. He entered a
one-year bridge program at Helderberg College of Higher Ed-
ucation in Cape Town, South Africa, which provided addi-
tional support to students who needed it. While a student
in college, he was mentored by the librarians in the academic
library of the institution. In this article, I share his story.

The Alf Case Study: Background

A case study is rarely significant without sketching the
backdrop against which it unfolds to provide context. This
allows the researcher to engage fully with a single partici-
pant to get a more intimate picture of his or her life and ex-
periences and to focus on specific experiences and the phe-
nomena surrounding them.

This account of Alf’s experience is based on explanatory
case-study methodology. According to De Vos, an explana-
tory study is also referred to as the instrumental study and
“the purpose of this type of case study is both theory build-
ing and testing.”? In Alf’s case study, the library served as
the bridge between the student and his access to education.

Literacy

Libraries can be a valuable resource for students and staff
at all levels of education, but especially at higher education
institutions, and can be an important link in the educational
metamorphosis of students.

Default “Pipeline” Metaphor

Alf’s case study, I believe, is an example of what Adelman
referred to when he wrote, “The default ‘pipeline’ metaphor,
used to describe presumably linear learning experiences and
environmental sequences, is wholly inadequate to describe
student behaviour. Pipelines are unidirectional closed spaces,
and under the ‘pipeline’ metaphor students are passive crea-
tures (as in ‘retention’) swept along or dropping out of the
space completely through leaks at the joints. But student be-
haviour doesn’t look like that at all: It moves in starts and
stops, sideways, down one path to another and perhaps cir-
cling back. Liquids move in pipes; people don’t.”?

The Bantu Education Act

To understand Alf’s case study, a brief history of educa-
tion in South Africa is needed. In 1953, Hendrik Verwoerd,
the prime minister of South Africa, introduced the Bantu Ed-
ucation Act in Parliament.* It was believed that black South
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Africans needed only enough education to perform menial
tasks, and as a result, the black South African population re-
ceived an inferior education compared with other groups.
Segregation took place in universities in 1959. In 1963, a sep-
arate education department was created for people of mixed-
race descent (referred to as “coloured” in South Africa). Fur-
ther segregation took place in 1964 when people of Indian
descent were also given a separate education department.
During this period, there were four separate systems of ed-
ucation, with “glaring inequalities” among them.® In dis-
cussing these four systems, Thobejane in New Learning ob-
served that these inequalities were found in “teacher
qualifications, teacher-pupil ratios, per capita funding, build-
ings, equipment, facilities, books, stationery . . . and also to
‘results’ measured in terms of the proportions and levels of
certificates awarded.”®

After South Africa Became a Demo-
cratic Country

Twenty-seven years have passed
since South Africa became a demo-
cratic country and since apartheid
came to an end; however, even
though large amounts of money
have been directed towards educa-
tion, unequal access to highly
trained teachers and adequately
funded schools still persists within
the nation,” and the results can be
seen in how students perform on na-
tional standardized tests.

For example, on December 5,
2017, results from the Progress in In-
ternational Reading Literacy Study
(PIRLS) Report, which is used inter-
nationally to test reading literacy,
were released by South Africa’s Min-
ister of Basic Education, Angie Mot-
shekga. This report revealed that 78
percent of South African children in
Grade 4 (which translates into 8 out
of 10 children) were not able to read
and comprehend what they were reading. Of the countries
taking part in the PIRLS assessment, South Africa fared
worst of all. The South African government divides schools
into five Quintiles based on the affluence or poverty of the
neighborhood in which the school exists. A school in a very
poor, impoverished neighborhood is classified as a Quintile
1 school. These schools do not charge school fees and re-
ceive the most funding from the government. At the other
end of the scale is the Quintile 5 school in the most affluent,
wealthy neighborhoods; Quintile 5 schools receive minimal
funding from the government and charge relatively high
school fees. PIRLS 2016 mainly tested learners from Quintile
1 schools, with these being the schools attended by the ma-
jority of the country’s learners.

South African educators were dissatisfied with the con-

met Alf at registration when

he enrolled as a student at

Helderberg College of
Higher Education. He informed
me that he had never operated
a computer before and thus
did not know how to use one.
He told me of his fear of enter-
ing a computer class and
being scoffed at by those
whom he thought would refer
to him as being “stupid.”

clusions drawn about the nation’s education system after the
2016 PIRLS assessments. Quintile 1 learners mainly speak
African languages (e.g., isiZulu, isiXhosa, isiNdebele,
isiSwati, or Sesotho), yet the PIRLS assessment instrument
was not adapted to provide accurate assessment of South
Africa’s unique learner population and its 11 official lan-
guages. It was felt that the statistical results were unreliable
and not suitable for use in making informed decisions re-
lated to literacy policies. However, regardless of the PIRLS’
shortcomings in the South African context, the reality is that
most of South Africa’s children are from poverty-stricken
areas and primarily speak African languages. The PIRLS as-
sessment results showed that children speaking English and
Afrikaans from affluent areas had literacy results which were
significantly higher than those from lower Quintile schools,
where the assessments were not ad-
ministered in languages spoken by
the students.8

In February 2018, Cyril Rama-
phosa became the president of the
Republic of South Africa. In his first
State of the Nation address, he ad-
dressed the country’s long history of
educational inequality and brought
hope to many South Africans; he em-
phasized that much hard work
would have to be done by all to bring
about change.’

Educators and researchers have
long looked for solutions, but
McLoughlin and Dwolatzky™ believe
that not enough information is avail-
able to totally fill in the picture of
what is happening in education in
South Africa. The complete answer
to “why” access continues to be un-
equal is not yet available. Insufficient
data has been collected for enough
analysts to produce helpful answers
to the problems that are being faced.
Kallaway says, “We did not take the
trouble to understand with care what
was wrong with apartheid education before we set about at-
tempting to remedy the problems through grand plans which
included the reform of governance and curriculum. We were
in fact suffering from historical amnesia and we have had to
pay a high price.”® Education reform is a long-term process,
and many countries must continue to seek solutions to how
best to educate all citizens when social and economic dis-
parities persist.

Seventh-day Adventist Schools in South Africa and Apartheid
Unfortunately, the Seventh-day Adventist Church in South
Africa was very much affected by apartheid policies, with
our schools being segregated along the same lines as state
schools. The challenges faced by various categories of state
schools in South Africa also impacted our schools, highlight-
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ing the reality that apartheid policies were applied to church
schools in South Africa.!? Alf, the central subject of this
study, attended one of these church schools. More study and
attention need to be given to how best to address the dis-
parities that persist despite apartheid having ended.

Mentoring Alf

I met Alf at registration when he enrolled as a student at
Helderberg College of Higher Education. He informed me
that he had never operated a computer before and thus did
not know how to use one. He told me of his fear of entering
a computer class and being scoffed at by those whom he
thought would refer to him as being “stupid.”

Librarians as Motivators and Facilitators

Alf sensed that I would be sympathetic to his plight and
would help him to feel comfortable using a computer. In ad-
dition to computer skills, Alf also needed study skills. The
education he had received up to that point had not prepared
him for the demands of tertiary education. Yet because of his
excitement at having an opportunity to study at a higher ed-
ucation institution and his determination to succeed, Alf
spent many hours in the library. Arko-Cobbah noted that “Li-
brarians become motivators and facilitators in the learning
process.”!® While Alf received instruction in his computer
classes, the librarians were able to help him apply those skills
to conduct research and use the library databases—and they
even offered help with study skills.

Classroom Situation at Alf’s Learning Institution

Alf experienced additional challenges with the instruc-
tional methods used in his classes. In many of his classes,
there were students, like Alf, who encountered the barrier of
having the study material presented in a language that was
not their first language. Many of those students also came
from educational backgrounds where learners had not been
taught study skills in secondary school or how to cope with
the demands of college life; these students had mainly at-
tended rural schools. And, in the same classroom were stu-
dents from urban township schools, from schools previously
known as “coloured” schools, from Indian schools, from
Model C schools (now open to all races, but previously state-
sponsored white schools), as well as those from less-privi-
leged to very-privileged private schools—ranging from poor
to modest church schools to very expensive elite institutions.
The instructors found it challenging to present lectures that
would satisfy the needs of students from such varied educa-
tional backgrounds, and many failed to adopt a variety of in-
structional approaches since the lecture format is a primary
mode of instruction in higher education in South Africa.

Adapting Instructional Approaches to Meet Students’ Needs
Teachers in today’s classrooms not only need to present
lessons that will appeal to the typical millennial who is
“comfortable with technology . . . easily bored without it;
enjoy(s) working as a team—product of their education; very
self-aware,”!* but also present the lessons in a way that em-

powers every student to engage in the learning process even
if the coursework and teaching style are vastly different
from what they have experienced in the past. Compared to
the typical millennial, Alf came from a background of rote
learning, where nothing is ever questioned or evaluated,
where very little reading is assigned, and where the oral tra-
dition dominates.!* According to Arko-Cobbah, “A discrimi-
natory education system that denied the majority of the
country the right to proper education has been a major con-
tributing factor to the problems faced by undergraduate stu-
dents from disadvantaged communities when entering ter-
tiary institutions.”?® Alf conceded that he had to start
learning to think in a different way since he had previously
never really interacted with learning materials with which
he was presented. He had no self-esteem when it came to
speaking up in the presence of the self-assured millennials
who were enrolled in his courses, and thus resorted to not
saying anything in a classroom situation.

Close Working Relationship Needed Between Lecturers and
Librarians

The library plays an important role on the school campus,
and lecturers and librarians must work as a team. Alf could
have benefitted much more if there had already been a close
working relationship between the school’s lecturers and li-
brarians. There are several theories as to what exact services
the library should provide in conjunction with the class-
room, yet I believe this is a matter that is unique to each in-
stitution and each subject taught. The crux is that librarian
and lecturer need to consult and together design an exten-
sion of the classroom in the library.

Huwayah and Alazemi'” speak of the lecturers promoting
the library, of close partnership between lecturers and librar-
ians to enrich the study experience of students, and of lectur-
ers’ need to introduce their students to the library. This
enables the mentoring of students by librarians. Such colla-
boration “stimulates [students’] learning, accentuating the
passion to garner knowledge. This strengthens their intellec-
tual maturity to visit libraries and access online knowledge
repositories; explore and interpret works of noted researchers;
and define a problem and present a new solution.”®

Connected Learning

Pinfield, Cox, and Rutter see connected learning as one
of the pinnacles of the future of academic libraries.!” And
several others in the field of library studies observe that the
library can be an essential link as pedagogies change, trends
toward students as customers emerge, and as social media
and virtual education continue to drive the need for learning
analytics and assessment.?’ Learning is increasingly seen as
social and more intensively technology-enabled; teaching
has become more of a process of facilitation and involves
blended delivery of content using traditional and digital
tools. In this environment, developments in areas such as
augmented and virtual reality (A/VR) and haptic interfaces
(e.g., simple tools such as computer keyboards, mice, and
trackballs; or more complex tools such as virtual gloves and
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exoskeletons that track hand postures or joysticks) are likely
to become more important in teaching and learning.” Pin-
field, Cox, and Rutter note that “key parts of this nexus are
students from a wide range of countries, as ‘customers’ of
universities, having the expectation of gaining access to
learning resources where and when they want, and pursuing
the programmes of learning more flexibly.”**

This calls for partnership between lecturers, librarians, and
the Information Technology (IT) department. There is much
debate as to how much information technology (IT) librarians
should themselves be capable of performing. Raju®® found in
his research in South Africa that 75 percent of library jobs ad-
vertised require advanced IT skills. Institutions will need to
make a point of training their librarians in these skills so that
they can offer the services needed by lecturers and students
in order to extend classroom learning into the library.

Friendly Librarians Needed

All librarians need to be open to mentoring students. Alf
noted on various occasions that certain librarians were un-
approachable and did not seem to want to help him. This, it
seems, is the most common library-related problem world-
wide, of librarians being seen by students as being un-
friendly and unapproachable, the exception being in Middle
Eastern and Asian countries.?* Seifert quoted William B. Mar-
tin when referring to the librarian, “Customer relations is an
integral part of your job—not an extension of it.”?

Alf’s Mentorship: More Than Just Studies

The spiritual master plan of my institution mentions that
all of the staff are expected to be spiritual mentors to the stu-
dents.?® Wonderful opportunities for prayer arose where to-
gether Alf and library staff would thank the Lord for bless-
ings and ask for His help in many different matters. Alf
would ask for prayers and encouragement as he studied and
dealt with various personal worries. Where possible, the staff
referred Alf to someone who could provide him with a solu-
tion. Without a support system close by, he sometimes just
needed to talk. In an Adventist university, faculty and staff
can serve as mentors for students who need additional sup-
port, and this can be even more effective if there are formal
programs in place to assist these students.?

Also, the library should be a place that is welcoming. It
is important that librarians display friendly faces, that the li-
brary be a zone akin to home. In “Listening to Student
Voices,” a report on students’ perceptions of library services,
one respondent said that the “layout of the library should
be more lifestyle based and user friendly. . . . From the in-
stant you walk in the door, that this is the place you want to
be in and have the comfort and ease. . . and feel at home
and want to spend time there, quality and quantity.”?® Hav-
ing a space that is welcoming is even more important be-
cause many students are not acquainted with the tools used
to find resources. According to Arko-Cobbah: “The librar-
ian’s role becomes more crucial when one considers stu-
dents from disadvantaged backgrounds for whom most of
these learning resources may be entirely new.”*

Conclusion

Apartheid produced unequal education systems for vari-
ous populations in South Africa. However, even though
apartheid ended, its legacy remains. Nearly 30 years later,
South Africa as a nation is still striving to provide equitable
education for its citizens regardless of socio-economic status
or race. Adventist schools are a part of this system and face
similar challenges. Alf, a student who was a product of the
Adventist system, came to the library for help at the start of
his tertiary education. Because of the mentoring he received
throughout his tertiary education, he was able to success-
fully complete his four-year degree.

For mentoring to take place on a large scale, librarians
should serve as motivators and facilitators of learning, work-
ing in partnership with teaching faculty and in collaboration
with IT personnel to create a welcoming space for students
to learn. Together, this team can make the library an extension
of the classroom, a bridge for success for students from dis-
advantaged backgrounds. This will increase the value of the
academic library, as it will then be part of the learning expe-
rience for each student, an extension of the classroom. &
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lisan) At

oliness is central to the life
the Scripture calls its follow-
ers to live. The word holy oc-
curs almost 600 times' in the
Bible. The first time the word appears
is in Exodus 3:5, when God com-
manded Moses, “‘Do not come near
here; remove your sandals from your
feet, for the place on which you are
standing is holy ground.”” Exodus also
includes the following applications of
the word: a holy assembly, holy habi-
tation, a holy nation, a holy day, a
Holy Place with the Most Holy Place
beyond that, and holy garments.

Jesus used the word holy often,
primarily to speak of the Holy Spirit.
He also spoke of the ““Holy Father’”
and the “holy angels” once each
(John 17:11; Matthew 25:31 [KJV]).
The one other time He used the word
is in Matthew 7:6: “*Do not give what
is holy to dogs, and do not throw
your pearls before pigs.”

Bible characters were quite aware
of the concept of holiness, accepting
that there were consequences when
holiness was breached. But these
days we don’t often hear the word
holy, particularly in higher education
settings. I have wondered: Have we
as educators in Adventist higher edu-

Ginger Ketting-Weller

IE

God invites us to
be a holy nation, a holy
people. He doesn't
browbeat us into it.
We are invited, and we
must in turn be invi-
tational to others.

“. .. [C]onsecrate yourselves there-
fore and be holy, for I am the Lord
your God’” (Leviticus 20:7, NASB).?

cation lost the value of places, times,
and experiences that are holy?

I think we have.

This has troubled me as I have
thought of Seventh-day Adventist
higher education. It seems to me that
the biggest threat to Adventist higher
education around the world is that of
secularization.

But first, what is “secularization”?
According to Oxford English Diction-
ary, it is the “disassociation or sepa-
ration from religious or spiritual con-
cerns.”? In my experience, the term
seems only marginally related to my
life in Adventist higher education.
But it became very real a few years

il

ago when I heard an Adventist chap-
lain comment that he seemed to be
the only pastor for a number of the
teachers and staff in the university
where he worked.

“What?” I thought, coming to full
alert. “They have no other pastor?”
But soon I understood him to mean
that many employees in that institu-
tion were disconnected from any
local church, pastor, or fellowship
outside of their work culture.* How
does one accomplish Adventist mis-
sion in such a community? How do
we form disciples and prepare leaders
with an awareness of the wider fel-
lowship of Adventism? How do we
seek to understand the character of
our church as it operates outside of
our institution? How do we build a
shared understanding with fellow be-
lievers as to what is holy? How do we
discover commonly held values be-
tween church and institution to
which we can invite our students?

While keeping in mind that there
could be other explanations for the
comment made by the chaplain, his
statement suddenly distilled a clear
picture for me of the very real pull of
Adventist society toward the secular
and away from the recognition that
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there are places, times, and experi-
ences that should be considered holy.

Finding the Holy Amidst the Secular

Within any given nation, culture, or
subculture, there are multiple societies.
And, for many of these societies re-
gardless of geographic location, there
is a trend toward secularization.®
Some have been secular for centuries
while others have slowly, over time,
embraced more secular ideology. For
many living in secular countries or cul-
tures, there is little that is holy in their
current society. However, many of
these societies do seem to promote
nonreligious values that they consider
“holy.” Here are some that I've per-
ceived as sacred within a secular
worldview (some more related to cer-
tain cultures than others):

® Being yourself;

e Being authentic;

e Saving face;

® Protecting your own priorities
and desires;

e Achieving your own happiness
and joy;

e Attaining educational and career
success;

e Seeking economic comfort;

e Pursuing social justice (whether
or not it is founded in religious belief;

e Preferring self over others.

In a society that is deemed secular,
moderated by a secular culture, each
individual often becomes the final ar-
biter of what is considered holy. This
is often accomplished without afore-
thought. So, let us deliberately wres-
tle with a few questions.

1. Are there holy people in a secu-
lar society? In a secular society, there
are those, for example, who are
deemed to be so because of their in-
fluence on the society in which they
live. Many of these individuals have
developed an increased sense of free-
dom (exacerbated by social media) to
bitterly critique others—peers, lead-
ers, public figures, people holding po-
litical beliefs other than their own—
ignoring that God has placed a spark
of His image in each person. When
people lose the understanding that

human beings have been created by
God, who is holy, they tend to as-
sume that the social destruction of
another person is permissible. In the
current social climate, it seems that
many people show love to those
whom they like, and objectify those
whom they do not like, or with
whom they disagree. While there is
still some sense that leaders and pub-
lic figures should be held to a higher
standard of expression, the common
person may be absolutely vicious to-
ward those with whom he or she dis-

Does God speak

in a secular society in
ways that can be
heard by believers?
Are there deeper
meanings in the
events of history and
the circumstances

of life?

agrees, refusing to listen, to under-
stand, or to learn. When those who
may not fit the profile of the “in”
group are treated as if there is no
spark of holiness in the very breath
that God has lent them, then they can
just be viewed as animated matter,
barely more valuable than a sand-
stone rock.

2. Are there holy times in a secu-
lar society? The world is in constant
state of unrest. The news is on a 24-
hour cycle, the Internet never sleeps,
electronic alerts continue to pop up on
our phones, and the opportunities for
entertainment and distraction are end-

less. In reflecting on an overly rule-ori-
ented, joyless approach to Sabbath in
the lives of some Adventist families,
the tendency is to overcorrect and re-
place it with ceaseless activity that ig-
nores the presence of God. In other
words, the loss of a sense of holy time
leaves a life that only becomes increas-
ingly frenetic, anxious, and exhaust-
ing. There is no call to lift eyes and
hearts heavenward, no call to a holy
time that is made for humanity, but is
God’s. Is it possible to fully understand
the concept of “holy time” anymore? If
so, what would it look like?

3. Are there holy experiences in a
secular society? Does God speak in a
secular society in ways that can be
heard by believers? Are there deeper
meanings in the events of history and
the circumstances of life? Does a
community worship experience have
any claim on the life of a follower of
Christ, or is it up to the individual to
decide in the mood of the moment
whether to participate or not? What
about “holy ground” kinds of experi-
ences? Can individuals have an expe-
rience that includes the presence of
the Divine—God the Father, Son, and
Holy Spirit, choosing to be in their
presence while relinquishing control?

With regard to the increasing secu-
larization and the disappearance of
the holy, most noticeable in Western
countries, some educators in Chris-
tian education, even Adventist higher
education, are becoming very com-
fortable in keeping God at a safe dis-
tance, believing they can learn,
achieve, and live without Him. The
history of Christian higher education,
however, tells a different story.°

My thoughts always bring me back
to this point: I do not want to live in
a secular wasteland. Yet I see too
many Christians—including Advent-
ists—accepting and participating in
the increasing encroachment of secu-
larism without stopping to notice,
discuss, resist, or at least be inten-
tional about what is happening.

Ponder this for a moment: Can you
name three places, times, or experi-
ences that are holy in your life2—
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holy, as in a “take off your shoes as
you stand in the presence of God”
type of “holy”? If we lose sight of
what is holy, then how can we pre-
pare our characters for a heaven in
which God’s holiness is the atmos-
phere we will breathe? And to get
practical: If we don’t know how to
define what “holy” looks like, how
can we as educators wrestle with it
and discuss it with our students?

In the midst of such negatives, the
wave of secularism can sweep us
right out of any heart-connection with
our holy God, making religion into a
rather quaint practice that is easy to
discard at the slightest discomfort.

How do we address this serious
problem?

First, we don’t hold back a wave
by reaching out and smacking the
people who are overcome, and drown
with them. In fact, we can’t hold back
a wave at all. All we can do is to pad-
dle our little ark around as fast as we
can and try to rescue people. And that
means that our ark has to be seawor-
thy. Which brings me to my next
thought.

The Invitation

God invites us to be holy, to be a
holy people. He doesn’t browbeat us
into it. We are invited, and we must
in turn be invitational to others. Can
we paint an appealing picture of the
beauty of holiness, and invite others
into it? Can we ensure that our
schools and institutions of higher
learning, while striving always to de-
velop credible, rigorous, academically
capable people, also protect and de-
velop them as humans who honor
holy places, observe holy times, and
acknowledge holy experiences? Can
Adventist educators become the pad-
dlers of little arks carrying people
into committed discipleship?

I see some encouraging signs that a
new generation is starting to feel a
yearning to sense a call of the holy. A
couple of years ago, I led an Asian
study tour that included a European stu-
dent who had been raised in a world-

view of atheism. Studying to become a
scientist, she reflected on what she had
seen in Asian countries as we watched
worshipers involved in their religious
practices. She commented that she had
never been able to make the “leap of
faith” to seek comfort in Someone who
might not even exist. As she shared her
thoughts with me, she shared that her
question had always been “Why?” Why
should anyone believe in God when
there was no proof of His existence?
Watching devoted worshipers in the Is-
lamic, Buddhist, Hindu, and Christian
traditions, she commented, “Instead of
asking myself ‘why’ all the time, I have
started asking myself ‘why not?”” In
countries only lightly touched by secu-
larism, it was in observing the devotion
of worshipers who believe in the “holy”
that she found herself drawn to a sense
of peace and joy that she saw in those
worshipers.

There is no major conversion story
here. The work of the Holy Spirit pro-
ceeds on its own timeline, and change
can happen only with one’s consent.
As educators, we can be patient; we
can listen; we can model and encour-
age. My student’s story is not over yet.
But I am encouraged by the pull of
“the holy” on her heart. It was an in-
vitation that could not be ignored,
even as she heard it within the context
of a lifetime lived without God. Holy
spaces, holy times, and holy experi-
ences spoke to this young woman.

The Call

The call of the Scriptures is a call to
holiness. We, as believers in Christ,
and as Adventist educators, have been
called to reflect the light that is a gift
from God: “But you are a chosen peo-
ple, a royal priesthood, a holy na-
tion, God’s special possession, that you
may declare the praises of him who
called you out of darkness into his
wonderful light” (1 Peter 2:9, NIV).”
This call, in the context of the biblical
narrative of good and evil, holiness and
sin, invites all to place their faith in His
righteousness for “Even before the
world was made, God had already cho-
sen us to be his through our union

with Christ, so that we would be holy
and without fault before him. (Eph-
esians 1:4, GNT).8 We belong to God,
and as His children, our lives are to be
a fulfilment of His purposes and prom-
ises (Ephesians 1:5). The time is right
to have deep conversations in higher
education circles about what is holy,
about how that inherently places
claims on our lives, and about how it
implies promises. &
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Practice for Educators

eventh-day Adventist educa-

tors believe that true educa-

tion “is the harmonious de-

velopment of the physical,
the mental, and the spiritual powers.
It prepares the student for the joy of
service in this world and for the
higher joy of wider service in the
world to come.”! This is more than
an aspirational aim. For this to occur,
educators must be intentional in
making decisions that will help culti-
vate an environment where growth
takes place. The goal of this article is
to inspire Christian teachers and ad-
ministrators to view an authoritative
style as the recommended practice in
the complex process of educating and
advising students to achieve the goals
of true education.

The person best known for intro-
ducing the authoritative concept is
Diana Baumrind.? A clinical and de-
velopmental psychologist, she pro-

posed that parenting is structured
around one or a combination of au-
thoritarian, permissive, or authorita-
tive parenting styles.? According to
Baumrind, authoritarian parents are
highly directive and highly demand-
ing, but also provide limited support
or responsiveness to the needs of
their children. These parents demand
absolute obedience and inflict harsh
punishments. By contrast, permissive
parents offer warmth and acceptance
but provide limited levels of struc-
ture. These parents provide neither
firm boundaries nor definitive behav-
ioral controls.*

Baumrind described a third cate-
gory: authoritative parents, as those
who love and respect their children
while identifying boundaries, main-
taining demands, and seeking obe-
dience.® A large body of research
reveals that children raised by author-
itative parents become independent
and self-reliant, develop good social
skills, exhibit emotional regulation

and self-control, and explore new en-
vironments without fear. Based on
decades of research, child-develop-
ment experts have concluded that au-
thoritative parenting produces the
best outcomes in children.®

There are strong arguments for ap-
plying the tenets of the authoritative
parenting style to the teacher-student
relationship in the classroom.” There
is an undeniable nexus that exists be-
tween the home and school. Home
and school can be considered compo-
nents of a singular institution be-
cause they fulfill a singular purpose.
The book Education by Ellen G.
White sums it up as follows: “It is in
the early years in the home and in
the formal schoolwork that the mind
develops, a pattern of living is estab-
lished, and character is formed.”® The
cooperative nature of the home, rep-
resented by parents—and the school,

26 The Journal of Adventist Education e Vol. 83 No. 1 2021

http://jae.adventist.org



represented by teachers and educa-
tional administrators— is adroitly ex-
pressed in this way: “God has given
to parents and teachers the work of
educating the children and youth in
these lines, and from every act of
their lives they may be taught spiri-
tual lessons.”

There are examples in the Bible
that illustrate the effects of Baum-
rind’s theory. For example, Aaron fa-
vored a permissive style when edu-
cating his two oldest sons. As a
result, both Nadab and Abihu per-
ished in front of the altar when, in
their first performance as priests, they
offered profane fire that was never or-
dained by God (Leviticus 10:1, 2).

Jephthah demonstrated an author-
itarian style when he promised God,
“‘whatever comes out of the door of
my house to meet me when I return
... I will sacrifice it as a burnt
offering’” (Judges 11:31).° To
Jephthah’s surprise, the person who
received him was his only daughter.
Because of his authoritarian style,
Jephthah’s daughter lost her life
(Judges 11:39), and he later com-
menced a civil war with the tribe of
Ephraim in which 42,000 men were
killed without mercy (Judges 11:1-7).
Abraham, on the other hand, ex-
emplified an authoritative style. As
recorded in Genesis 22, when God
asked him to sacrifice his son Isaac,
Abraham did not force the young
man to lay on the altar, he simply
encouraged him to accept God’s plan.
By interacting with his son in this
matter, Abraham demonstrated love
while showing respect for his son’s
individuality and free will.

The Authoritative Style in the Classroom
In our modern lifestyle, most chil-
dren spend a significant amount of
time with teachers. During the time
together, students acquire academic
and non-academic skills. It is a com-
bination of these skills that molds
and shapes children’s attitudes to-
ward life and their moral behavior.
Research confirms that just as a par-
ent-child relationship can influence

the attitudes and behaviors of chil-
dren, so does the teacher-student re-
lationship. In a recent meta-analysis
of more than 1,400 published studies,
Martin Pinquart found that harsh dis-
cipline and psychological control by
parents were the biggest predictors of
worsening behavior in children over
time."

When using an authoritarian
teaching style, the teacher maintains
strict control and discipline, and al-
lows little to no room for flexibility
and individuality (see Figure 1). This

type of teaching style demonstrates
little warmth.'? For example, one
study of middle-school students
showed that authoritarian teachers
had a stifling impact on the academic
growth of the children in the study,
causing them to become more defen-
sive about their learning, rather than
becoming engaged.!® Permissive
teachers, on the other hand, although
they lack the oppressive impact of au-
thoritarian teachers, generally fail to
provide the boundaries and structure
young people need for optimal growth
and development (see Figure 2).1

Because | said
so... YOU ARE
WRONG!!

Artist designer Daniel Cardenas authorizes Manuel Moral to publish this work.
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However, when teachers employ an
authoritative teaching style, this
blends the best attributes of the au-
thoritarian and permissive styles be-
cause it provides students with high
expectations, the directed discipline
they need, and the independence to
achieve these expectations, combined
with warmth, flexibility, understand-
ing, and openness within the class-
room (see Figure 3 on page 28). A
teacher who practices the authoritative
style in the classroom understands his
or her role in creating a healthy bal-
ance between demonstrating compas-
sion, love, tolerance, and understand-
ing while establishing boundaries and
creating a structured environment.'®

Perhaps the greatest examples of
authoritative teaching were provided
by Jesus, the Master Teacher. The fol-

you please.

= .??lk -

e —

PERMISSIVE

Yes! You may do as

lowing three approaches offer ideal
models for teachers and administra-
tors:

1. Use illustrations: Jesus knew
what it would take to focus on learn-
ing, so He made consistent use of il-
lustrations (i.e., the term parable
comes from the Greek term zapafols,
(parabolé) whose basic meaning is
“comparison, figure”).!® Parables en-
abled His listeners to visualize vital
concepts (Mark 4:33, 34).17 After all,
many people think in pictures.!® Illus-
trations were critical to the growth
and nurture of Jesus’ students. They
demonstrated His love for His pupils
as shown in His genuine compliments
(Matthew 8:5-10; Matthew 15:22-28;
Mark 14:3-9; John 1:47). Application:
Use stories and object lessons to pre-
sent both simple and complex topics
(see Sidebar 1 on page 30).

r

Are we actually going
to have a class today?

2. Create a nurturing learning envi-
ronment: Jesus established control
over His environment without
demonstrating authoritarian behav-
iors. He provided students with au-
tonomy by allowing them the oppor-
tunity to make decisions, while
admonishing and correcting poor be-
havior (Matthew 14:22-34; John
21:15-17). His approach created an
inherent desire among His followers
to willingly draw close to Him, to
listen, and to follow. And in such an
environment, His followers were
nurtured as they grew in their under-
standing of His teachings over time
and even after He ascended. Applica-
tion: Stay updated on the literature
on effective classroom-management
skills and tools that can help create a
learning environment where students
can thrive and develop a love for
learning (see Sidebar 1).

Figure 2.

Artist designer Daniel Cardenas authorizes Manuel Moral to publish this work.

28 The Journal of Adventist Education e Vol. 83 No. 1 2021

http://jae.adventist.org



3. Demonstrate love: Jesus was
personally interested in each of
His students. He demonstrated
warmth, flexibility, and openness. His
love was so strong that He was will-
ing to challenge His students to grow
beyond their perceived capacities
(Matthew 14:22). Jesus not only
loved His students but also chal-
lenged them to love one another
(John 13:34, 35). Application: Take
every opportunity to model Jesus’
love to students; take an interest in
them, get to know their families, cul-
tivate positive relationships, and chal-
lenge them to demonstrate kindness
to one another.

What options can | give my
students regarding the order

of items to be discussed?

Group discussion
or individual reflection

Artist designer Daniel Cardenas authorizes Manuel Moral to publish this work.

The authoritative approach is the
recommended practice for educators.
The objective of education is “to train
young people to be thinkers, and not
mere reflectors of other people’s
thought.”' To accomplish these objec-
tives, educators need to take every op-
portunity to apply the authoritative ap-
proach displayed by Jesus Christ into
their daily interactions with students.

Conclusion

An authoritative approach to edu-
cation is critical to the development of
children and youth. This approach
yields the highest probability of chil-
dren becoming independent and criti-
cal thinkers because this will enable
them to regulate their emotions, make

good decisions, and resist peer pres-
sure. Additionally, children exposed to
an authoritative style learn to respect
adults, teachers, administrators, and
other authority figures. They are more
likely to demonstrate empathy, kind-
ness, and warmth toward others, re-
sulting in healthier relationships.

The authoritative approach can be
reinforced in the classroom. The Bible
makes it clear that teachers play a
critical role in the development of
children (Titus 2:7, 8). Teachers
should encourage their students to be
independent thinkers, while closely
guiding them and modifying their ex-
pectations, depending on the situation
and the students’ needs. Teachers can
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look at Jesus as the ultimate example
of how to implement this style in the
classroom. Identifying rules, limits,
and consequences is very important
while teaching, but so is being emo-
tionally responsive, warm, and en-
couraging toward students.
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Guest Editorial continued from page 3

reers is great. Having students take on leadership roles within
the church is affirming. There are many more nice things that
could be listed, and two stories have driven that home.

Two Examples

A few years back, I was working during an academy
alumni weekend. It was late Saturday night, and most people
had left campus. One former student was still on campus
visiting with us. This student had graduated a few years be-
fore, and at that time, he had been more than ready to leave,
frequently expressing frustration and complaints about the
school and the staff.

As we visited, he reminisced about his time at the acad-
emy and was listing all the things that he liked, the fun times
he had experienced, how great the school was. I asked him
about how frustrated he had been when he graduated, and
he acknowledged that was the case. He responded, “Some-
times you don’t know how good you have it ‘till it is gone.”
Despite how he treated his teachers, we were making an im-
pact on him. Even though it did not seem apparent at the
time, he would eventually appreciate what the staff had done
for him and the opportunities he had received. That was nice.

Since then, I have looked at student complaints very dif-
ferently. While still hearing them out and adjusting as war-
ranted, I also consider how these things will be perceived
after a period of time.

Some years after this experience, I heard from another
student. He said that he would be in town and wanted to
stop by for a bit. This was a student who had made more
than a few poor decisions and had ultimately been asked to
withdraw from the school. When I heard that he was leaving
the school, I went to find him and visit with him for a bit. I
wanted him to know that regardless of his mistakes, he was
still important to us and we cared about him.

Years later, as he sat in my living room, he shared how
much that had meant to him. My reaching out to him had
convinced him that I was not judging him. As we continued
to visit, he talked about the church he was attending and
the roles he was serving. He shared how he had found his
way back to Christ. That was extremely nice. It was very
humbling, and I can only say “Praise God” that He worked
through me that time.

As educators, it is essential that we cling to these instances
where the curtain is drawn back, and we catch a glimpse of
the difference that we are making. It doesn’t happen often
enough, and we frequently find ourselves questioning how
effective we are. These fleeting moments where we see the
impact can encourage us as we struggle through the difficult
times. If we continue to read the full paragraph from which
are initial quote was taken, we find: “This work is the nicest,
the most difficult, ever committed to human beings. It re-
quires the most delicate tact, the finest susceptibility, a
knowledge of human nature, and a heaven-born faith and
patience, willing to work and watch and wait. It is a work

than which nothing can be more important.”?I can assure
you that the Adventist Church has many, many teachers who
fit this description. It takes enormous amounts of tact and
patience to hear out a venting parent, to avoid being defen-
sive. Many times, just providing the opportunity for them to
be heard is all that is needed to address the situation.

Teachers have to possess an understanding of “human na-
ture” in order to help redirect students when they are exhibit-
ing inappropriate behaviors. The knowledge of the workings
of the human mind aid in providing instruction and guiding
young minds. We have to exercise faith, to work, to watch,
and to wait to see the fruits of our labors. I believe that in
many instances we will not fully know how God has worked
through us until we get to heaven.

What can be more important than the young people of
the Seventh-day Adventist Church? It may be a bit self-serv-
ing, but I believe that Adventist education is one of the most
important ministries of the church. Ellen White seemed to
support that belief.

We should continue to put educators who possess tact,
knowledge of human nature, faith, patience, and a willingness
to work and watch and wait, into as many schools as we can.
We should make an Adventist education available to every
student in our churches. We should look beyond that and
reach out to our communities, seeking families in need of the
love of Christ. While education can be extremely difficult, it
is also very rewarding. “It is a work than which nothing can
be more important.”* It is most surely the “nicest” work.

Adapted with permission. Originally published as “The
Nicest Work” by James C. Davis, Jr., in Outlook (March 2021
online), a monthly publication by the Mid-America Union
Conference of Seventh-day Adventists, in Lincoln, Nebraska.
Available at https://outlookmag.org/the-nicest-work/.
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